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1. INTRODUCTION 

1.1 Institutional Context and Student Success 
 

The University of Pretoria’s (UP) long-term Strategic Plan, UP 2025, captures the most 
salient features of the University’s strategic direction: 

To be a leading research-intensive university in Africa, recognised internationally for 
its quality, relevance and impact, and also for developing people, creating knowledge 
and making a difference locally and globally. 

As a research-intensive university UP has, since 2012, focused on deliberately introducing 
inquiry-based curricula at undergraduate levels so as to strengthen knowledge production, 
student success and the pipeline to postgraduate research studies. If entry-level students 
understand the nature and demands of university studies, and the need for self-directed 
inquiry and learning, they will be better prepared to succeed. This strategy is an ongoing 
academic project of UP. 

A second salient feature is that UP has a reputation as a good teaching university that offers a 
broad spectrum of qualifications, and that we have measures in place to ensure that our 
teaching remains excellent. UP recruits top performing and talented students from all South 
African communities and maintains a strong recruitment and schools outreach programme. 

While UP strives to strengthen its research profile and impact, good undergraduate teaching 
is considered an essential underpinning to achieving this vision: 

Effective teaching and learning are key to fulfilling the primary function of the 
University; i.e. to producing knowledgeable and high-level skilled graduates in line 
with the needs of the South African economy and society, and to replenishing our 
human capital needs and those of other knowledge institutions. Also, quality teaching 
at undergraduate level lays the foundations for postgraduate studies, and is closely 
tied to the strategic goal of raising the University’s international profile through 
research. (Strategic Plan 2025, 2011:9 & 10) (S4616/121) 

Two of the five strategic goals in UP 2025 focus directly on teaching and student success: 

• Goal 4: To pursue excellence in teaching and learning 
• Goal 5: To increase access, throughput and diversity. 

Our approach to Goal 4 includes blended learning, inquiry-based learning and the provision 
of teaching development opportunities. Our approach to Goal 5 includes the enhancement of 

1 S numbers are numbers of Senate documentation, indicating that the document was approved by the Senate. 
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student services during recruitment, application, registration and the provision of 
opportunities for support and academic development. The UP 2025 Plan is supported by a 
comprehensive Academic Plan (S 4617/12) and a five-year rolling plan (2012−2016). In 
annual cycles of planning, Faculties produce individual Faculty Plans based on these source 
documents. The governance of teaching and learning takes place through the Senate 
Committee for Teaching and Learning and the Senate. 

A third feature is the balance UP maintains between enrolment in general-formative and 
professional and ‘scarce skills’ disciplines and programmes. UP offers many programmes 
accredited by statutory professional bodies (e.g. in health sciences, engineering, veterinary 
sciences, and in economic and management sciences). UP also offers professional 
qualifications not necessarily accredited by professional bodies (e.g. teacher education and 
law). Enrolment planning is thus a central strategy in steering the ‘shape and size’ of the 
University, in line with UP 2025 and the University’s role in contributing to social and 
economic development in South Africa. 

 

1.2. Submission Preparation 

UP formed a project team under the leadership of the Vice Principal: Academic. The project 
manager was the Director of the Department for Education Innovation (Professor Wendy 
Kilfoil, EI). Project coordination was undertaken by the Quality Unit (Ms Lindi Tlou), which 
is part of the Department of Institutional Planning (IP). 
The themes were analysed and key stakeholders identified for each, whether academic staff, 
support staff or students. Four Faculties were asked to have their Deputy Dean/ Chair for 
Teaching and Learning serve as chairs for each theme (see table 1).  

Each Dean was asked to nominate one academic and one or two students for each team. The 
Department of Student Affairs (DSA) was requested to identify two students for each team. 
Professor Kilfoil and Ms Tlou served on every team. In addition, other relevant stakeholders 
from support departments were identified for particular themes. The full team lists appear in 
table 1.  

The Quality Unit supplied a scribe whose notes for each team were given to Professor Kilfoil, 
who edited them into coherent text within the CHE template. The drafts as well as the 
scribe’s notes were submitted to the team leaders.  

Each team met twice, once to discuss the theme and the questions and then to discuss the first 
draft with a view to identifying gaps and issues that might not fit into a particular theme and 
referring them to another team, or for inclusion in the last chapter; determining where 
additional information could be accessed on the UP website; and deciding on any addenda. 
Following this extensive process, the document was compiled as a whole and circulated to 
the teams and other stakeholders for comment. 

The document was submitted to the Executive and the Senate Executive Committee for 
further comment and approval, to serve for ratification at the Senate of 18 September. 

The following abbreviations are used in addition to the list indicated in the footnote (page 3): 

DHET  Department of Higher Education and Training 

UP  University of Pretoria 

Owing to space constraints (1) abbreviations are used but are written out in full before use; 
and (2) instead of using examples from all nine Faculties for each institutional discussion, we 
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have chosen to use illustrative examples from select Faculties, where relevant.  

 
Table 1: Task Team Members2 

Team 1: Enhancing Academics as Teachers Team 2: Enhancing Student Support and 
Development 

Chair: Professor Dianne Manning (Deputy Dean: 
Education, Health Sciences) 

Faculty members: Pieter Carstens (Law), Lourens 
Human (H), Willie Snyman (HS), Liz Wolvaardt 
(HS), Graham Duncan (T), Johan Oberholster 
(EMS), Pieter du Toit (Education), Elrien 
Scheepers (VS), Ansie Harding (NAS) 

Quality Unit Support: Lindi Tlou, Robyn Arnold, 
Karen Kellerman 

Education Innovation: Wendy Kilfoil, Sanet 
Haupt, Detken Scheepers 

Other departments: Louw Botha (HR), Rejen 
Moodley (HR), Matete Madiba (DSA) 

Students: Enwee Human (DSA), Gabriel Nel 
(DSA), Thabo Matsebele (EBIT), Chris Kiala (H) 

Chair: Professor Ernest van Eck (Chair: Committee 
for Teaching and Learning, Theology) 

Faculty members: Adelia Carstens (UAL) (H), Karel 
Bakker (EBIT), Danie Lombaard (HS – contextual 
tutor), Etienne Kok (HS), Corlia Joynt (EMS), Quixi 
Sonntag (VS) 

Quality Unit Support: Lindi Tlou, Robyn Arnold, 
Karen Kellerman 

Education Innovation: Wendy Kilfoil, Ana Naidoo 

Other departments: Marie Oosthuizen (Student 
Finance), Willem Jorrisen (DSA), Wallace Isaacs 
(CSC), Kgomotso Legari (Residences) 

Students: Andries Esterhuizen (EBIT), Nthabiseng 
Nooe (DSA), Muhammed Dawjee (EBIT), Michelle 
Sheppard (H), Nalene de Kock (EMS) 

Team 3: Enhancing the Learning Environment Team 4: Enhancing Course and Programme 
Enrolment Management 

Chair: Professor Anton Kok (Deputy Dean: 
Teaching and Learning, Law) 

Faculty members: Gerhard Lindeque (HS), Celia 
Filmalter (HS), Ananda Geyser-Fouché (T), Linda 
van Ryneveldt (VS), Chris Boonzaaier (H), Theresa 
van Oordt (EMS), Martina Crole (VS) 

Quality Unit Support: Lindi Tlou, Robyn Arnold, 
Karen Kellerman 

Education Innovation: Wendy Kilfoil, Dolf 
Jordaan 

Other departments: Kgomotso Legari (TuksRes), 
Schalk Claasen (Facilities Management), André 
Kleynhans (ITS), Lindiwe Soyzwapi (Library 
Services), Rina Wilken (DSA) 

Students: Xabiso Sicwebu (DSA), Wilbri Vorster 
(DSA), Noreen Mukora (Law), Marileen Steyn (T), 
Gert van der Merwe (EBIT), Majafela Mishike 
(EMS) 

Chair: Professor Marietjie Potgieter (Deputy Dean: 
Teaching and Learning, Natural and Agricultural 
Sciences) 

Faculty members: Quenton Kritzinger (NAS 
Extended Programmes), Taole Mokoena (HS), Erika 
Muller (EBIT Augmented Programme), Joyce 
Mothabeng (HS), Fanus Venter (NAS), Lucille 
Hermann (NAS), Kerstin Jordaan (NAS), Anton du 
Plessis (H), André Jordaan (EMS), Ken Petty (VS) 

Quality Unit Support: Lindi Tlou, Robyn Arnold, 
Karen Kellerman 

Education Innovation: Wendy Kilfoil, Juan-Claude 
Lemmens, Sanet Haupt  

Other departments: Carel Venter (BIRAP), Elmarie 
Liebenberg (Academic Administration), Wallace 
Isaacs (CSC), Madeleine Nolte (DSA), Sanette 
Boshoff (Academic Planning) 

Students: James Lotter (DSA), Marco Koch (DSA), 
Emile Zitzke (Law), Monaheng Mokoena (T), Johanna 
Nashitati (DSA), Stuart Smith (EMS) 

 

 

2 Key to abbreviations: Faculties – H = Humanities, HS = Health Sciences, T = Theology, EMS = Economic and 
Management Sciences, VS = Veterinary Science, EBIT = Engineering, Built Environment and Information Technology, 
NAS = Natural and Agricultural Sciences, UAL = Unit for Academic Literacy; Support Departments: EI = Education 
Innovation, DSA = Department of Student Affairs, HR = Human Resources, CSC = Client Service Centre, ITS = 
Information Technology Services, BIRAP = Bureau for Institutional Research and Planning; TuksRes - Residences.  
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Various types of evidence are collected at UP (see Addendum A). The core institutional 
performance indicator for teaching is student success. Data are collected by Faculties and 
aggregated first by Academic Administration and then by the Bureau for Institutional 
Research and Planning (BIRAP) in the Department of Institutional Planning (IP), the latter 
for analysis and reporting purposes. Various studies on student access, readiness, retention 
and success are conducted by the Department for Education Innovation (EI) and reports are 
available. Further, Faculties conduct longitudinal and other research into student experiences 
or aspects of teaching and learning. Research has also been conducted into extended 
programmes, high-impact modules, tutoring, mentoring and academic orientation and is 
available in the form of reports or academic articles in some cases. The Client Service Centre 
(CSC) researches issues as well and data are available. TuksRes has a first-year survey and a 
general satisfaction survey. The most recent endeavour at UP is learning analytics: student 
engagement and success data are captured online within the context of certain demographic 
data enabling formative feedback to individual students and lecturers, as well as  to 
programme coordinators and Deans.  

