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1. Preamble

The Higher Education Practice Standard (HEPS) for Supervision and Assessment of Research
aims to provide a framework for quality practices aligned to global standards, to be
adopted by Higher Education Institutions (HEls) in South Africa when offering qualifications
and programmes that require research outputs aligned to the relevant NQF Level
Descriptors.«Ihe Standard encompasses all aspects of the research management and
research quality assurance (QA) processes with the focus on students. These include, inter-
alia, policies of HEls offering either pure research-based qualifications or programmes
which. embed research outputs! as credit-bearing modules towards a qualification
registered on the NQF (this includes the research module(s) within the Honours qualification
as well as the Masters and Doctoral qualifications and any other relevant undergraduate
modules).

The Standard will create a greater understanding and awareness of the requirements for

" For the purposes of this Standard, research outputs could include, but are not limited to research
assignments, research reports, case studies, mini-dissertations (treatises), dissertations and theses, as
well as journal articles.
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the supervision and assessment of research conducted by students, align quality assurance
processes to enhance the supervision and assessment of student-based research across
HEls, including internal and external assessment processes, to authenticate all accredited
qualifications/programmes which incorporate research.

The Standard, as a code of practice, will further validate inter-alia, the quality of the
research-related inputs and outputs, resulting from the research supervision and
assessment engagements, to ensure progression by students and artficulation between and
across qualifications, which may ultimately culminate in the attainment of a doctorate as
the terminal qualification. For purposes of this Standard, the focus will be to strengthen
good supervisory and assessment practices and also strengthen the administrative
capabilities of the support staff, in order to ultimately enhance the research capacity and
profile of the students who are enrolled for programmes in which research. consfitutes a
significant component.

2. Rationale

As the word research comes from the French word "recerchier",. meaning "to go about
seeking", research for South African HEls encapsulates the concept of scientific discovery.
It is also called exploratory research or generative research, and involves investigating the
problem space to gain a deep understanding of the chosen field of study. Supervision and
assessment, as a generative and reflective engagement with students, society and the
world, should play a critical role in facilitating an inclusive understanding of who we are as
a people, who the other role-players are and how we all inform and influence each other,
including all living creatures as part of the surrounding ecosystem. A research orientation
should be a pedagogical principle at all levels of study for all students to enable the co-
creation of knowledge and to foster students' curiosity and inquisitiveness. Students and
staff should both also understand. that what they are learning and what is taught is the
result of research, both in its primary form, to create the so-called body of knowledge of a
discipline, and also as curriculumresearch, as the scholarship of learning and teaching and
as engaged scholarship.

Research supervision and assessment, irrespective of the level of qualification, should
therefore be embedded within a broader context. At a micro level, students should be
guided by supervisors to engage in research activities that allow them to understand and
define their role in‘adding value to the existing body of knowledge and integrating that
intfo their knowledge. Similarly, students at the meso level should be encouraged to look
outward and consider engagements with others to develop an appreciation of external
contributions towards knowledge creation and the potential impact of research on
society.”At an exo level, the research student should either be exposed to (or have
developed an interest in) understanding, amongst others, the reality of national
regulations, policies and guidelines as they relate to different industries and sectors within
society and how such may impact on their research. Regarding the macro system,
developing a research culture within society, as conducted globally and across different
disciplines, should be, amongst other, an important consideration to facilitate the
development of a sustainable society. In doing so, this would authenticate the research
findings and discoveries which evolve during the research engagement for use and
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development by communities and societies.

Supervisors as well as assessors play a key role in unlocking the potential of students to
become curious and, in the process, demonstrating a need to understand the world in
which they live. Integrating relevant pedagogical types (e.g., andrology, heutagogy)
within the curriculum design process should at least facilitate an awareness of individual
potential (microsystem), whilst exposure to the views and experiences of other people
would pave the way for a more inclusive understanding of the potential of others
(mesosystem). There should be formalised initiatives at an exo-system level, which.should
facilitate an awareness of requirements needed to be fulfiled to ensure the creation of
knowledge that is purposeful and contributes towards the development of a sustainable
society. This in turn should allow for the emergence of a world culture (magcro system) that
is centred around the creation of a more articulate, sustainable and informed future for all
living beings.

