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DEFINITIONS OF KEY TERMS AND CONCEPTS 
 
 

Accreditation Accreditation refers to the process of evaluating qualifications 
and programmes intended for offering by higher education 
institutions (HEIs) in accordance with Higher Education 
Practice Standards (HEPS), Qualification Standards, and the 
Criteria for qualification and programme accreditation by the 
CHE through the Higher Education Quality Committee (HEQC). 

Capacity development Capacity development refers to a variety of dedicated 
engagements that the CHE will arrange with the sector, with 
sub-sectors, as well as with individual institutions to develop 
the required capacity in the sector and in institutions for the 
implementation of the QAF, but also for quality assurance, 
promotion, and enhancement more broadly. 

Codes of practice Codes of practice articulate the expectations for acceptable 
levels of educational provision and experiences for higher 
education students and the public. The Codes may provide 
guidance on how to judge measures of quality. Codes of 
practice may also be developed for research and community 
engagement, as well as for support functions such as student 
administration, student support, or continuous professional 
development. They support the generation of Criteria for such 
judgements but do not in themselves provide specific criteria 
for such judgements. 

Communities of 
Practice (CoPs) 

Communities of Practice (CoPs) are expert groups of peers 
representing knowledge fields and disciplines, or professional 
practices in higher education, and are the preferred origins of 
Standards for the QAF. 

Conceptual/ 
contextual relevance 

Reference to ‘conceptual relevance’ and ‘contextual relevance’ 
indicates distinguishable but often overlapping bands of 
relative importance on a spectrum of qualification purposes, 
rather than two wholly distinctive categories of purpose. 
‘Conceptual relevance’ refers to the theoretical foundation of 
knowledge, based on principles, concepts, and theories that 
define a specific discipline or field of study. This type of 
knowledge is not tied to any specific context but is instead 
applicable across various and changing situations. It 
emphasises the universality and independence of knowledge 
from specific applications ‘Contextual relevance’, on the other 
hand, focuses on the practical application of knowledge within 
a specific context. Here, the coherence of knowledge depends 
on how well it is applied to real-world situations. This is typically 
assessed through work-integrated learning, where  
students apply their theoretical knowledge in simulated or 
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actual workplace environments. The emphasis is on how 
knowledge fits and functions within a particular setting. 
Qualifications need to demonstrate both strong theoretical 
foundations and practical applicability, although the emphasis 
on each may differ based on the nature of the qualification, and 
the ratio should be appropriate for the qualification type. All 
higher qualifications need to demonstrate coherence both 
conceptually and contextually, although in different proportions 
depending on the purpose and intended outcomes of the 
qualification. Critical issues include the appropriate ratio 
between conceptual and contextual relevance, the particular 
requirements of each, and how they are interrelated. 

Contexts and 
conditions for 
assessment 

‘Contexts and conditions for assessment’ is described as ‘how 
assessment of the graduate attributes reflects that purpose’. 
These attributes indicate the appropriate blend of conceptual 
and contextual competence (knowledge, skills, and applied 
competence) required for the qualification to be awarded in a 
particular field of study or discipline. Where, for example, work-
based learning (WIL) is fundamental to the purpose and 
achievements, this is addressed in the standard, but the 
standard does not prescribe the actual ratio or sequence of 
institution-based and work-based learning, nor does it 
prescribe the methods by which either form of learning is to be 
assessed. Other types of experiential learning will require their 
own contexts and conditions of assessment. 

Criteria Criteria are benchmarks for evaluation and for making quality 
judgements about higher-education activities based on the 
Standards and Guidelines agreed upon by the higher 
education (HE) sector. The Criteria are derived from one or 
more of the following Standards and Guidelines. Criteria are 
developed specifically for an EQA activity, to enable peer 
evaluators to make quality judgements. Even though Criteria 
may be based on the same HEPS, Criteria for minimum entry-
level Criteria for new programmes, qualifications, sites, and 
institutions, and Criteria for the external quality reviews of 
existing programmes, qualifications, sites, and institutions will 
be distinguished. 

Credits Credits are the measure of the contributing volume of learning 
that counts towards the full volume of learning required for a 
specified qualification. They are quantified as the contributing 
number of notional hours of learning required to achieve the 
learning outcomes specified for a qualification. 