We recognise that while data collection and analysis are in large part well-developed at UP, 
further development and focus will be needed, particularly in the area of actionable data to 
improve student success. For the past few years our focus has been on understanding what 
data we need to collect, or stop collecting, and how best we can use data for decision-making.  
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2. FOCUS AREA 1: ENHANCING ACADEMICS AS TEACHERS  

2.1 The Strategic Plan 2025 and Enhancing Academics as Teachers 
As noted in section 1 above, UP 2025 has five strategic goals, including: 

• Goal 4: To pursue excellence in teaching and learning. 
In this context, strategic priorities for support services include teaching and learning support 
with the associated strategy of ‘providing targeted development and support for staff …’. 
In pursuing this goal and related strategies, UP has comprehensive policies for the 
appointment and promotion of staff, as well as for staff development (Policy, Procedure and 
Guidelines Applicable to the Recruitment, Selection, Appointment and Promotion of 
Academic Staff at the University of Pretoria (Rt115/04 as revised in 2010); Human Resources 
Development Policy (2005) and Policy on Academic Professional Development: Teaching 
and Learning (2010)). UP also provides resources for academics to improve their formal 
academic qualifications and teaching expertise (using formal and non-formal means). The 
latter is funded partly through Faculty operational budgets and partly through funds made 
available by the Skills Levy from the ETDP SETA and the DHET Teaching Development 
Grant (TDG). In the following sections we focus first on institutional and then on Faculty-
specific interventions. The focus is on undergraduate teaching, not postgraduate supervision 
or research. However, as already noted, in order to achieve the UP 2025 vision, preparation 
for research needs to  start at undergraduate levels so as to strengthen the pipeline to 
postgraduate research and also the knowledge intensity of UP. Staff development related to 
research is also available. 

 

2.2 Current Successful Initiatives and Proof of Success 
Teaching development interventions could be grouped into three categories: (1) formal 
programmes, leading to a qualification; (2) non-formal structured programmes (short courses 
resourced by UP) that may or may not culminate in a qualification; and (3) informal, 
incidental learning (e.g. group discussions, workshops, conferences, seminars, coaching and 
mentoring). 

On a formal level, lecturers have the opportunity to complete a Postgraduate Certificate in 
Higher Education (PGCHE) offered by the Department of Education Innovation (EI). The 
PGCHE is research-based, an intentional strategy to integrate teaching and research. The 
outcome is authentic assessment that comprises the writing of a journal article or a 
conference paper. Good learning practices such as action research, mentoring of new staff, 
peer observation and review are promoted. The uptake of this qualification is not extensive 
given that lecturers are encouraged to obtain their doctorates first and workload often inhibits 
further formal studies. Nonetheless, in the past five years, more than 50 lecturers from across 
all Faculties have graduated from the qualification (100% success rate). Evidence of 
innovative practices by PGCHE alumni are to be found in conference presentations, articles 
in educational journals and teaching awards.  

On a non-formal level, lecturers have the opportunity to attend a number of free, in-house 
priority courses aimed at teaching development (see Addendum B). To qualify to attend a 
course, the lecturer has to capture her or his developmental need on the performance 
management system for approval by the line manager. Evidence on the scope of non-formal 
training is available in the annual report to the ETDP SETA. The report includes data on the 
equity profile of staff attending training. Non-formal courses are evaluated by participants 
and data are available. 
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Courses for new lecturers have priority. The Department for Education Innovation (EI) offers 
institutional programmes; works with lecturers for some Faculty-specific initiatives – e.g. 
INNOVIL (teaching skills for assistant lecturers) in EBIT; participates in other programmes – 
e.g. MEOP (Medical Education Orientation Programme) in Health Sciences; and organises 
symposia for the extended and augmented programme staff in NAS, EBIT and EMS. The 
DHET Foundation Provision Grant specifies 10% for staff development and UP annually 
plans a workshop or conference: in 2013, 90 extended programme teaching staff attended. Ad 
hoc courses are offered at departmental or programme level on request. NAS also plans 
seminars twice a year for lecturers teaching in high-impact (and potentially high-risk) 
modules to share good practices, successes and failures. 

The adoption of learning technology to support a blended teaching model (also a strategy 
highlighted in UP 2025 and its accompanying Academic Plan) has shown steady progress to 
the point where classroom technology affords opportunities for the use of laptops, tablets, 
web interactions and clickers (although the lack of ubiquitous Wi-Fi connectivity is still a 
constraint). Online learning is underpinned by a robust virtual learning environment (based 
on the proprietary platform Blackboard but branded as clickUP) with active uptake by 75.3% 
of modules in 2013. Training has been redesigned for technology platforms, incorporating 
teaching and learning principles to a much larger extent, and addressing good practice more. 
Blended learning will support inquiry-based learning, allowing students to work in groups 
outside of formal lectures and to consult a wide range of electronic resources. 

Funds are also provided in some Faculties for attendance at discipline-specific education 
conferences often related to professional associations. Further, staff members belong to the 
special interest groups of the Higher Education Learning and Teaching Association of 
Southern Africa (HELTASA) and attend annual conferences. The Eduvate Forum, an event 
that showcases the nominees of the institutional Teaching Excellence and Innovation Awards, 
is another way of improving internal teaching practices. Every second year UP arranges a 
teaching, learning and student success conference: the first was on the Foundations of 
Excellence (2011) and the second on Re-visioning Student Success (2013). 

Online institutional resources are the Teaching and Learning Framework on the staff intranet; 
a text that showcases examples of good teaching; and the large class and class attendance 
resources within clickUP, amongst others.  

In support of the UP 2025’s new focus on inquiry-based learning (IBL), an institutional 
stakeholder workshop was arranged in 2011 to understand the implications for teaching and 
learning. A tool was approved by the Senate in 2012 to align each HEQSF level with 
activities by lecturers and students (linked to level descriptors). EI has assisted Faculties to 
change their curriculum design and delivery aligned to IBL principles. The impact has been a 
renewed curriculum in Law (implemented in 2013) as well as initiatives in other Faculties 
and disciplinary fields with a view to taking appropriate curriculum decisions.  

Professional associations and networks are an important driver of teaching development in 
some Faculties and there are particular initiatives within certain fields. For example, UP has a 
number of FAIMER Fellows (an international organisation for advancing medical education), 
which has a positive impact in Health Sciences. Veterinary Science has LINQUED 
connections.  

International scholars have been invited to add value to teaching. For example, at the 
institutional level, Eric Mazur (Harvard), who initiated the use of clickers and the flipped 
classroom internationally, first presented an online seminar for a group of UP staff in 2010 
and then visited UP in 2012. He will interact with UP again in 2014-15 to address and 
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enhance large-class teaching. Ortrun Zuber-Skerritt (Griffith) visited in 2010 to provide an 
in-depth workshop on action research. Betsie Barefoot and John Gardner (Institute for 
Excellence in Undergraduate Education) presented a week-long programme of workshops 
related to the Foundations of Excellence’s first-year success movement in 2011. Vincent 
Tinto (Syracuse), a prominent student success scholar, visited in 2013. George Siemens 
(Athabasca) has twice visited the University to discuss MOOCs (2011) and learning analytics 
(2012). Others scholars have been invited at Faculty level; e.g., John Sandars (Leeds) is 
currently appointed as extraordinary professor focusing on Health Sciences education.  

Informal opportunities are usually to be found at Faculty or even Departmental levels. EI 
has found that informal discussions work well in their interaction with lecturers: very often 
what is learnt at a professional development event is put into action through further 
discussion. In EMS, mentorship is not formally structured but there are role models in certain 
disciplines. There are some successful departmental mentorship programmes running as part 
of the impact of the PGCHE. Brown bag lunches, a well-attended monthly meeting in Health 
Sciences, EMS and Veterinary Science, offer creative opportunities to share good teaching 
practice. It is important to note that each Faculty has its own culture and associated practices, 
and that it is appropriate for each faculty to meet its needs in its own way. Lecturers find that 
discussions at Faculty teaching and learning committees also provide opportunities to learn 
about teaching, student engagement and assessment. 

The institutional policy on promotion (Rt115/04 as revised in 2010) specifies peer review 
as a human resources process related to filling vacant positions, performance management, 
probation, promotion and special awards. What is evaluated is ‘teaching outputs’ such as 
study guides, student results and student feedback rather than the person or processes. In the 
case of junior appointments or promotions, the HoD is the only reviewer. For senior 
appointments or promotions, an additional reviewer (preferably external) is involved. In 2010 
portfolios of evidence were approved by the Senate as a tool for evaluating teaching. Part of 
the portfolio includes peer assessment, student assessment (using data from the Student 
Feedback Instrument), student results, publications and awards. In Health Sciences the 
portfolio is being used for formative purposes rather than high stakes evaluation so as to 
encourage comprehensive and thorough documentation and engagement.  