Within any socio-economic context, national agendas, amongstothers, play an important
role in directing research initiatives and actions. These include the National Development
Plan, the Decadal Plan for the Department of Science andinnovation, the DHET strategic
plan and priorities, the Science, Technology and Innovation indicators, recommendations
from the South African National Review of Doctoral’Qualifications, and relevant Higher
Education Policy Frameworks and Statements.

At a macro level, global legislation and internationalregulations related to qualifications
(or fields of study), reports as compiled by the OECD, guidelines as articulated by UNESCO,
goals as defined within the African Development Agenda, the Sustainable Development
Goals (SDGs) and Inner Development Goals (IBGs), as well as the African Union Vision 2063,
are all relevant reference points to lbe considered from a research perspective.

Research is a fundamental part of.the student’s advancement in knowledge generation
which would inadvertently impact society, the importance of which is also extended for
the following reasons:

e Discovery — through research, one learns new things about our world, which can
lead to improvements in many areas of life. Early civilisations' curiosity about space
led to an'improved understanding of the universe.

e Problem-probing — research could assist one in identifying and understanding
problems and, as a result, formulating specific solutions. Challenges related to
health.care, education, and economic growth could serve as typical contexts for
research.

e Innovation — creating new products, services, systems or processes can all improve
life in general. Research, therefore allows one to, amongst other outcomes, develop
alternative materials for enhancing energy efficiency, design tools to minimise the
impact of natural disasters, and develop medication which may improve people's
livelihood.

e Societal needs - research is crifical in understanding and addressing societal
challenges, such as reducing marginalisation and minimising socio-economic



imbalances. Research and research supervision should intentionally foreground
transformation by promoting inclusivity in knowledge systems.

Curiosity —research is driven by curiosity, leading to asking questions and discovering
new products, services, processes and systems.

Literature reviews are foundational to research in any field and therefore form an integral
part of the research supervision engagement. Literature reviews:

e Provide context — literature reviews assist researchers in understanding..the
current knowledge base within their field of study, including theories and
potential limitations. It will, however, assist the researcher in placing the relevant
research question in context.

e Identify gaps — with the insights gained from a literature review, the researcher
should be able to identify gaps within a field of research, allowing for the
formulation of hypotheses and/or ideas and relevant research questions.

e Guide future research - literature reviews can guide future research and theory
by summarising existing research, evaluating evidence and identifying
unanswered questions.

e Confribute towards knowledge creation = literature reviews can contribute to
knowledge development, theory, practice-and policy.

For purposes of supervision, it should be considered that literature reviews can be based
on various sources, including books, scholarly articles, and other relevant sources. There are
different approaches to conducting literature reviews, such as scoping reviews, which
focus on notable studies, and integrative reviews, which are based on exhaustive literature
searches.

Research supervisors andrassessors should be cognisant of the existence of multiple
international standards for researeh, including the following:

International Compilation of Human Research Standards (includes over 1,000
standards to protect human subjects in 131 countries, including laws, regulations
and guidelines).

IS©. 20252 is.an ISO research standard requiring documentation of all processes,
changes, errors, and discrepancies forming part of the research process to ensure
consistency and accountability.

Ethical research principles are universal and applied globally to ensure respect for
autonomy, beneficence, non-maleficence and justice. Other guidelines include
informed consent, fair subject selection, favourable risk-benefit ratios, independent
reviews and respect for subjects involved in the research process.

Academic research standards also include honesty, integrity, and responsibility
guidelines. These standards also include principles regarding acknowledging
people for their work and refraining from plagiarism.



The HEPS on Supervision and Assessment of Research should be read together with the
HEPS on Research and Innovation, Programme Processes, Modes of Learning and Teaching
Provision, Learning Environments, Continuous Professional Learning and Institutional Identity
and Agency.