Curriculum The curriculum is a structure that distributes access to 
knowledge and to knowing by specifying what is taught, who is 
taught, who teaches, how it is taught, and how learning is 
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assessed. The curriculum is therefore politically, socially and 
culturally constructed. 
The term curriculum encompasses: 
• Knowledge, such as the list of subjects, topics, and 

resources included in a course of study; 
• Ways of knowing, skills, values, and practices; 
• Teaching methodologies, including modes of provision; 

and 
• Assessment practices. 

All curricula are informed by the nature of the discipline/ field, 
the philosophical beliefs of the designer(s), who the students 
are, the institution and its identity, and the broader context in 
which the curriculum is enacted. A curriculum encompasses 
the planned process, the actual implementation of the 
teaching, and the students’ experiences of the learning 
process. It also includes awareness of the ‘hidden curriculum’, 
i.e., the unwritten, unofficial, and often unintended lessons, 
values, and perspectives that a curriculum promotes and 
enacts. 

Differentiation Differentiation, in the context of the Quality Assurance 
Framework (QAF), refers to institutional functional differences 
and their differences in respect of identities, missions, and 
quality management maturity and functionality. 

Designator Designator indicates a generic field of study as it is stated in 
the qualification nomenclature. A designator meets the generic 
specifications laid down for the qualification type of which it 
is a variant. Only degrees have designators. 

Discipline A discipline is a recognised knowledge- or skills-based subject. 
As used in the Framework, ‘discipline’ generally refers to a 
CESM ‘second order’ category. In some exceptional cases, it 
may refer to a ‘third order’ (or, rarely, to a ‘fourth order’) 
category. 

External quality 
assurance (EQA) 

External quality assurance is the means by which an external 
quality agency or quality council ensures that institutions have 
internal quality assurance (IQA) systems in place to manage 
the quality of their activities and educational provision. It also 
ensures that the qualifications and programmes that they offer 
have been peer-reviewed to ensure that the provisioning meets 
the Quality Standards and Criteria of the Council on Higher 
Education (CHE), which is the legislated quality council 
mandated for higher education in South Africa. 
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Generative 
methodology 

A generative methodology, in the context of the QAF, is a 
method for creating, developing, and using Standards and their 
associated Guidelines that fosters a deeper understanding in 
the users of the Standards and Guidelines to find opportunities 
for solutions and innovation in order to stay agile and be 
relevant. 

Graduate attributes Graduate attributes are the qualities, knowledge, skills, and 
values that students should acquire at an institution through 
their varied experiences. They include critical thinking, the 
ethical and professional behaviour of a graduate, and the 
capacity of a graduate to take what has been learnt beyond the 
site of learning in order to become a professional and active 
citizen. 

Guidelines Guidelines, in the context of the QAF, provide guidance as to 
why a particular standard is important and indicate how 
Standards might be interpreted and implemented in different 
contexts, thus giving effect to the notion of a differentiated 
approach to quality assurance. The Guidelines in the HEPS 
and QS in the annexures are designed to support development 
and help institutions adopt a reflexive-generative approach, 
focusing on continuous improvement in their practices over the 
long term with a forward-looking perspective. The Guidelines 
are therefore not intended for use in EQA processes, except to 
provide clarification and assistance. The Guidelines explain 
why the Standard is important and describe how Standards 
might be interpreted and implemented. They set out good 
practice in the relevant area for consideration by the actors 
involved and provide the basis for differentiation between 
institutions, e.g. differentiation in terms of size, niche area, and 
NQF level. The Guidelines are open-ended reflexive questions 
and support innovation. 
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Higher Education 
Practice Standards 

Higher Education Practice Standards (HEPS) are codes of 
practice for specific functional areas/ areas of practice in higher 
education where quality must be maintained, such as learning 
and teaching, assessment, student achievement, 
governance, student support, etc. 

Internal quality 
assurance (IQA) 

Internal quality assurance refers to the integrated institutional 
system, policies, processes, implementation, and monitoring 
and evaluation used by an institution to manage the quality of 
its core and associated functions of learning and teaching, 
research, and community engagement, determined by that 
institution’s objectives. 