Examples from Faculties illustrate that prescribed procedures for promotion are followed, 
although individual Faculties might have a sharpened focus on some aspects: 

• EBIT: Performance and contributions to teaching are considered in context, with 
emphasis on undergraduate and postgraduate teaching for promotion at all levels, in 
combination with the person’s research output. Course coordination and the development 
of courses are more important at professorial levels. Student feedback is taken into 
account in all cases.  

• Theology: Teaching competence is assessed by a combination of student feedback; 
formative and summative assessment, and throughput and pass rates, as these are 
measurable. Promotion evaluation is enhanced by peer review of study guides and the use 
of clickUP. In addition, as part of performance management, an annual discussion with 
the line manager (or equivalent, e.g. EI consultant) centres on a clear reflection on the 
part of the staff member on his or her teaching practice.  

• Law: Student evaluations and targets set by the HoD as part of performance appraisal 
must be met and they must be addressed in the HoD’s report. For promotion to the 
professorial ranks, publications and postgraduate (PG) supervision are required.  

• EMS: For promotion from lecturer to senior lecturer, teaching performance and 
involvement in curriculum development are more important than for professorial levels 
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when it is a given that the candidate will not only be able to demonstrate excellence in 
teaching and learning on various levels, but also have significant research outputs. In all 
cases, a teaching evaluation by students of between 3.8 and 4.0 would be needed. In 
professorial promotions, participation on external evaluation panels or involvement in the 
setting of national standards/ examinations might be taken into account as demonstrating 
national recognition of teaching excellence.  

• Education: Excellence, beneficial innovation in teaching and the support given to students 
at all levels is valued. All promotion processes require good student evaluation outcomes, 
self-assessment of teaching by applicants for promotion and a letter of support from the 
HoD, which must include an assessment of the applicant's teaching function as well as the 
other dimensions reflected in the policy for promotions. The need for supervision and 
successful completion of postgraduate students is emphasised in each promotion 
assessment. An expectation exists that staff members have contributed to the 
improvement of teaching and learning tasks of the Faculty through academic citizenship, 
serving on committees and task teams and participating in renewal projects of academic 
offerings. 

• Health Sciences: The use of a composite score for summative performance management, 
which combines metrics of student feedback, module evaluations and contributions to 
other education activities, has been proposed.  
 

Evaluations from students or peers can contribute to the improvement of teaching. It is the 
responsibility of the HoD to follow up with individual lecturers on the results of feedback. 
The discussion might lead to non-formal interventions (such as assessment training). In EMS, 
for instance, pass rates are the first point of evaluation as problems in this regard could reveal 
problems with teaching. EMS continuously monitors student progress to identify problems. 
The Faculty recognises that lecturers are appointed for their subject knowledge and not 
because they are trained as teachers, so pedagogical support is provided where necessary. 
Findings of a seven-year longitudinal study in EMS on students’ learning experience have a 
direct impact on decisions about teaching annually. Theology looks carefully at student 
feedback and lecturers particularly value the open comments rather than the scores. Peer 
review is predominantly summative for promotion purposes or as part of a cycle of quality 
reviews of departments, disciplines or Faculties. 

The appropriate workload to achieve the vision, mission and goals of UP is important as 
lecturers have to balance teaching and research and integrate community engagement into 
both. In Health Sciences, staff members also carry a heavy responsibility for patient care and 
might have joint appointments with the province. Staff workloads and in this regard, 
managing appropriate staff: student ratios remain a challenge. Committed lecturers in all 
Faculties frequently work in excess of a full-time workload but still have difficulty in 
committing dedicated time to research and often cannot find time to take sabbatical leave.  

The strategic intention of UP 2025 and its associated Academic Plan is clear: to implement 
internal differentiation of academic activity so as to avoid a ‘one size fits all’ approach to 
teaching excellence and research productivity. While all academic staff are expected to be 
research active, the agreed upon research output of individuals will vary and be tied to annual 
performance management cycles. The following examples illustrate approaches to balancing 
teaching and research: In one of the Humanities departments, each lecturer has the 
opportunity not to teach for one quarter per year, thus allowing time for research. In 
Theology, some departments are able to have one teaching and one non-teaching semester, 
which enables staff to take a sabbatical without the Faculty needing to appoint a contract 
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replacement.  

UP would be interested to learn from other universities that have implemented workload 
models what they have done and how the strategies have impacted on teaching and 
productivity. 
 

2.3 Less Successful Initiatives of the Past Three or Four Years 
Staff development does not always have to be training by an academic development 
department: peer-enhanced learning about teaching is context-specific and therefore could 
be valuable. It could include a ‘buddy system’, more formal mentorship, classroom 
observation, perusal of material, working on joint teaching research and so on. An attempt 
was made to form a participatory action research initiative around peer review of teaching as 
part of an international project. The project was however not sustained.  

UP would be interested to know if any other university has a successful system for peer 
review that involves formative rather than high stakes evaluation. 
 

2.4 Activities Planned for the Next 12-18 Months 
SoTL (Scholarship of Teaching and Learning) grants were instituted in 2013 from the 
DHET TDG, grants that have been included again for the 2014-16 cycle. The output over the 
medium to long term will be evaluated. In 2009 a science teaching and learning forum 
(SCITAL) was established focusing on peer enhancement in the scholarship of teaching and 
learning, and has received support from the TDG since 2013. This initiative aligns with UP’s 
vision by providing incentives to enhance teaching, mainly through teaching research 
projects. The uptake has been fairly good, with about twenty individuals or groups applying 
for funding in 2013. A constraint is that we have to prove expenditure or commitment of 
funds by about the end of February of the following year and many projects are multi-year, 
which is understandable for in-depth research. 

Mentoring of new staff by peers or senior academics is an internationally recognised practice 
for improving teaching. Humanities has recently initiated a career mentoring programme 
whereby senior staff members can mentor junior staff members, a need expressed in a staff 
survey. The motivation is also linked to succession planning in that many senior academics 
will retire in the next few years and the Faculty wants to pass on expertise. This process is 
voluntary. The initiative will be monitored. Health Sciences also has a peer-supported 
teaching initiative. The Faculty plans to mentor registrars to assist them in developing their 
clinical teaching skills. NAS reported that interest amongst academic staff in engaging in 
informal mentoring opportunities is growing.  

We would be interested in benchmarking with other universities who might have institutional 
guidelines or practices for staff mentoring. 
The UP Programme for Academic Leadership (PAL), presented by UP’s Gordon Institute 
of Business Science (GIBS), is specifically aimed at academic leadership at UP. The 
programme focuses on the context of academic leadership, people development and 
functional excellence. It culminates in a research project of limited scope. One theme for 
2014 is the use of inquiry-based approaches to teaching at undergraduate level. The different 
groups of participants prepare presentations on their research for the Vice-Chancellor and 
senior management of UP. 

A new disability policy was approved in 2013 that commits UP to preparing lecturers and 
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other stakeholders to work with students with disabilities. A new course will need to be 
devised or current programmes revised to incorporate this policy. 

 

2.5 Challenges 
Balancing teaching and research is a challenge for most universities given the imperatives 
associated with increased participation and enrolment growth, and more so for universities 
that are positioned as research-intensive. As noted earlier, UP is pursuing a system of internal 
differentiation of academic activity to increase research productivity and impact, and at the 
same time, excellence in teaching. Firstly, attempting to maintain an optimal balance between 
research and teaching sometimes creates an unnecessary tension. The scholarship of teaching 
and learning is recognised internationally as a legitimate and scientific form of research with 
its own methodologies and publications. Also, some of the greatest champions of teaching at 
UP publish regularly and supervise postgraduate students successfully. Secondly, extended 
workloads impact on the time lecturers have available for research and continuous 
professional development in teaching. A complicating issue is that the improvement of 
teaching is voluntary and not mandatory except that the Education Induction Programme, the 
assessment and clickUP training are required as part of the probation of newly appointed 
academics.  

We would be interested in benchmarking with other research-intensive universities on how 
they create an optimal balance. 
Part-time lecturers fulfill an important teaching role yet are not paid to attend teaching 
development workshops and might even be reluctant or unable to do so as they have other 
work obligations. Similarly, some Faculties employ industry specialists who come in for the 
lecture only. Some academic staff members with joint clinical appointments have access to 
priority courses for teaching but cannot manage to attend because of their dual workload. The 
proposition is to use blended learning to deliver the training but that does not resolve the 
problem of incentives.  

We would be interested in learning from other universities how they manage to upgrade the 
teaching competence of their part-time staff. 
The student voice was strong in relation to the use of the Student Feedback Instrument 
(SFI), its timing, the questions and the impact in terms of changing teaching. While eliciting 
student feedback on teaching is an internationally recognised approach, both students and 
lecturers are wary of the potential for subjective, shallow and invalid responses and how 
actionable the data are.  

We would welcome an opportunity to benchmark with other universities student feedback 
instruments, how they are administered and how the feedback loop is closed. 
A more effective class representative system would play an important role in providing 
feedback to lecturers on where they are doing well and what they could do differently, to 
mutual advantage of the students and Faculty. Actions to this end are underway.  
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3. FOCUS AREA 2: ENHANCING STUDENT SUPPORT AND 
DEVELOPMENT  

3.1 The Strategic Plan 2025 and Enhancing Student Support and Development 
UP 2025 refers to: 

Recognising the diversity of learning styles, experiences and histories represented 
within the student body, and responding in ways that creatively harness this variation. 
(Strategic Plan 2025, 2011:10) (S4616/12). 

The focus in this statement is on the impact of student diversity on the teaching process and 
other general areas of student experience. More specific to this focus area is one of the five 
institutional goals: 

• Goal 5: To increase access, throughput and diversity. 
As noted in Focus Area 1, this goal is strengthened by support services providing teaching 
and learning support, and targeted development opportunities for students. 