3. The Standard Statement

The institution shall critically, reflexively and systemically interrogate its approaches.and
practices to the supervision and assessment of research students. This will ensure that all
structures that are necessary to support the research student, the supervisor.and-the
assessor at the appropriate NQF level have been provided. These approaches and
practices shall be thorough, fair, fransparent and defendable for students, forresearch
participants and for staff. The self-reflection and introspection.of the supervision and
assessment practices shall consider the context of the evolving national and
infernational higher education landscape and the local, regional, and global
imperatives and commitments towards developing a sustainable society.

4. Guidelines for the HEPS

The following Guidelines, posed as a series of questions formulated around common areas
of relevance and broadly grouped into five overlapping dimensions with subdimensions,
are provided to assist each HEI to respond to.the Standard Statement. The questions are
formulated to enable institutions to ‘engage honestly in generative, reflexive and
contextually responsive ways, the intended.result being to constantly improve practice in
the area. The questions in internal and external quality assurance processes may also be
used evaluatively to provoke continuous improvement strategies.

While many of the questions will relate to general research supervision and assessment
practices at all NQF levels; it is recognised that most of the questions will have more
relevance to NQF-2 (Masters) and NQF-10 (Doctoral) levels. The intention is for each
institution to engage with the questions holistically, recognising that differentiation in terms
of size and shape,.niche area and NQF level will result in unique responses for each
institution.

4.1 Systemic engagement

Through.the process of designing, developing and implementing a coherent, consistent
andstructured research supervision and assessment approach, the involvement of faculty,
students, prospective research participants and administrative support staff, is critical. A
holistic approach to systemic engagement should be followed, the details of which will
depend on the NQF level of the qualification or programme. This is to ensure that all related
aspects, including (but not limited to) the selection of students, the selection of research
topics, the identification of supervisors, the requirements for supervision as well as the
funding necessary for the research activity, are articulated and formalised and
underpinned by policies, guidelines and procedures as may be required.



Structure and design:

a) What principles underpin the supervision and assessment of research students at
your institution?

b) How are your institution’s supervision and assessment policies designed, developed
and implemented?

c) What processes are in place to facilitate an environment for continuous
improvement within supervision and assessment?

d) To what extent are students and faculty engaged in defining supervision.and
assessment policies and practices to ensure they become agents in their activities,
creating a sense of identity within the supervision and assessment processe

e) Given the context of your institution, why do you believe that the governance and
management structures that are currently in place adequately. support the
institutional approaches to the supervision and assessment of research?

Dissemination of Research Structures and Professional Practices:

a) How is the relevance of supervision and assessmenttactivities within the overall
academic programme of your institution communicated. tostudents, faculty and
community stakeholders?

b) What professional practices inform supervision and. assessment at your institution
and how is this extended to the student?

Competencies of Research Leadership and Supervision:
a) What would the requisite seniority and expertise be for supervision and assessment
leadership at the different NQF levels?
b) Further, what would count” as qualified, competent and experienced faculty in
supervision and assessment?
c) What continuous professionallearning (CPL) opportunities exist in your institution for
research supervisors and assessorse

Research Monitoring and Evaluation:
a) How are the implementation of supervision and assessment plans monitored and
evaluated across faculties and the institution?
b) How are monitoring and evaluation built into the supervision and assessment, to
ensure appropriate and consistent decision-making and delegation of powers?
c) How does supervision and assessment contribute to continuous transformation of
the students' social, cognitive and linguistic experience in the research process?

Research Data Management Processes and Ethical Standards:

a) What monitoring data and information types are generated in the supervision and
assessment domain? Further, how are these data and information collected, stored
and used for future planning?

b) What legislation, policies and ethical practices govern the collection, management
and dissemination of research data and information to ensure compliance, and
what mechanisms are in place that inform students of these expectations?