Level descriptors Level descriptors provide guidelines for differentiating the 
varying levels of complexity of qualifications on the Framework. 
The level descriptors are the outermost layer of qualification 
specification. At each level, they describe the generic nature of 
learning achievements and their complexity, and they are the 
broad qualitative statements against which more specific 
learning outcomes can be compared and located. 

Multi-, inter- and trans-
disciplinary fields 

Fields of study that may not currently fall into any one of the 
recognised disciplines in the CESM. 

Professional body A professional body is an organisation of expert practitioners in 
an occupational field, including a profession, that may be 
statutory or non-statutory, and typically regulates the practice 
in that profession or occupation. 
There are two broad categories of professional bodies: 
• ‘Non-statutory professional body’ means a body 
registered as a non-profit organisation by the Companies 
Intellectual and Property Commission (CIPC)/ Department of 
Social Development and recognised in terms of the NQF Act to 
set professional standards and award professional 
designations to individual expert practitioners in an 
occupational field. 
• ‘Statutory professional body’ means a body established 
by a statute and recognised in terms of the NQF Act to set 
professional standards and to register and award professional 
designations to individual expert practitioners in an 
occupational field. 
Professional registration usually affirms proven competence to 
perform in a specific work context. 

Professional 
designation 

Professional designation means an NQF-recorded title or 
status conferred by a professional body to recognise a 
person’s expertise and/or right to practise in an occupational 
field. 
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Programme A programme refers to a purposeful and structured set of 
learning activities designed to enable a student to meet the 
outcomes necessary for the award of a qualification. Learning 
Programmes are specialisations of a generic qualification 
accredited to an institution and recommended to be 
recorded against the institutional generic qualification on the 
NQF. 

Qualification A qualification refers to the formal recognition and certification 
of learning achievement awarded by a higher education 
institution and that is registered on the South African National 
Qualifications Framework (NQF). 

Qualification 
Standards (QS) 

A Qualification Standard is a generic statement of the 
learning domains, the level of achievement, and the graduate 
attributes that characterise and are required for the award of 
the qualification. As generic statements of achievement, 
Qualification Standards apply to all programmes leading to the 
award of the qualification. 

Qualifier Qualifier refers to the qualification specialisation. All 
programmes can have qualifiers. 

Quality assurance Quality assurance in higher education in South Africa involves 
evaluating and providing evidence of the extent to which 
institutions have put in place the measures needed to achieve 
i) the goals and purposes they have identified for themselves, 
and ii) offer quality programmes that are able to deliver a set of 
learning experiences which will support students in attaining 
the qualifications to which they lead. 

Quality management 
system 

A quality management system refers to the institutional 
arrangements – in the form of a deliberate design, including 
policies, planning, and resourcing – for assuring, supporting, 
developing, enhancing, and monitoring the quality of learning 
and teaching, assessment, research, and community 
engagement. 

Quality promotion Quality promotion is the development of a programme of 
activities to institutionalise a quality culture in higher education, 
in addition to the institution’s commitment to continuous quality 
improvement. 

Quality review A quality review is a peer-driven evaluation of an aspect of the 
provision of education by higher education institutions (HEIs) 
across the sector, e.g. programmes or qualifications, or on a 
particular higher education practice as a themed review aimed 
at ensuring that threshold standards are being met. Quality 
reviews can have different units of analysis, ranging from the 
institutional level to smaller areas within an institution. Quality 
reviews may be focused on one institution, a group of 
institutions, or may be conducted at national level. 
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Reflexivity Reflexivity, in the context of the QAF, is the cyclical 
process of reflecting and acting practices, for sustained and 
continuous improvement of quality over time. 

Standards Standards are codes of practice for quality assurance in higher 
education, considered and adhered to by HEIs in all aspects of 
their activities and in all types of higher education provision. 
Within the context of the QAF, Standards are intended to form 
the basis of a reflexive and generative quality culture in 
institutions to support continuous improvement, but also to 
provide accountable thresholds that all institutions must 
achieve. 

Standards 
Development 

Standards Development is the process facilitated by the CHE 
through which relevant stakeholders work together to develop 
and agree on the relevant qualification and HEPS. 

Standard Statement The Standard Statement is an overall statement of the 
agreed benchmark or threshold in the higher education 
practice area or qualification that all institutions must adhere to. 