In this section we focus on teaching, and on retention, success and throughput. Issues of 
access are discussed under Focus Area 4. In addition to academic support, a variety of 
services are offered to students that impact on their performance and retention, such as 
financial aid, accommodation, healthcare, sport and student societies aimed at social 
integration. 

Given UP’s developmental approach to student support and development, particularly since 
2010, many internal and external stakeholders are involved. The brief description of different 
initiatives presented here might thus not fully cover the extent of support that is on offer at 
UP.  

Data sources are multiple but not necessarily integrated, unless for particular research 
projects. As noted earlier, an area that requires on-going development is knowing what data 
to collect, and how best to integrate and analyse data for decision-making purposes. Steps are 
being taken to address that gap and we hope to intensify our efforts in the coming years.  

UP would be willing to work with other institutions that have a similar interest in developing 
competence in data analytics. 
 

3.2 Current Successful Initiatives and Proof of Success 
The University’s move towards a developmental approach to student success intensified from 
2010. Important elements in the process were executive leadership; an inclusive, discursive 
approach by many stakeholders in a steering committee for student access and success; the 
researching of good practices, particularly at first-year level; the resourcing of pilots and the 
gradual building of a model for student academic development. A further element in the 
transformation was the convergence of a variety of initiatives around student success and 
their synergy with the work of the steering committee. 

• To start, in 2010 a Steering Committee for Student Access and Success was formed, 
chaired by the Vice Principal: Teaching and Learning. As mentioned, executive 
leadership was important to the success of the committee’s work. The steering committee 
was a response to student success being identified as a significant risk for UP after the 
lower-than-usual undergraduate success rate in 2009, following the first intake of 
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National Senior Certificate (NSC) students from the outcomes-based school syllabus. The 
steering committee became a forum for wide-ranging, rich discussions on student success 
as well as a practical instrument for planning and resourcing student development. It 
produced a First-Year Experience Strategic Plan. The work of the committee evolved to a 
‘First Year and Beyond’ approach as it was acknowledged that high-impact modules 
could occur in other years; e.g. final-year modules with high failure rates that were 
impeding graduation. Initially five Faculties participated in piloting a number of 
initiatives identified in the literature and at international conferences as key to student 
success, particularly at first-year level: academic orientation, tutoring, mentoring, 
supplemental instruction and academic advising. Other pilots included the use of 
technology – clickers and mobile devices. By the end of the first year all Faculties had 
joined the committee.  

• At about this time, the learning from the successful pilots was systematised as the 
Student Academic Development and Excellence Model (SADEM) l. The model looked 
at institutional, Faculty and student readiness (input); processes in place to identify and 
resource high impact modules as well as at-risk modules and students; output variables; 
and outcomes and impact. The gradual improvement in success rates since then can be 
attributed at least partly to this model and its resourcing. The latter is a good example of 
how the DHET TDG can be used to improve teaching and student success.  

• One of the initiatives converging with SADEM related to the implementation of a 
tracking system, UP CARES (Continuous Alert, Referral and Engagement System). 
In 2009, a need was identified to track student progress and intervene with students at risk 
during the semester, not after they had failed. Given that the PeopleSoft Oracle (PSO) 
installation was not at a stage where the business intelligence tools could be used, three 
mechanisms were used: (1) a student academic readiness survey (STARS) administered 
to first-year students during registration (see below); (2) the basic tracking tools available 
in clickUP (see 3.3); and (3) a mid-year cluster analysis to identify first-year students who 
did not achieve well in the first semester (the academic GPA and credit/ fail ratio are 
analysed). On the basis of the cluster analysis results, students are clustered into three 
groups (high-risk, borderline and performing groups). The ‘at-risk’ group is referred to 
Faculty Student Advisors (FSAs – functions described later). The model is problematic in 
that it is voluntary, and students have very full programmes and therefore tend not to 
consult the FSA.  

We would be interested to learn from other universities how they ensure that students 
identified as at-risk make use of interventions for academic development available to 
them. 

• The implementation of the STARS mentioned above was made more effective by the 
introduction of the FSAs through the work of the steering committee. The survey is used 
as an early warning system to identify first-year students in need of academic and psycho-
social support. STARS assesses students’ academic readiness by measuring their support 
needs in fields such as motivation, well-being, integration and support, goal orientation, 
academic skills, study skills, time management, anticipated/ current academic 
involvement and vocational identity. Based on the results of STARS and high school 
academic performance, at-risk students are referred for peer mentoring and academic 
advising. Each student receives his or her own results. The results of all students who 
completed STARS are on UP’s business intelligence system, including a risk report, 
individual students’ reports, Faculty and institutional reports, to be viewed by FSAs, 
Faculty members and Student Affairs staff. Secondary sources, such as research on the 
predictability of the National Benchmark Tests (NBT) project and the NSC, as well as 
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longitudinal research on student dropout, are included to inform the prediction models of 
STARS. As from 2013, outcomes assessments of the feeder intervention programmes 
(FSA and mentorship programme) with STARS data have also been included to evaluate 
both STARS and the success of the intervention programmes.  

UP would be willing to work with other universities to develop STARS as a national 
instrument. 

• The appointment of Faculty Student Advisors (FSAs) is one of the most effective new 
interventions related to SADEM. The posts are funded by the DHET TDG. It is the 
responsibility of the FSA to monitor the students as soon as STARS’ results become 
available by texting the students asking them to set up an appointment. A record of each 
session is kept, together with feedback from the various channels to which the students 
are referred. Students lacking co-curricular skills are invited to attend group sessions for 
study, test-taking and time-management skills. The FSA also conducts individual sessions 
with students. We see excellent synergies between this new advising role in the Faculties 
and an existing tutoring strategy: the FSA has a list of all the tutors in the Faculty so that 
students who indicate that they need academic support are referred appropriately. After 
the first test, the marks of these students are monitored to determine how the student is 
coping. There needs to be a close working relationship between lecturers and the FSA so 
that the academics can help to steer a student, who seems unable to cope for other than 
subject-related reasons, towards the FSA. After the first semester’s cluster analysis results 
are known, the FSA contacts students to address the obstacles that prevent them from 
succeeding. The FSA also works in close collaboration with the Department of Student 
Affairs (DSA) where student counsellors are located and mentors are trained. Identified 
students are referred to the counsellors and the FSAs follow-up. The three-year rolling 
DHET TDG (2014-16) will enable UP to appoint FSAs timeously and to retain their 
services by giving them greater security for this period. 

• Tutors are central to the academic development of students and were acknowledged as 
such by the students on the committee. They were already a part of the teaching model 
but the DHET TDG has enabled Faculties to use tutoring much more widely, the numbers 
almost trebling since 2009. Tutors are identified by Faculties on the basis of their 
academic strength in specific disciplines but training in teaching is given by EI (493 
tutors in 2013). Resources are particularly focused on first-year high-impact modules. 
Law appointed a special tutor for language purposes in its big first-year jurisprudence 
class, in addition to the law tutors. Apart from the general tutorials, Law has skills-
specific interventions in particular modules. In 2013, Humanities conducted in-depth 
research into their tutoring programme that confirmed the positive impact of tutoring on 
student success and tutors (developmental opportunity) and enabled the Faculty to change 
processes and reallocate resources more effectively (report available on request). The 
Faculty has an academic tutorial coordination group that meets regularly. Law is 
embarking on a similar tutoring research project. Health Sciences provides an incentive 
for tutors: they have the possibility of an overseas elective funded by the host institution.  

UP would be interested in working with other universities that are using tutoring so that 
we can benchmark best practice. 

• Mentors are important to the psycho-social integration of students. They were used prior 
to the steering committee work but are now more integrated into the total model and 
resources are focused where they are most need. Mentors are identified by Faculties and 
trained by a division of DSA. Since STARS, students at-risk have been referred to 
mentors. With the introduction of the FSAs, the referrals for academic risk have been 
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routed to them and first-generation and rural students to mentors. This DSA division also 
supports a residence mentorship programme. Mentors are trained, monitored and submit 
progress reports. The mentorship programme has been evaluated with the assistance of EI 
several times (reports available on request). In addition to the general mentoring, Health 
Sciences allocates all first-year students to a senior student who will act as a peer mentor 
and there is a structured system of monitoring and evaluation. Theology has mentors 
present from the orientation week.  

UP would be interested to work with other universities with peer mentorship programmes 
to benchmark and learn from them. 

• Academic literacy is crucial to academic success and the University has a unit that 
supports such student development. The Unit for Academic Literacy (UAL), an academic 
entity with student support functions that has existed for many years, plays a major role in 
providing access to academic literacy in English and Afrikaans in disciplinary discourses. 
Successful activities that are in place include: (1) the offering of subject-specific 
curricular modules, primarily in English; (2) a writing centre that offers support to at-risk 
undergraduate students enrolled for academic literacy modules, as well as  to other 
undergraduate students in Humanities – on a drop-in as well as a referral basis, and via 
tutor training offered to departments; (3) close collaboration with Faculties and support 
services, such as the library and EI; and (4) delivering interventions via blended learning 
environments, including clickUP, and the online Pearson’s language support programme 
MyFoundationsLab (MFL). The Language Unit in UAL works in collaboration with 
Theology to provide simultaneous translation services, one week from English to 
Afrikaans and the next week from Afrikaans to English. The motivation for Theology is 
to enhance transformation and integration by having all students in one classroom instead 
of separating them into English and Afrikaans classes. 