Institutional Research Resource Models:

a) What approach does your institution follow to ensure that adequate resources are
adllocated to supervision and assessment of postgraduate students (taking
cognisance of the fact that due to the specialisation of the field, some
postgraduate projects will always be more expensive than others)?

b) Why do you believe that your postgraduate students' research needs are
accommodated by the chosen approach?

Internal and External Stakeholders:

a) To what extent do your supervision and assessment activities impact yourinstitution's
infernal and external stakeholders?

b) How are mutual communication and understanding fostered to.enable agency,
identity and relationality between all stakeholders and students within the research
domain at your institution?2

c) Why do you believe your institutional research activities and outputs will contribute
to achieving a more sustainable, equitable society?2

d) How do the supervision and assessment practices contribute to your institution being
a site of personal, cultural, and societal change and transformation?

4.2 Governance

This dimension explores the policies and proecedures that are in place to ensure that
supervision and assessment are conducted ethically and in accordance with legislation. It
also protects the integrity and validity of the research.

Research-related policies:

a) Why do you believe that.your institutional policies are adequate for supporting the
supervision and assessment of your Masters and Doctoral studentse

b) What review processes are followed by your institution to ensure that the policies
remain relevant, transformative and aligned with good practice?

c) How does student participation and feedback inform your policies?

d) Given that the:Doctoral Standard allows for professional doctorates as well as
general'doctorates to be offered, how has your institution responded to the growing
need for the professional doctorate in certain professions in South Africa?

Workload-related issues:

a) Why.do you believe your instfitution's work allocation model makes adequate
provision for quality supervision and assessment of research, and what flexibility is
built into the model to address globally changing work patterns?

b) What instruments and governance structures are used to measure and manage the
performance of faculty (as well as administrative and technical support) staff
regarding the supervision and assessment of your research students2

c) When one considers freelance supervisors who may be appointed by your institution
(and simultaneously by other institutions) to assist with postgraduate supervisory



responsibilities, how do you ensure that such external contractors do, in fact, deliver
according to the workload expectations of your institution?

Data storage:

a)

b)

Explain the policies and procedures that your institution has in place to ensure safe
storage and archiving of all research data from postgraduate student projects
(including "raw data"), in compliance with national legislation and funding
organisations.

Reflect on whether the processes that are in place to make students aware of these
requirements are in fact adequate, and how you may wish to implement improved
processes to ensure that students adhere to data storage. and. archival
requirements.

Ethics approval processes:

a)

b)

d)

How do you ensure your research ethics policy remains«current and aligned with
national and international legislation and good practice?

Does your research ethics application and approval process follow a structured
process which is clearly mapped out and communicated to all applicants? What is
the supervisor's role in guiding the postgraduate 'student through the ethical
clearance application process?

What role do time frames play in the application.and approval process for a Masters
or Doctoral student?

Are the processes your institution follows in the event of a breach of the ethics policy
effective in maintaining ethical standards but still supportive of both students and
supervisorse

Plagiarism:

a)

b)

c)

d)

What process has been followed by your institution to design, develop and
implement a plagiarism policy that will remain relevant with time?

How does the institution's plagiarism policy incorporate technology-enabled
research software? Further, what system does the institution use to monitor
plagiarism-and other technology-enabled research software?

Why do you believe that your researchers, supervisors, and assessors are sufficiently
aware. of the institution's plagiarism conformance requirements and the impact of
plagiarismand the use of technology-enabled research software on the research
process?

Does your institution have an up-to-date policy on the use of Artificial Inteligence
(Al) inresearch? Are both students and supervisors trained sufficiently in the use and
impact of Alin their discipline?

4.3 The Supervision and Assessment environment

This dimension explores the environment where research supervision and assessment can
occur. Whether the environment is the traditional laboratory, or studios purposed for the
creative and performing arts, or spaces where practice-led research takes place, the need
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for support remains. The dimension includes the students and faculty, infrastructural
resources (physical and digital), as well as community representatives to conduct
meaningful research. A good research environment is collaborative, transformative and
productive.