Work-integrated 
learning (WIL) 
(see also the HEPS on 
Experiential Learning) 

Work-integrated learning is a curricular practice that integrates 
academic learning with experiential learning that is structured, 
monitored, and assessed to demonstrate that the specified 
graduate attributes have been acquired. It is worth 
emphasising that the alignment between work and education 
implied in WIL is not restricted to work placement. There are 
many different WIL practices along a continuum from more 
theoretical to more practical forms. 
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1. Introduction 

This overall document describes the Higher Education Practice Standards (HEPS) to 
be used in the implementation of the Quality Assurance Framework (QAF) from 2026 
onwards. The HEPS were developed using the HEQC approved Manual for Standards 
Development (2025) in the Quality Assurance Framework (2020) (henceforth the 
Standards Development Manual) and must be read in conjunction with these 
documents. The Standards Development Manual provides details of an operational 
nature for planning, capacity development, and the EQA process of Standards 
Development by the CHE. The CHE develops two types of Standards: Higher 
Education Practice Standards (HEPS) and Qualification Standards. 

This document focuses on the HEPS that have been developed using the QAF 
process for Standards Development as described in the Standards Development 
Manual. The purpose of this document is to bring together the 15 Standard Statements 
developed as HEPS between 2023 and 2025. A 16th HEPS, the one on Curriculum 
Transformation, is currently in the process of development. The nature of this 
document is therefore dynamic, and it will be updated regularly as new HEPS are 
developed or as HEPS are amended based on consultation or other requirements. 

 
 

2. The purpose of HEPS Development 
The CHE performs its quality assurance and quality promotion functions in terms of 
the Higher Education Act (Act No. 101 of 1997), and in its capacity as the sole Quality 
Council (QC) for higher education, in terms of Section 25 of the National Qualifications 
Framework Act (Act No. 67 of 2008, as amended) (hereafter the NQF Act).  

Standards are one of the main drivers of higher education quality in the South African 
context. Standards are used as a basis for the external quality assurance (EQA) 
processes of the CHE and provide guidance to institutions for the development of their 
internal quality assurance (IQA) systems. 

Higher Education Practice Standards in the QAF are intended to form the basis for 
capacity development and quality promotion in higher education. As part of the QAF, 
the CHE is reinvigorating the notion of building extensive capacity in the system and 
promoting quality at all institutional levels. Capacity development programmes will be 
designed based on the Standards and will be used to socialise the Standards in and 
throughout all institutions. 

The HEPS will also form the structural framework for the integration of the CHE’s 
Management Information System (CHE-MIS) to create an integrated digital track 
record of the institution’s performance in the CHE’s EQA activities. All HEQC outcome 
decisions will be recorded against a Standard, which will provide a comprehensive and 
holistic view of each institution, as well as of the sector as a whole, or in various parts, 
in the form of QA-Dashboards, in terms of the quality assurance outcomes as decided 
by the HEQC. The QA-Dashboards will play a major role in providing input to the 
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HEQC, informing decisions on the overall functionality of an institution’s IQA system. 

HEPS are described at a sufficiently high level to enable their interpretation and 
application across diverse contexts. The main aim of a national set of Standards, as 
mandated to the CHE, is not to displace existing, internal means of quality assurance, 
but to provide for an agreed matrix of benchmarks and expectations against which 
institutional quality assurance and academic awards such as certificates can be 
evaluated, and the IQA functionality of an institution can be determined by the HEQC. 

The role of HEPS is to provide benchmarks, developed and agreed upon by CoPs: 

• to inform and guide the design of institutional quality assurance systems, as 
well as; 

• to inform and guide the design, approval, and provision of programmes 
and qualifications; and 

• where required, to inform and guide the improvement of provision and other 
activities in higher education. 

While acknowledging responsibility for reaching clearly defined Standards as 
envisaged by the CHE mandate, the QAF emphasises the developmental aspect of 
the process, considering the many conceptual and contextual issues that are 
associated with the formulation of nationally agreed-to and applied higher education 
Standards. 
The Standards Development process, therefore, plays an important part in contributing 
to the successful implementation of the QAF. The process provides opportunities for 
reflection upon and improvement of both IQA and EQA activities, i.e., for institutions 
to understand themselves and their conceptions of quality and IQA, to question the 
routine ways of working, to criticise the established procedures, to analyse the 
outcomes of their activities, and to generate new practices to overcome barriers, 
improve and enhance processes and outcomes, and to take ownership of them. 