• Psycho-social integration and extra-curricular support and development are known 
to increase student retention, and relate in the main to the services provided by the 
Department of Student Affairs (DSA). Leadership development and support occur 
through the SRC, residences, student societies, Faculty houses, day houses, the class 
representative system, facilities for day students and community engagement 
programmes. Being able to register with a campus society of choice, getting a chance to 
interact with peers and grow outside the classroom, were strengths noted by students. The 
mission of DSA is to design and implement high-impact programmes to enhance student 
success, leadership, welfare and wellness within a proactive and programme-based 
approach. Student Health Services, one of the five divisions of DSA, proactively supports 
students’ health and wellness. The Student Support division, comprising a multi-
professional team of psychologists, a social worker and an administrative personnel 
member, provides individual psycho-therapeutic sessions as well as educational and 
therapy-based groups. This division also provides academic support in the form of 
guidance on career choices and  managing academic stress; administer aptitude and 
vocational tests and has a laboratory for improving reading skills. The division also offers 
therapeutic and emotional support through psycho-therapy and life skills training, and has 
started to work closely with FSAs.  

Without in any way claiming that we have no room for improvement, the Universum Student 
Survey 2013, which includes responses from all SA universities, shows that the satisfaction 
levels of UP students and alumni are higher than those for other universities’ students and 
alumni for lecturing, tutoring, course choice, reputation, student life, environment, quality of 
education, access to services, administration, student accommodation and financial 
assistance, amongst others, and that 97% would recommend UP to anyone as a place of 
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study.  

 

3.3 Less Successful Initiatives of the Past Three or Four 
The following reflections link to two items discussed in 3.2: initiatives related to SADEM 
and the role of the UAL in academic literacies. 

Firstly, SADEM intensified existing practices and introduced new practices based on 
international research into effective student success interventions, particularly at first-year 
level. 

• International research suggests that academic orientation at the start of the first year 
increases student retention and success. Increasing the length of the registration period by 
one week was piloted in 2011 and continued in 2012 and 2013. A survey on the 
orientation programme was run each year, which showed the programme to be successful 
in some aspects and less successful in others, information that informed programme 
changes across years. However, there was opposition in some Faculties to the continued 
two-week period for registration and orientation, based on the assumption that students 
would benefit more by having an extra week of lectures. In 2014 UP reverted to previous 
practices. This is not indicative of failure but rather of adapting interventions to suit a 
dynamic and changing context. In anticipation of the shortened orientation period, UPO 
101, an online academic orientation module for first-year students, was developed by EI. 
To give some detail, the academic support section explains how e-learning and the 
tutoring system works at UP and what is available in the library. The module also 
introduces students to the help they can obtain through the FSA dedicated to each 
Faculty. The student is prompted to be more self-directed through an animated clip on 
time management and study skills and works through the Pearson’s MFL to improve 
reading and writing skills. The non-academic section covers information on residences, 
private accommodation and health support and ends with answers to frequently asked 
questions related to NSFAS. The module is available to students throughout their first 
year (see 3.4 for more detail). EI would have liked to offer the course as a massive open 
online course (MOOC) pre-registration but UP admission systems currently do not allow 
this.  

• The mentorship programme for students has not always achieved the envisaged goals in 
the past three or four years, owing to various obstacles such as the number of mentors to 
assist with the rolling out of the programme and the lack of effective communication in 
making first-year students aware of the programme. The voluntary nature of working with 
a mentor also undermines the potential effectiveness of the programme (a problem 
common to many student support interventions, including the use of tutors or consulting 
FSAs). DSA is addressing these challenges. 

• The tracking of individual students across all their modules would be facilitated by the 
central capturing of formative assessment marks. The proposal has met with resistance, 
often with well-substantiated reasons related to security, the stability of PeopleSoft Oracle 
(PSO), integration between clickUP and PSO or workload. UP is investigating the 
integration of the grade centre within clickUP with the grade centre in PSO campus 
solution that is used as the student information system but progress has been slow owing 
to resource constraints in Information and Technology Services (ITS). A related challenge 
is to increase awareness within Faculties about the data available to them in clickUP to 
support student success initiatives.  

UP would be interested in learning from other universities how they monitor and track 
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their students and what part students’ formative marks play in this activity. 
Over the past years there has been a move towards greater integration of academic 
literacies into each Faculty. It is still too early to assess the degree to which the initiative has 
been successful, while there is a workload risk factor for UAL. Some Faculties opted to 
remain with UAL’s established academic literacy modules while others developed more 
integrated or Faculty-specific modules. Both NAS and EMS opted to include Pearson’s 
MyFoundationsLab (MFL) online programme in their modules in 2013. The match was not 
entirely successful. In consultation with NAS, the UAL negotiated with Pearson to amend the 
MFL in 2014 to focus solely on reading as students complained of heavy workloads. 
Dissatisfaction with the generic texts led to the introduction of more scientific articles and 
other documents attuned to the needs of sub-disciplinary clusters but complaints have 
continued. It has thus been decided to discontinue the programme from 2015. This decision is 
supported by the findings from student surveys, discussions with discipline-specific lecturers, 
and focus group discussions with students. Data on the success of the programme can be 
obtained from UAL. Although tutors appointed by UP provide some support, certain 
managerial tasks have to be handled by the small cohort of permanent UAL lecturers, and by 
contract staff. A major concern is the sustainability of UAL involvement in departmental- and 
Faculty-specific initiatives, given their small permanent staff complement: they were able to 
sustain a single, generic academic literacy module with this small staff but not multiple, 
Faculty- or discipline-specific language modules. The situation will be monitored by UAL. 

 

3.4 Activities Planned for the Next 12-18 Months 
As noted above, the first-year online academic orientation module, UPO 101, was launched 
in January 2014. An initial challenge was that all students registered for the same clickUP 
module which meant that FSAs were unable to  manage students’ activity per faculty The 
problem has been resolved for 2015 by separating the module per Faculty. This solution also 
means that we can build in additional Faculty-specific content per module, a project for the 
latter part of 2014. In 2014, UPO 101 had 8 790 registered students of whom 7 918 were 
active (90% uptake). Activity increased after the first semester test and during the recess. We 
shall continue to monitor the programme and improve it.  

UP would be interested in benchmarking with other universities solutions to support first-
year students, particularly online, and would be willing to share knowledge gained from this 
project. 
Blackboard Analytics for Learn in clickUP was piloted in the second semester of 2013. 
The programme rolled out fully to EMS in the first semester of 2014 to support their six-
week project, a tracking and early intervention initiative. Initial data show the value of the 
dashboards – for instance, one can see the balance of assessment, content and student 
engagement per module or per Faculty. The system was able to alert at-risk students to 
engage more fully and use resources such as tutors, as well as to provide encouragement to 
students who were doing well. For enhanced functionality lecturers would need to capture 
their formative assessment marks in the grade centre. The greatest challenge going forward 
might be the availability of data analysis skills. The system will be phased in for other 
Faculties so it will be a while before we can claim definitively that it has added value to our 
student success initiatives. 

DSA divisions have a number of new initiatives. Student Health’s first health and wellness 
awareness open day was successfully implemented in early 2013 and will continue annually. 
The mentorship division will continue to focus on first-year at-risk students but would like to 
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expand the reach of the programme to a much wider first-year audience. DSA is also in the 
process of developing an extra-curricular Leadership Curriculum to assist in the holistic 
development of students. 

 

3.5 Challenges 
UP 2025 refers to ‘recognising the diversity of learning styles’ and to responding in ways 
that creatively harness variation in the student body. This is particularly challenging in large 
group teaching. Lecturers do use holistic teaching methods that are responsive to different 
learning styles, and the demographic profile of a student cohort is taken into account in 
various analyses. However, most of the activities aimed at enhancing student support and 
development are not based on the individual student. It is anticipated that data available 
through learning analytics would address a more personal approach to students.  

Should other universities have a solution to this challenge, UP would be interested in 
interacting with them. 
Large classes are a challenge on a number of levels and here we would like to note the shift 
in language preference of students, increasing the size of classes offered through the 
medium of English. This challenge arises from UP’s success in diversifying the student 
profile. Many of these students are not mother-tongue speakers of English and might need 
more individualised attention than is possible in large classes where there might be less 
engagement, less opportunity to talk through new ideas or clarify problem areas. Writing 
intensive activities are not possible because of the consequent marking load and the lack of 
writing practice impacts on students’ ability to develop concepts and lay out their thoughts in 
writing. UAL deals primarily with academic literacy for first-year students rather than 
English Second Language development and, as already noted, does not have the staff 
capacity to expand the offerings. A national project to identify and standardise language 
corpora for academic subjects in the African languages has been launched by UAL in 
collaboration with a number of other universities (the project has been awarded a DHET 
Collaboration Grant). This is an attempt to address difficulties that students nationally have 
studying through the medium of English with no linguistic-conceptual support in their mother 
tongue. We have mentioned that Theology already makes use of simultaneous interpretation 
as one strategy. 

UP would be interested in the ways in which other universities deal with language diversity 
and the development of language skills in large class contexts.  
There are issues around tutorials, both conceptual and logistical. The argument is not new: 
student support might create its own problems by promoting dependence instead of self-
directed learning. By providing support and interventions in first year, the problems are 
passed on to second and third year when the scaffolding is removed. Law has an extensive 
tutoring system from first to fourth year but believes that it discourages students from 
thinking for themselves or engaging meaningfully with the work. This is contradicted by the 
Humanities’ research where tutors claimed that by the end of the semester students were 
‘starting to ask the right questions’. Law is now embarking on its own research into tutoring. 
For NAS, there is a tension at first-year level between lecturers giving extra (tutorials, 
mentorship, workshops) and making the extra work compulsory for students. First-year 
students in NAS already have overloaded timetables because of the number of scheduled 
practicals and may result in students resorting to an over-reliance on lecturer input as a 
survival mechanism because there is no time to take responsibility for their own learning. 
NAS is trying to taper off its support and guide students to take self-regulated responsibility 
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for their own learning, and has a research project on self-regulated learning for 2014 
supported through the DHET TDG. Logistically, there are two problems for NAS within the 
current tutorial model. Firstly, lecturers at the Mamelodi Campus struggle to find tutors as all 
the students are first-years enrolled in extended programmes so there are no senior students to 
act as tutors. Secondly, small venues for tutorials are scarce and this problem is experienced 
by all Faculties. For example, Humanities reports that small-group intervention is almost 
impossible for high-impact modules. In 2014, venues were not available to accommodate 
tutorial groups. As a result, tutor groups have become larger, with up to 40 students in a 
group. The audit of venues mentioned in Focus Area 3 is partly aimed at finding suitable 
venues for tutorials.  