Laboratories and Research Commons Spaces:

a)

b)

c)

d)

How do you ensure that appropriate infrastructure is available to support your
institutional vision, mission and defined research niche areas, and explain your
rationale around how students’ research needs are identified and mete

Describe the institutional processes to ensure that appropriate research
infrastructure, including laboratories and equipment required, are timeously
acquired, maintained and replaced.

What processes do you follow to ensure that laboratory waste (including toxic
waste) is safely removed and disposed of per national legislation and how are
students made aware of these requirements?

How do you ensure sufficient adequately trained technical staff are employed to
support research students' laboratory activitiese

What dedicated spaces (such as Writing Cenfres and/or Research Commons areas)
has your institution established and made available for Masters and Doctoral
students busy with their studies?e

Research Resources and Support:

a)

b)

c)

d)

What system is used by your institution to determine which information resource
subscriptions are required by the various faculties, and to what extent are the
students' needs mete

What arrangements (if any) does your institution have with other (research)
institutions to ensure that information unavailable through your library system will be
accessible through other institutionse

Describe the training processes your institution uses to ensure that all students
become fully familiar with all the research-related support offered by your library
and information services.

How do you ensure your students and staff have access to the most appropriate
statistical and data analysis software packages to support research activities at your
institutione Furthermore, what process does your institution follow to ensure that the
required statistical software is accessed and budgeted for regularly?

Electronic-Enabled Writing Tools:

a)

b)

What policies/guidelines do you have in place to support students with regards the
responsible use of Al and other technology-enabled tools for research and other
academic purposes, and what steps do you take to ensure that the support remains
current in this rapidly changing environment?

What training and support are provided to research students (and supervisors) to
encourage ethical use of Al and related software for academic purposes?

How does your institution manage the 'tension' that may exist between using
electronic academic writing tools and plagiarism software?2



4.4 Research Supervision Practice

Supervisors support students through their research studies. Supervisors are recognised as
leaders in the practice and/or field of research. The supervisory role is a vitally important
academic role that facilitates engagement by providing guidance, feedback and
support. This dimension is about the different modes of supervision, supervisor
competencies, training and how supervisors ensure that the graduate attributes relevant
to the quadlification are infused into student supervision. Furthermore, this dimension
explores how the institution manages and monitors the student-supervisor relationship.

Models of Supervision:

a) What supervision models are used in your institution, and what guidelines and factors
inform the choice of appropriate models of supervision in a faculty or disciplinary
area?¢

b) Does your institution use different supervision models to enhance the quality of
supervision at the different NQF levels and how are these models differentiated at
Masters and Doctoral levels?

c) How do your institution's undergraduate and Honours-level research supervision
models prepare students to enter into Masters and Doctoral research programmes?

Supervisor Competencies and Training:

a) What institutional guidelines (or processes) inform the allocation of supervisors at
Masters and Doctoral levels?

b) What processes are in place in your institution fo monitor supervisors' performance
at the faculty and institutional level, and how do you assess supervisor competency
for a particular NQF level?

c) What training and developmental opportunities are provided by your institution to
strengthen supervisory capacity at different NQF levels, and is participation in the
training activities mandatory or optional? How do you assess the supervision fraining
requirements for a particular year and / or an individual supervisor?

d) How does your institution differentiate between the developmental training required
by early-career supervisors and the periodic "refresher" training requirements of
experienced supervisors?

e) Given increasing resource limitations, has your institution explored inter-institutional
training opportunities for supervisors and if so, what is your view on the relative
success of the joint training interventions?

Student Graduate Attributes:

a) How do you ensure that the postgraduate research project identified by (or for) the
student will facilitate the attainment of the graduate attributes for that NQF level?

b) How do you ensure that the postgraduate supervisors in your institution consciously
focus on incorporating the recognised graduate attributes into the research
programme at Masters and Doctoral levelsg To what extent is the acquiring of the
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graduate attributes deliberately monitored during the progression of the student’s
studies?

c) Considering the importance of research ethics and research integrity as vital
graduate attributes for all students conducting research, how does your institution
ensure that students progressively attain an acceptable understanding of ethical
awareness and professional conduct attributes during their studies?