 
3. The process for Standards Development as an EQA activity 
The Standards Development process is consultative and collaborative, which means 
that, in addition to the CoPs, other stakeholders will play a crucial role in the process. 
Stakeholders can be defined as any individual, group, or constituency that will be 
affected directly or indirectly by the relevant higher education practice under 
consideration, and includes students, staff, alumni, the public, future employers, 
professional bodies, and others. 
The HEPS in this document were developed using the Standards Development 
process as described in the Standards Development Manual. In the initial preparatory 
stage, a peer reference group assisted the CHE to decide on the 16 most appropriate 
HEPS to be developed. The following focus areas were agreed on: 
• Facilitating knowledges and developing new knowledges and practices 
• Learning environments and experiences 
• Facilitating transitions 
• Generating and using data 

The focus on Learning and Teaching reflects a decision by the HEQC that this should 
be a theme for the first iteration of HEPS development in the implementation of the 
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QAF.  
The peer reference groups also developed the following transformational themes for 
the 16 HEPS in the first iteration of the QAF: 

1. Achieving a sustainable, equitable society and the role of HEIs in that;  
2. HEIs as sites of personal, cultural and societal change and transformation, 

related to their vison, mission, goals and niche areas; 
3. Authentic leadership and management – for and in service of the academic 

project, related to their vison, mission, goals and niche areas; and 
4. Agency, identity and relationality of students and staff to each other, as well as 

to the internal and external environment in all its forms. 
The CHE undertook broad stakeholder consultation to confirm the need for the HEPS 
and to get input on its general description, purpose, and scope; to identify the 
strengths, weaknesses, threats, and opportunities in the sector related to the HEPS 
and to identify who the relevant peer experts for the CoP should be to participate as 
members of the of the Community of Practice (CoP)  to develop the HEPS. 
A CoP was established for each of the HEPS as described in the Standards 
Development Manual. The CoP was trained in the QAF reflexive-generative process 
and developed the HEPS over a period of time, some of which included a 3-day writing 
retreat.  
A number of the HEPS went through a process of narrow consultation with relevant 
peer and stakeholder groups. For example, the HEPS on Student Administration was 
presented to the USAf Registrar’s Imbizo, the HEPS on the Data Value Chain was 
presented at a SAAIR conference, and the HEPS on Continuous Professional 
Learning was presented at a HELTASA event, amongst others. The CHE will continue 
with narrow consultation as appropriate opportunities present themselves.  
Fourteen of these HEPS are now in the broad consultative post-drafting stage. The 
exception is the HEPS on Modes of Learning and Teaching Provision which has 
already been approved by the HEQC. 
The purpose of this document is to disseminate the Draft HEPS for consultation to the 
sector. The precise nature of the consultation process will be communicated at a later 
date. 
 
4. The structure and purpose of a HEPS 

 
Each HEPS is introduced by a preamble and a rationale which provide both the 
legislative and policy background to the HEPS. These sections also provide a broader 
context for the HEPS and how it should be implemented based on appropriate 
principles, particularly as it relates to issues of transformation and social justice. 
 
Each HEPS consists of: 
• A Standard Statement (reproduced here for ease of reference), as well as 
• Guidelines (available on the hyperlinked HEPS documents). 

 
A single HEPS or a group of HEPS may be used as the basis for an EQA activity and 
Criteria will then be developed for such an EQA activity based on the HEPS, and 
specifically on the Standard Statement.  There are, therefore, no Criteria in the HEPS 
documents. Criteria will be developed (based on these HEPS), consulted and 
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published in the relevant manuals for each specific EQA activity as and when it arises. 
 
The Guidelines in the HEPS documents are in the form of reflexive-generative 
questions and  

• will be used by the CHE for capacity development, and  
• should be used by institutions to foster a reflexive-generative culture of 

continuous improvement. 
 
EQA activities will not be based on the Guidelines but on the Criteria developed for 
the specific purpose of the relevant EQA activity. 
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5. The Standard Statements of the current HEPS 
 

The following 15 HEPS are currently available, fourteen of which are in draft form 
(still to be edited and formatted), with one having been approved by the HEQC. A 
16th HEPS on Curriculum Transformation is being developed in 2025/2026. 