Interaction and benchmarking with other universities offering successful tutoring 
programmes would be of value to UP. 
Services offered by DSA’s units face several challenges. It is not easy to determine what part 
physical or emotional well-being plays in student success. Student Support does not yet have 
systems in place to measure the impact of their services although measures were put in place 
in 2014 to use the information after the June and November 2014 examination results. With 
the many interventions offered at UP it would be difficult to isolate any one as the direct 
cause of improvement. The mentorship division experiences challenges in getting students on 
board where the goal is to enhance student support and development outside the formal 
academic curriculum. Students’ full academic timetables could also inhibit participation in 
co- and extra-curricular activities. 

A credo of international first-year and student success programmes is ‘students don’t do 
voluntary’. Unfortunately, most student-development interventions at UP are voluntary. 
Typically, the experience is that stronger students take the most advantage and gain the most. 

UP would be interested in consulting with other universities that have made first-year student 
success interventions compulsory or integrated them into the curriculum in some way. 
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4. FOCUS AREA 3: ENHANCING THE LEARNING ENVIRONMENT 

4.1 The Strategic Plan 2025 and Enhancing the Learning Environment 
UP 2025 refers to: 

Providing multiple learning opportunities in a resource-rich environment in support 
of teaching and learning, and considering the most effective ‘blended’ learning model 
to adopt. (Strategic Plan 2025, 2011:9&10) (S4616/12). 

Environments – physical and virtual – can be resources in achieving the two strategic goals 
that are the focus of this submission, especially the library, computer laboratories, other 
laboratories, online environments and areas for practical work:  

• Goal 4: To pursue excellence in teaching and learning 
• Goal 5: To increase access, throughput and diversity. 

Infrastructure planning at UP is captured in the Facilities Management Master Plan (approved 
by Council in November 2012) and the IT Master Plan (revised annually). UP regularly 
renovates existing facilities and sources funding for new facilities. 

The discussion in this section takes into account that learning environments can also be 
conceptual, relating to how students learn in the 21st century with online affordances, how 
virtual and physical environments can be used to sustain a desired teaching model, how 
university experiences relate to workplace demands and so on. 

 

4.2 Current Successful Initiatives and Proof of Success  
The Department of Library Services hosts a world-class modern academic research library 
network. Customised services are provided for undergraduates, postgraduates, staff, alumni 
and visiting academics. All services are designed to create a gateway to support learning, 
teaching and research (undergraduate and postgraduate).  

Key Library Services 
Environment Service 

Physical • Libraries: 
• Hatfield: Merensky 2 – Humanities, EMS, Theology, NAS and EBIT; 

Law; Music; a Learning Centre with 24/7 access 
• Onderstepoort: Veterinary Science  
• Prinshof: Health Sciences – Medical Library and Basic Medical 

Sciences and Dentistry  
• Groenkloof: Education 
• Mamelodi 

• A reserved section in the library for students who cannot afford to purchase 
their own textbooks 

• Physical access to 359 943 print journal volumes and 1 532 451 book volumes 
• Audio-visual materials 
• Dedicated facilities for the physically challenged 
• Dedicated facilities for postgraduates 
• Inter-library lending facilities to national and international collections 

Virtual • Online assignment support for undergraduate students 
• Electronic access to 81 320 online journals and 486 768 electronic books 
• An online 24/7 reference service (Ask-a-Librarian) 
• Wi-Fi hot spots 
• Mobile access through UP app 
• An institutional repository (UPSpace) 
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Usage data are available. Client feedback indicates that library staff deliver an excellent 
service to lecturers and students (2013 Internal Customer Service Delivery Survey – available 
on request). Students on the team for this section noted the following areas for improvement: 
(1) the need for additional access to the library and labs 24/7 (to support UP 2025, a vibrant 
24-hour learning environment might encourage students with no access to computers at home 
to come and do research on campus); and (2) lack of transport in the evenings to areas such as 
Sunnyside and Arcadia (transport is not usually the operational responsibility of a university 
but the crime situation makes student safety a consideration – see 4.3 for a short discussion 
on the provision of buses). 

UP is grappling with making the best provision possible for teaching spaces given large 
first-year classes. Students on the team stated that what matters is how the lecturer uses the 
environment, not the numbers in the classroom. The main teaching spaces at UP, beside 
practical and clinical spaces, are lecture halls. UP has a regular upgrade system but it extends 
over several years. Students acknowledge that, after an upgrade, facilities are vastly 
improved. Most lecture halls are equipped with projectors for use with laptops. Most, 
including the newest, have chalkboards at the insistence of lecturers in some disciplines. In 
some classes lecturers are experimenting with tablet devices to replace chalkboards as what is 
written can be projected and saved. The most recent development on the Hatfield Campus 
was a facility of four 600-seater halls. As their design was based on the existing venues 
identified by lecturers as the most favourable to teaching, lecturers find lecturing in them a 
good experience despite their size. Professional qualifications have spaces set up for the use 
of technology associated with the specific profession. The Mamelodi Campus received 
infrastructural development funding from the DHET for the upgrade of the Chemistry, 
Biology and IT laboratories as well as the construction of two classrooms. The classrooms 
(with loose tables and chairs) are very effective teaching and learning spaces, especially for 
tutorial groups.  

Computer laboratories are made available to students on all campuses, with linked printing 
facilities. In 2014 there are about 6 000 official seats available from ITS. In this way UP 
makes provision for students without computer/ Internet access at home as well as spaces for 
day students to work. Laboratories are also used for formal testing and examination purposes. 
UP has been running computer-based testing (CBT) for almost 20 years. In the last few years, 
UP has changed from a custom-developed system to QuestionMark Perception (branded 
QuestUP). There are quality assurance measures in place: EI trains lecturers and quality 
assures questions; in the computer laboratories it is not possible to access the Internet while 
busy with a test. About half the computer-based tests are written through clickUP and the 
other half on QuestUP. Several new computer laboratories have been created to meet the 
requirements of CBT. Usage data are available from EI (related to testing) and ITS (related to 
laboratory use). 

Dedicated physical learning spaces outside of lecture halls are limited on all campuses. 
There are spaces in the libraries. The small discussion rooms in the Merensky 2 library are 
very popular but thus usually booked. Engineering 3 includes learning spaces for group work 
and working on laptops – in fact, the whole building was designed on learning principles. It 
was built with a DHET infrastructure grant and its completion enabled the University to 
leverage additional external funding to complete the Mining Engineering Study Centre in 
2013, which has greatly increased the seats available for EBIT students to study. The study 
centre is open to engineering students only and the uptake of the available seating capacity is 
already 70-80%. The study centre has three sections: one equipped with computers; one 
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wired but without computers where students can use their own devices; and the third part 
comprising cubicles with about seven seats where students can work in groups and even 
project what they have on their computers. The study centre has been very successful in 
creating a learning environment with a professional atmosphere that students reportedly like. 
UP would consider replicating this model elsewhere, depending on the availability of 
funding. The new buildings being erected on the Veterinary Science campus also include 
places for students to study independently or in groups.  

However, learning spaces are no longer limited to spaces enclosed by walls. In that 
respect Wi-Fi, which has been installed across campuses in open areas, is a valuable asset, 
making it possible for students to create informal learning spaces in areas such lawns, 
courtyards and food halls. Some students prefer this informal environment to working in the 
library or a study centre and it is conducive to group work. Students indicated that 
consideration should be given to providing areas for charging a device. ITS is working with 
Samsung on a proof of concept for booths with solar-charging capability; this will be a green 
technology initiative but will also be aesthetically pleasing. There is also a drive for Facilities 
Management to make ordinary electrical charging points more available as they have done on 
the piazza and the Aula lawn, two central areas for students on the Hatfield campus. Students 
are already using charging points in restaurants and lecture halls. It is estimated that the 
increase in electricity usage for the institution will be minimal. Related to this is the 
opportunity for students to acquire a laptop or tablet at a discounted rate in the Student 
Laptop Initiative. It would seem that this project still needs to be better communicated to 
students. The possibility of UP providing each student with a tablet device is not part of the 
current business model for technology acquisition by students. Also, the students on the team 
acknowledged that in most instances a laptop serves academic purposes better. 