The Student-Supervisor Relationship and Ethical Considerations:

a) Why do you believe your institution’s Code of Conduct for Supervisors is sufficient to
adequately inform research integrity and the relationship between student and
supervisore

b) What mechanisms/guidelines does your institution have to monitor and manage the
student-supervisor relationship (and address any challenges should any arise in the
relationship)?

c) How does your institution handle complaints (perhaps received anonymously
through whistleblowing) from Masters and Doctoral students related to student-
supervisor relationship issues (it could be a request from a student for a change in
supervisor, or a complaint from a supervisor with regards an abusive student)?

d) Given the challenges of mental health for a growing number of postgraduate
students in HEls today, in what practical ways is your institution able to respond
timeously to early-warning calls for assistance from studentse

e) Describe the Intellectual Property (IP) policies of your institution that are relevant for
postgraduate student research projects, and how students are made aware of their
rights.

f) What informs the institution's IP funding model, and how does it ensure that all
research participants i.e. students, supervisors and other stakeholders, are fairly
compensated and recognised? What directives are provided by the institution to
ensure that neither the student nor the supervisor is compromised or excluded from
the IP of the project (or any other publishable outputs and artefacts that may
emanate from the research engagement)?

g) How does the institution give attention to transformation in relation creating inclusive
knowledge spaces, supporting first-generation and  underrepresented
postgraduate students and fostering African research agendas?

4.5 Research Assessment Practice

Research assessment practices evaluate the quality of research and its potential impact.
This would include assessing the quality, feasibility and potential contributions of a student’s
research proposal at the commencement of a study; evaluating the scientific, societal and
economic impacts of the student’s research outputs at the completion of the study;
making informed decisions about the appointment of assessors, examiners and
moderators; and ulfimately ensuring that research conducted by the student is of high
quality and meets certain standards. This dimension also focuses on the management of
the final examination process and the handling of appeals concerning examination
outcomes.

11



Postgraduate Student Enrolment and Progression:

a) How does your institution go about recruiting and assessing the potential of applicants
for Masters and Doctoral programmes, and what role (if any) does the proposed
supervisor have in the process?

b) What interventions have been put in place to ensure that your institutional assessment
processes at the selection stage for incoming Masters and Doctoral students are
adequate for ensuring that the accepted students have the potential to successfully
master the expected graduate attributes of the programme?

c) Given the fact that postgraduate students often apply for studies at a different
institution from where they obtained their earlier qualifications, what steps (if any) do
you implement to address any perceived gaps in the preparedness of the incoming
students at the commencement of the studies?

d) Reflecting on the initiatives that your institution has in place to provide orientation and
ethical supervisory relationship guidance to Masters and Doctoral students, to what
extent do you believe that these initiatives sufficiently address the current needs of your
students, and what steps would you want to implement to provide further guidance in
the future?

e) Recognising that a significant number of the Doctoral students enrolled at South African
HEIs come from other countries (especially the SADC region), what special interventions
does your institution have in place to create a sense of belonging and to ensure that
all students (local and foreign) embrace the opportunity of being part of a diverse
student population?

f) Describe the nature and extent of the support that appointed supervisors are expected
to provide to newly enrolled Masters or Doctoral students who are preparing their
research proposals for assessment.

g) How does your institution monitor and assess students' annual progression rates at
Masters and Doctoral levels, and what opportunity is there for the student to raise a
concern about perceived inadequate support, without fear of retribution?

h) Struggling students often quietly withdraw from research activities and offer defensive
excuses for their lack of progress. Why do you believe that your supervisors are
sufficiently attentive that they can recognise the challenges faced by the students and
intervene by addressing the underlying issues at an early stage?

i) Inthe light of the high dropout rates of postgraduate students at HEls in general, reflect
on what interventions have been implemented by your institution in an effort to
specifically address this challenge, and the extent to which these have proved
successful.

i)  What timely consequence management process is in place to ensure that a student’s
progression is not compromised by inadequate supervisor support or unprofessional
supervisory habitse

Appointment of Examiners and Moderators:

a) What policies and procedures does your institution have to identify and appoint
examiners for the research outputs in formal qualifications on the HEQSF, ensuring
compliance, consistency and fairness across the institutione
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b)

d)

)

How does your institution critically evaluate the examination policies for academic
relevance and operational effectiveness for M and D programmes?