 
 

 HEPS Title Standard Statement Link to HEPS 
1 Institutional 

Identity and 
Agency, 
Leadership, 
Management 
and 
Governance 

The institution should critically and reflexively interrogate its 
institutional identity in terms of its underlying philosophy 
(meta-framework), mission, vision, purpose (raison d'etre), 
strategy, leadership, management and governance structures 
(including its internal quality management system and policy 
framework). This self-reflection/introspection should be done 
within the context of the evolving national and international 
higher education landscape and the local, regional, and global 
imperatives and commitments. 

 

2 Programme 
Processes:  
 
Programme 
Design, 
Approval and 
Review for /of 
full 
qualifications 
of public and 
private higher 
education 
institutions in 
South Africa to 
be registered 
on the HEQSF 

HE institutions will design programmes aligned to the Higher 
Education Qualification Sub-Framework. A programme is 
linked to a qualification registered on the National Qualification 
Framework and is offered by a recognised, registered higher 
education institution.  
Within a differentiated higher education sector, the design and 
review of a programme takes place in the context of an 
institution’s identity and mission and should be able to 
demonstrate fitness of purpose. Programmes and 
qualifications in an institution’s qualification profile will be 
designed in alignment with the institution’s identity. 
In accordance with the goal of the higher education system to 
transform society and to meet national development goals, an 
institution will critically reflect on the design and review of its 
programmes for alignment to the needs of relevant 
stakeholders, and the needs of an ever-changing knowledge-
based society. 
While programme design and review take place within a 
framework of national policies and imperatives, an institution's 
practices should reflect its orientation and distinctive context 
in relation to the core functions of higher education. Thus, 
institutions should be able to demonstrate how the choices 
made regarding qualification types (including their associated 
purpose, attributes and exit outcomes), learning programmes 
leading to these qualifications, target student audience, the 
pedagogical practices used for the development of learning 
outcomes, and knowledge areas relate to the institution's 
identity.  
An institution must show evidence that it has considered 
relevant opportunities for student access, mobility and lifelong 
learning, and for success, in relation to the context of a 
programme and an evolving higher education landscape. 
In relation to planning processes for programme design and 
review, there should be demonstrable alignment to the 
institution’s resourcing capacity and there should be relevant 
plans for sustainability that cohere with an institution's identity. 
An institution's quality management system and mechanisms 
related to programme design, approval and review will 
demonstrate that related institutional processes, policies and 
procedures are in place and demonstrate the institution’s 
capacity to manage the ongoing quality of the new 
programme, as well as continuous quality improvement of all 
existing programmes through a deliberately managed, 
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monitored, and evaluated programme review process. 
3 Curriculum 

Transformation 
Currently being developed  

4 Learning, 
Teaching and 
Assessment: 
 
Transformative 
Learning, 
Teaching and 
Assessment, 
Programme 
Management 
and 
Provisioning 

HEIs should reflect on learning, teaching and assessment, 
programme management and provisioning practices as 
aligned to an underpinning philosophy and that are 
transformative, socially responsive and promoting equitable 
access for success in a learning environment. HEIs should 
consider and critically reflect on institutional identity, values 
and principles and the impact this has on the learning journey, 
how this may foster a culture of participation, reflexivity, 
collaboration, co-creation, and the acquisition and sharing of 
knowledges for sustainable futures. HEIs commit to quality 
programme management and provisioning, through 
stakeholder engagement, capacity development and 
appropriate resources across all modes of provision 

 

5 Modes of 
Learning and 
Teaching 
Provision 

The learning and teaching provision in a HEI articulates the 
inherent identity, agency and espoused 
pedagogy/pedagogies of the institution, its administration and 
support and is expressed in policies, structures, plans, 
processes, resource allocation and measures that are in place 
to effectively implement, evaluate and continuously improve 
its institutional position.   
 
The effective provision of the full range of current and future 
planned programmes to enable student success is achieved 
through intentional reflexive design by attending to the 
interrelated dimensions of time-pace-space, preparedness, 
responsiveness, integrity and institutional support.   