UP has long invested in an online learning management system based on the proprietary 
platform Blackboard, branded as clickUP. Both undergraduates and postgraduates make use 
of the system. As it is an online system, data collection is straightforward. In 2013, 75.3% of 
undergraduate modules had an active clickUP presence and over 90% of lecturers were 
linked to a clickUP module. On average there are between 10 000 and 15 000 simultaneous 
users during peak use times. The mobile app gives access to clickUP and 32 000 students are 
using this means of access in 2014. The question might be asked whether the system 
enhances teaching and learning and UP started in 2013 to collect data through the Educause 
ECAR surveys of students and staff. The student survey of 2013 showed that a total of 86.8% 
of UP students estimated the value of clickUP to their success as very important (23.7%) or 
extremely important (63.1%). A recent unofficial survey in Veterinary Science supports these 
data: students valued clickUP for learning far more than Facebook and other learning sites. 
The 2014 ECAR survey of lecturer perceptions of a wide range of technology use in higher 
education revealed that 60.7% of UP lecturers rated the LMS (clickUP in UP’s case) as 
critical to their teaching (international sample benchmark: 59.5%), 79.7% as useful to 
enhance their teaching (international sample benchmark: 73.3%) and 75.2% as useful to 
enhance student learning (international sample benchmark: 70.0%). Answers to other 
questions show that the UP respondents use the LMS mainly to post content (84%) and 
manage assignments (75.3%) but fewer use it to engage students (30.7%).  

We have some way to go to improve the quality of use of the LMS and would welcome 
opportunities to collaborate with other universities to learn how they manage.  
The affordances of the new version (9.1) of Blackboard make clickUP an increasingly 
valuable environment with opportunities for accessing information; interacting with other 
students and lecturers; working in groups; integrating with social media; taking quizzes; 
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uploading assignments and so on. It also provides social learning spaces where students take 
control of creating their own groups and inviting people to join. From the student perspective, 
the success of clickUP depends on lecturers using the system consistently and effectively (a 
remark similar to that made about the classroom environment). Other data to evaluate the use 
of clickUP are available, captured through a learning analytics system piloted in 2013 and 
now being implemented. We are at the start of a phased-in process of learning analytics and 
hope to learn how to implement the programme optimally over the next couple of years.  

The adoption of technology has opened up a platform for reflection on and 
reconceptualisation of teaching practice. The initiatives include clickUP; the use of clickers 
in some Faculties, particularly for large classes in NAS and their summer and winter schools 
(to promote just-in-time peer instruction and including greater use of pre-class activities and 
formative multiple-choice quizzes); e-books; MFL and similar commercial programmes and 
electronic activities available through publishers. One issue which warrants reflection is 
whether, beyond the biological bases of learning, exposure to technology is changing the 
ways students learn and therefore the way we should teach. 

Collaboration across the university sector on the most effective use of technology in 
particular contexts would be welcome. 
The residences (TuksRes) are regarded as places of listening, living and learning. TuksRes 
has approximately 8 400 beds; in other words, not enough space for all the students needing 
accommodation – there is a waiting list. A new residence is already under construction at 
Prinshof, the Health Sciences campus. Veterinary Science and Mamelodi have built/ acquired 
residences within the past five years. Some donors have negotiated residence accommodation 
for their students as they believe that a secure living area is essential to effective study. 
TuksRes is currently working on the placement policy (placement is on academic merit) and 
wishes to phase in the allocation of 60% of places to first-year students each year by 2015. 
The residence house committees were restructured from 2013 to have one vice chair 
responsible for well-being (with a 24/7 contact number) and one for academic performance of 
first-year students. In addition, the ‘residence of the year’ competition, judged on culture, 
sport, rag and academic achievement, now gives a weighting of 40% to academic 
achievement. An annual academic excellence dinner is held for the top six academic 
achievers in each residence. The residences have a mentorship scheme, in collaboration with 
DSA. They offer study and test-taking skills programmes as well as leadership development 
programmes. They will start collaborating with DSA on the latter. Study centres in the 
residences are open 24/7 and they have mini-libraries with copies of textbooks as well as 
places to sit. Residences encourage group work. Some residences are wired for the Internet 
but in others only students with their own 3G connectivity can use devices in their rooms. For 
the rest, each residence has a computer laboratory. Wi-Fi for residences is on UP’s planning 
horizon. Heads of Residence, who are drawn from the academic and support staff at UP, are 
there to support students. 

UP promotes the integration of community engagement into the undergraduate 
curriculum. A Community Engagement Unit (part of EI) contracts with communities on 
behalf of Faculties to use them as sites of learning (about 800 in 2014 providing learning 
opportunities to 9 503 curricular students and about 6 000 volunteers). They also quality 
assure the sites and monitor safety. Initiatives from a number of Faculties are clustered on the 
same platform to make it sustainable (e.g. at Viva Village in Mamelodi a crèche and hospice 
have been complemented by a dental presence and EBIT students work there as well). 
Students (and sometimes their parents) initially baulk at working in a prison, a run-down 
inner city area or a squatter camp but good briefing sessions and actual exposure change 
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attitudes. Briefings include learning outcomes, psycho-social issues and security 
considerations. Some students who have completed their curriculum-related work return to 
communities as volunteers – no precise data are available on numbers. All the degree 
programmes in Health Sciences include substantial community engagement as much of the 
clinical learning is in public hospitals and clinics. The newly completed online community 
engagement management system (CEMS) enables UP to manage placements and security 
better and match students’ learning outcomes to skills needs in the community. 

Business continuity is ensured by both Facilities Management and ITS. There is a business 
continuity committee chaired by an Executive Director and driven by the Director: Risk 
Management. It is quite structured with significant plans formulated to ensure continuity. UP 
has invested significantly in the provision of stand-by generators so that teaching and 
learning can continue in the face of power disruptions, in classrooms and online.  

 

4.3 Less Successful Initiatives of the Past Three or Four Years 
It is not that easy to think of infrastructural projects that have not been successful. The reason 
is that UP tends to precede innovations with in-depth planning, benchmarking, research and 
involvement of stakeholders as most initiatives require significant capital investment and 
ongoing, expensive maintenance. 

Increasing student admissions in some core fields over the last few years has put pressure on 
lecturing venues. The building of new facilities takes time. There are, for instance, building 
projects under way for the Health Sciences and Veterinary Science. Veterinary Science has a 
long tradition of successful teaching but the current temporary arrangements to accommodate 
the large increase in student numbers while new facilities are being built are not optimal. The 
existing venues are not large enough and it takes a significant portion of the lecture time just 
for 200 students to file in through small doors and find a seat. Current upgrades for Health 
Sciences include four 400-seater lecture theatres, a new residence, a student administration 
centre, a student hub and sports facilities. 

UP instituted a bus between the Hatfield Campus and the Sunnyside/ Arcadia area, ending at 
22:00. However, as the buses were running only half-full, the scheme was discontinued. It 
was and remains very important for students living in crowded private accommodation in 
those suburbs (and in outlying areas) to be able to work as late as possible in the library 
where they have quiet study areas and access to computers. Recently the SRC arranged to 
have the bus reinstated to the Sunnyside and Arcadia areas for the duration of the 
examinations at no charge to the students. 

 

4.4 Activities Planned for the Next 12-18 Months 
There is an audit under way of spaces in UP that could be converted to small learning 
spaces, an expressed need for the tutorial programme. Facilities Management audits venues 
continually (data available). 

The current computer laboratory model has been operating successfully for a long time. 
However, there is an ongoing debate about whether UP needs more computer laboratories, a 
costly investment. Consideration is therefore being given to extending the Wi-Fi capability 
and also including Wi-Fi printing. As noted earlier, UP has rolled out Wi-Fi in selected open 
student areas only in the first phase. The second phase will be to extend Wi-Fi capacity to 
lecture halls, for which a proof of concept will be undertaken in 2014. The third phase will be 
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Wi-Fi for residences. (Wi-Fi project reports and usage data are available.) 

Learning analytics dashboards will enable UP to keep track of the quality of use of the 
clickUP environment as well as enable lecturers and students to keep track of student 
engagement and progress in the environment. The advantage of an online environment is that 
it allows for easy data gathering. The approach is to phase in the programme and constantly 
to monitor its use and value in identifying individual students for attention and thus 
promoting retention, success and throughput. 

 

4.5 Challenges 
Large classes impact in various ways on facilities, lecturer workload and student experience: 
for example, the need for ever larger lecture halls; and within the constraints of current 
facilities, the need to divide classes into smaller groups and having to repeat both lectures and 
practical sessions. In NAS, for instance, the Faculty offered first-year practicals multiple 
times in 2013 and also used micro-kits with first-year students. In 2014 the increased 
numbers impact on second-year classes and some practical laboratory sessions are repeated 
up to ten times as the Faculty cannot compromise on the skills training. Virtual laboratories 
have also been piloted but the lack of dedicated computer laboratories inhibits that approach. 
In some programmes, third-year classes are already affected.  While increased enrolments in 
the priority area of science is welcomed, and so too the increased numbers progressing from 
first to second year, owing to intensive interventions in high-impact modules in the first year, 
there is a danger of compromising teaching and skills training standards.  

We do not have an accurate sense of optimal class size and whether building more large 
lecture halls is the solution to expanding student numbers.  

We would welcome the opportunity to interact with other universities to learn if they have 
developed solutions to such problems. 
Blended learning has long been a strategy at UP. Feedback from students is that they want 
face-to-face contact with lecturers, because they value social presence, but also high-quality 
use of virtual environments. The ‘blend’ in blended learning increasingly includes far more 
online engagement. UP realises that the teaching model of the future will be different because 
of the affordances of technology. Proactive change is already being driven from the level of 
the Vice-Chancellor and the Executive. Blended learning requires a sensible integration of 
what is done online and in the classroom, and could add considerably to lecturers’ workload 
if not planned at the curriculum design stage. clickUP should not be used as a repository 
alone or solely for communication but to effect e-learning in a complementary way to 
classroom teaching. It is clear that an add-on model cannot be sustained. The ‘Collaborate’ 
function of clickUP that allows synchronised voice recordings for narrated PowerPoint offers 
interesting possibilities for blended learning and ‘flipped classrooms’ that are currently being 
piloted in several Faculties. 