Explain how the requirements outlined in your institution’s research examinations
policy align with the HEQSF and SAQA’s NQF Level Descriptors and the QAF.

What system does your institution use to identify a pool of suitable external examiners
at Masters and Doctoral levels (while at the same time minimizing the over-reliance
on one or more examiners), and what role (if any) does the supervisor or co-
supervisor play in appointing examiner(s) ¢

What informs the mechanisms used to identify suitable examiners and moderators,
and how are these mechanisms aligned to global standards?

What contractual agreements does your institution have with external
examiners/moderatorse Further, how do the institutional HR and remuneration
processes support the appointment of examiners and moderators, some of whom
may be international?

The Examination Process:

a)
b)
c)

d)

e

f)

9)

Explain how your institutional policies regulate the.examination processes for
Masters and Doctoral research studies.

How does the institution differentiate betweenthe examination requirements at
the different NQF levels of the qualifications, especially at M and D levels?

How does your insfitution ensure«the. examination assesses all the stated
graduate attributes at a particular NQF level?

How does your institution manage the .examination requirements in research
partnership agreements (such as formal research collaborations and/or joint
degrees at postgraduatelevels)?

What processes are followed at your institution to submit the final research output
for examination, and how are your examination requirements communicated to
the appointed examiners?

To what extent has yourinstitution explored the possibility of infroducing a viva
voce as part of the examination at the Doctoral level, as recommended in the
Doctoral Standard? Explain the explorative process and what has informed your
decision whether or not to use this as part of the final doctoral assessment.

To whatextent are research outputs (such as publications in respected journals,
recognised conference presentations and proceedings, and other outputs such
as patents, artifacts, etc.) formally considered as necessary components of the
submission by a doctoral candidate when the thesis is submitted for the final
examination at your institution?

Given the current financial subsidy model which rewards public HEIs for the
publication of research outputs in accredited journals, how does your institution
ensure that doctoral students are not pushed by supervisors (or Faculties) into
publishing research outputs for ulterior motives.
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Appeals and arbitration-related issues:

a) Why do you believe that the provision made in your institutional policies for
managing student appeals related to examination outcomes, is objective and fair
in every respect? Reflect on ways in which it may possibly be improved.

b) How is the appeals process initiated for Masters and Doctoral students, and at what
institutional level is it managed and addressed? Has the institution explored using
external adjudicators as arbiters in the appeal process? If so, what mechanism is
used to identify and appoint suitable adjudicators whose independence is beyond
question?

5. Criteria

Criteria are instruments to determine whether the standard is being met or not. They are
benchmarks for evaluation and for making quality judgements about higher education
activities based on the standards and guidelines agreed upon. by the Higher Education
(HE) sector. The Criteria depend closely on the purpose of the quality judgement that it is
meant to be used for.

Criteria are not included in the standard description. This.is because the criteria will be
developed to be relevant to the specific.quality=assurance exercise that is being
conducted. This could be an internal quality assurance exercise conducted by an
institution, or a specific external quality @ssurance activity to be conducted by the CHE.
Criteria are therefore activity, time and context specific. Some criteria, for example the
criteria for accreditation, will be in place for.alonger period.

Whenever an External Quality Assurance. (EQA) activity is to be undertaken, the CHE will re-
convene the Community of Practice to develop the relevant criteria for the exercise.

6. Review of the HEPS

It is understood that the HEPS will be regularly reviewed and revised in an iterative way to
account for change. The HEPS on Supervision and Assessment of Research will be in
place for the first iteration of the QAF, for 7 years.
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