HEQC approved 
 
 
 

6 Experiential 
Learning 

HEIs must reflect on Experiential Learning (EL) as a learning 
modality within qualification offerings and learning and 
teaching practices, placing the student at the centre of all 
learning. Factors to be considered are the need to challenge 
the student to take control of their learning; the employability 
of students after graduation (creating experiences which are 
carefully structured within the curriculum to deepen theoretical 
knowledge and at the same time to create the opportunity for 
learners to apply the knowledge in a live situation or to apply 
it to a real-life scenario); and the identification and facilitation 
of the student’s potential contribution to solving some of 
society’s pressing challenges through knowledge generation 
and transfer. The co-creation of knowledge with and in society 
and / or industry is paramount.  
The acknowledgement and inclusion of input from relevant 
social actors (e.g., industry and relevant professional bodies) 
is vital to informing the pertinent learning experience. 
HEIs should select which EL practices will be fit for purpose 
acknowledging the multi-dimensional reality of practice as 
informed by technology, and consider how the process of EL 
enhances the quality of learning and the integrity of the 
qualification offered. 

 

7 Supervision 
and 
Assessment of 
Research 

The institution shall critically, reflexively and systemically 
interrogate its approaches and practices to the supervision 
and assessment of research students. This will ensure that all 
structures that are necessary to support the research student, 
the supervisor and the assessor at the appropriate NQF level 
have been provided. These approaches and practices shall be 
thorough, fair, transparent and defendable for students, for 
research participants and for staff. The self-reflection and 
introspection of the supervision and assessment practices 
shall consider the context of the evolving national and 
international higher education landscape and the local, 
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regional, and global imperatives and commitments towards 
developing a sustainable society. 

8 Learning 
Environments 
for/of Higher 
Education 
institutions in 
South Africa 

Learning environments in higher education should ensure 
acceptable levels of provision, experiences and operations for 
students, staff and other stakeholders within the context of a 
specific institution's agency, learning and teaching modalities, 
size, programme offerings, student demographics and related 
aspects as applicable within a specific context. Broadly 
speaking all Learning Environments should ensure that: 

• a continuum of conducive and inclusive learning 
environments of and for learning are provided 

• equitable access to environments that are fit-for-
purpose in support of an institution’s programme 
offerings, but also co-curricular opportunities for 
enhancing learning, with a clear focus to redress 
historical disparities within the context of institutional 
transformation are provided, and 

• an institution's ability to adapt to changing conditions 
and circumstances for continued relevance and 
sustainability is prioritized. 

Learning environments therefore ought to be: 
• reliable, stable and constant (predictable) to ensure 

a conducive student experience  
• suitable, flexible and equitable 
• compliant with regulatory standards, health and 

safety requisites and the like 
• student-centric needs and designed for enhancing 

individual and collaborative learning 
• accessible for equity of use  
• consider the environment and sustainability. 

This standard applies to all stakeholders involved in the 
design, development and management of learning 
environments, including but not limited to educators, students, 
parents, facility managers, and design professionals as 
applicable in each context. 

 

9 Transitions 
into Higher 
Education 

The higher education institution should reflect on its 
admissions and recruitment policies and strategies in the light 
of the need to advance social equity and broaden 
opportunities for more people to transition into higher 
education.   
The higher education institution should use its vision, mission 
and identity as the basis for reflection on its conceptualisation 
of prospective transitioners into their institutions, their 
characteristics and their pathways into and through higher 
education, with due consideration of relevant regional, 
national and institutional goals.  To remove barriers to 
learning, the institution should endeavor to gain a 
comprehensive understanding of the diverse lived realities 
and knowledges of transitioners, both by analysing data and 
by engaging in dialogue with relevant stakeholders. 
Institutional policies, procedures and programmes relating to 
the application, selection, admission, and onboarding of 
students into higher education should be drafted, designed 
and implemented in a manner that deliberately 
accommodates a diverse range of applicants.  
Institutions should indicate how the staff will be empowered to 
fully implement policies and procedures in the manner 
intended and how prospective students from different and 
diverse educational backgrounds can be assisted with 
applications to transition into higher education. 

 

10 Transitions 
through Higher 

The higher education institution should be able to reflect on 
their ability to provide for the successful and seamless mobility 
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Education of students and portability of programmes and qualifications 
within, between and through PSET institutions. This is 
achieved through: 
a. Evidence of effective, efficient and functional 
structures, systems and processes aligned to policy and 
supportive of institutional values, creating a conducive 
learning culture, including collaboration, partnerships and 
stakeholder engagements. 
b. Clear and transparent learning pathways within, 
between and through the PSET sector to allow for augmented 
and personalised learning, inclusive of articulation options. 
c. A structured and functional holistic student support 
that contributes towards a positive student experience and 
journey, supported by regular monitoring and evaluation for 
the identification of potential risk and opportunity factors. 

 
 
 

11 Transitions 
from Higher 
Education 

The dynamic transitioning process necessitates Higher 
Education Institutions (HEIs) to prioritise graduate 
employability by adapting to emerging challenges and 
consistently and comprehensively enhancing skills, 
competencies, and human development. Reflection on 
students' transitioning pathways from higher education to 
lifelong learning and the workforce underscores the 
continuous and cyclical nature of this journey. Emphasising 
students' experience and agency in this process is crucial. 
HEIs can mitigate the risk of curriculum misalignment by 
establishing partnerships with industry and professional 
sectors. This reflective and generative approach involves 
regular curriculum review and development, ensuring the 
incorporation of current and relevant content knowledge, skill 
sets, and competencies, developing offerings that cultivate 
well-rounded candidates. Successful transitioning from higher 
education equips graduates with sought-after outcomes in the 
workforce and enriches their career pathways in lifelong 
learning. 

 

12 The Data 
Value Chain 

Institutions should ensure that data is collected and utilized by 
HEIs and their stakeholders and is of the highest quality, 
adheres to ethical principles, is secured and confidential, 
serves its intended purpose and leads to informed decision-
making. 

 

13 Student 
Administration 

The institution should critically and reflexively examine its 
effective, efficient, and ethical student administrative 
structures, processes, and systems, supporting the 
management and development of a holistic student life cycle. 
This self-reflection should be done within the context of the 
evolving national and international higher education 
landscape and its local, regional, and global imperatives and 
commitments. 

 

14 Continuous 
Professional 
Learning 

Continuous Professional Learning for Higher Education 
Practitioners reflects higher education institutions’ responses 
to their ability to critically assess what knowledges, 
dispositions, competencies and skills are needed to achieve 
their institutional goals. 

 

15 Engaged 
Institutions 

An Engaged Institution intentionally and systematically 
integrates engagement and academic citizenship into its 
learning, teaching, research and innovation. This integration 
is characterised by an in and outward-looking orientation, a 
collaborative ethos, and a commitment to addressing 
societal needs through reciprocal partnerships. These 
partnerships recognise a range of communities and value 
and incorporate diverse knowledge systems and ways of 
being. 
To support meaningful engagement, the institution fosters 
enabling environments that include appropriate resources, 
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supportive policies, and recognition practices. It maintains 
flexibility in implementation approaches to accommodate 
diverse contexts and stakeholder needs. Evidence of the 
quality and impact of engagement is shown through ongoing 
review, reflection and evaluation, ensuring that outcomes 
benefit both the institution and its partners.  
An Engaged Institution demonstrates awareness of the 
outcomes and impact of its learning, teaching and research, 
and remains critical, thoughtful, and scholarly in how and for 
what reasons it initiates, builds, and maintains relationships. 

16 Research and 
Innovation 

Staff and students engage in research and other forms of 
scholarship in an environment that promotes excellence and 
leads to intellectual progress and desirable outcomes. 
Research and Innovation at the institution drives innovation 
both internally and externally, contributing to the development 
of innovation ecosystems that create meaningful knowledge, 
environmental and societal impact. The institution promotes 
responsible research and innovation, characterised by 
inclusiveness, responsiveness, anticipation, reflexivity, 
sustainability and care. The institution promotes a research 
environment that is accountable, promoting both the scientific 
rigor and ethical integrity necessary to cater for the needs and 
aspirations of all key stakeholders while achieving defined 
institutional strategic goals. The conceptualisation of 
research, the forms of research outputs valued and the 
institutional policies and strategies for research and innovation 
are aligned with the institution’s mission and core mandates.   

 

 

6. The Way Forward 
The draft HEPS are being disseminated to the sector in this document for initial 
engagement by institutions. The nature and detail of the consultation process that will 
be followed for the HEPS is in the attached consultation plan. 

 
 
 