Tutorials need smaller venues but there is also a need to change perceptions and practices, 
including a consideration of their voluntary vs compulsory nature. Their purpose is for 
students to take ownership of learning and this can be achieved formally or informally face-
to-face or in the virtual space via clickUP. The possibility exists for the tutor to facilitate a 
virtual session through questioning and quizzes. The session is stored and integrated in 
clickUP and could be downloaded if a student missed the session. UP has had small pilots 
with e-tutoring over the past couple of years but so far we have not arrived at a successful 
model.  
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UP would be interested in learning from other universities that might be implementing e-
tutoring effectively. 
Support for technology in the classroom is good at UP in terms of the expertise of ITS staff 
but the workload of technicians means that availability and speed of response are at times 
problematic. Veterinary Science makes use of students for IT support for lectures (e.g. the 
class representative is trained). The ITS representative on the committee considered this an 
option worth exploring. 

The sustainability of UP’s infrastructure expansion, whether physical or virtual, is a 
challenge because of the need for initial outlay and then ongoing maintenance/ upgrading 
within a constrained national budgetary environment for higher education. UP is unlikely to 
be in a position to supply fully the need for learning spaces and associated infrastructure. 
There are challenges of sustaining levels of quality in facilities that are established, in full or 
in part, with external funding. Provision of bulk services is also a constraint and UP recently 
conducted an audit to establish the exact challenges. 

Parking remains a challenge given UP’s urban context. This can be addressed to a certain 
extent only and has the potential to impact on class attendance and thus student success. The 
situation has been exacerbated by increasing student numbers and recent road works around 
the University linked to the Gautrain and the rapid transit system that have eliminated street 
parking. UP’s solution was to initiate a park-and-ride facility from the LC De Villiers Sports 
Grounds or Groenkloof Campus with a shuttle provided by UP to the Hatfield Campus. 
However, students noted that the shuttle service and its schedules could be better publicised. 
They also pointed to a problem with students who have to move between campuses not 
finding parking when they arrive at Hatfield (e.g. first-year students from the Prinshof 
residences with classes in NAS in the first semester). 

There is a general concern for the safety of students travelling on their own between 
campuses or between campuses and their off-campus accommodation, particularly after dark. 
Even within the Hatfield environment, UP tries to ensure the safety of students on foot on 
campus (Green Route), on the way to residences and generally moving about the area through 
collaboration with the Tshwane municipality and the Brooklyn police service. UP was the 
first university in SA to have a cluster of justice excellence; e.g. in Hatfield, Hatfield 
Community Court and Hatfield CID and SAPS involvement, including a diversion 
programme for first-time offenders. UP has a high-tech 24-hour Operational Management 
Centre and electronic security systems include alarms, CCTV, fire detection and access 
control. UP has the largest comprehensive access control system in SA.  

 

  

University of Pretoria  25 
 



 

5. FOCUS AREA 4: ENHANCING COURSE AND PROGRAMME 
ENROLMENT  

5.1 The Strategic Plan 2025 and Enhancing Course and Programme Enrolment 
One of the five strategic goals of UP 2025 is of direct relevance: 

• Goal 5: To increase access, throughput and diversity. 
The associated strategies for this goal are to:  

1. attract the most talented students from all SA communities in terms of intellectual interest 
and abilities; 

2. sustain resource-rich, blended teaching to allow for varying levels of preparedness (see 
Focus Area 3); 

3. continue with extended programmes in high demand fields of study until such time as 
access parity has been achieved; and 

4. focus on first-year students (see Focus Area 2 as well). 
 

UP is committed to planned enrolment growth and increased access, throughput and 
diversity. The reality remains that more prospective students apply to study at UP each year 
than can be accommodated owing to space and capacity constraints. In addition to the NSC as 
the statutory minimum requirement for degree studies, Faculties set requirements for 
admission to particular programmes and these regulations are approved annually by the 
Senate. These might include a minimum level of achievement in certain subjects (e.g. 
Mathematics) and a minimum Admission Point Score (APS). In selection programmes, which 
range from medicine to architecture to drama, other requirements are also in place. All 
requirements are made known to prospective students through UP’s Client Service Centre 
(CSC) and on UP’s website. Provision is also made to admit students to extended and 
augmented programmes in NAS, EBIT and EMS on the basis of their NBT scores combined 
with their APS.  

 

5.2 Current Successful Initiatives and Proof of Success 
Recruitment and provision of accurate information about tertiary study to prospective 
students and parents from as early as Grade 9 is primarily the responsibility of the CSC’s 
Student Recruitment and JuniorTukkie Office. Data are continually collected, analysed and 
acted upon to improve services. 

• CSC coordinates the recruitment initiatives of the Faculties. A two-pronged approach 
focusses on schools and individuals to establish mutually beneficial relationships. 
Faculties support targeted recruitment with activities such as participation in the Eskom 
Expo for Young Scientists, UP with Science and a Grade 9 open day geared to awareness 
of subject choice required for studying a science degree; the Engineering week and open 
days for various Faculties (each of which attracts 600-1 000 students annually). The UP 
website is also visited frequently by prospective students and measures are currently 
under way to improve the website.  

• A strategy to increase the number of black African students has been a driver in the past 
four years. We have been successful in attracting applications from sufficient numbers of 
all race groups for the various programmes but not necessarily retaining them to 
registration. Where we are unsuccessful, we collect relevant data to assist with decision-
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making in the next cycle of planning. For example, a survey was administered by 
Institutional Planning to identify why students admitted to UP do not register. Reasons 
include students not being admitted to their first choice, and convenience and 
administrative issues, amongst others. In all Faculties except the Humanities the 
realisation rate for black students is lower than for white students (on average only about 
50% of black students admitted actually register, compared with 75–80% for white 
students). Nonetheless, Addendum C shows a gradual improvement in the ratios of white 
to black undergraduate students from 2011-13: 2011 – 56.6% white: 43.4% black; 2012 – 
56%: 44% and 2013 – 53%: 47%. UP continues in its strategic drive to enrol talented 
students from all communities, including through targeted recruitment, extended and 
augmented programmes (see below), JuniorTukkie (see below) and bursary schemes (see 
3.2 and 5.5). 

• In 2012 an institutional Student Communication Committee was formed to address the 
challenges of fragmented communication to students admitted provisionally. In 2012 UP 
also consolidated packages for students with high averages in Grade 11, including 
financial incentives (merit bursaries), the guarantee of placement in first-choice 
programmes (unless they were selection programmes), and residence placement in some 
instances, providing they maintained their Grade 11 results in the NSC. 

• UP analyses the quality of candidates and the schools they came from each year. Based 
on five-year application, admission and registration data, 681 priority schools are serviced 
and they provide UP with close to 80% of its new first-year intake. A further 800 schools 
are serviced when attending selected career exhibitions country-wide. In the 18-month 
recruitment cycle UP staff interact with about 300 000 prospective Grade 11 and 12 
students. Various surveys and data are used to determine the degree to which CSC is 
achieving recruitment objectives. Surveys conducted after the JuniorTukkie events, such 
as the Empowerment Week and Grade 12 Preparation Conference, are used to determine 
what improvements are needed. CSC also looks at the number of registrations and the 
throughput rate of these students. 

• The JuniorTukkie initiative (JT) was launched in 2004. The purpose of the JT programme 
is to build personal and formal relationships with academically achieving candidates, 
especially students from equity categories, and to provide them with hope, support, 
information and basic skills (reading and comprehension, study skills, etc.) needed to be 
successful at university. Students need a 70% average at school to participate in the 
programme. From the start it is made clear to the learners and their parents or guardians 
that admission to UP is not automatic because they are part of the programme. They have 
to meet the admission requirements. In 2007 the first JT Empowerment Week for Grade 
11 learners was held where attendees had to have a minimum achievement of 60% for 
Mathematics, Physical Science and their Home Language or First Additional Language. 
Once they are registered students at UP, they join the JT club and continue to develop 
their skills and leadership qualities by helping others.  

UP would be willing to share details of this innovative outreach and development programme 
with other institutions.  
Admission requirements are reviewed every year per programme. Most Faculties have over 
the past five years raised their admission requirements. This change has not decreased the 
number of students applying and being accepted into UP’s programmes, particularly 
increasing numbers of black students. HEMIS data are available. Certain programmes have 
additional selection criteria (e.g. Architecture in EBIT) while Health Sciences and Veterinary 
Science use an algorithm to ensure inclusivity.  

The National Benchmarking Test (NBT) has been approved by the Senate in selection to 
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two sets of programmes: (1) Health Sciences and Veterinary Science (where it is used to 
provide variance amongst a group of students who all have very high aggregate NSC marks); 
and (2) the extended programmes. Other Faculties may also use the NBT for admission of 
students: e.g. those who miss the admission requirements in a particular matric subject by just 
1%. The NBT is thus a valuable instrument for inclusion. We have conducted research into 
the predictive validity of the NSC and the different NBT instruments for first-semester 
success and, in brief, the conclusion is that both provide valuable data, although, on the 
whole, NSC English is the better predictor of success than the NBT Literacy Test. Even 
though the NBT has value, it has proven a barrier to admitting some students who need the 
results before their applications can be processed. 

The extended and augmented programmes at UP are alternative admission and curriculum 
models funded by the DHET Foundation Grant. UP has four extended programmes at 
Mamelodi  NAS and EMS and EBIT (two)  and one augmented programme at Hatfield in 
EBIT. Their effectiveness is monitored constantly and student performance data analysed. 

• Since its inception, the BSc four-year (extended) programme has increased its student 
numbers (from 346 in 2008 to 481 in 2014). Over the past three years 70-75% of 
enrolments were black African students. The percentage of students who graduated within 
the minimum duration of four years was 15.3% (2008 cohort), 11.4% (2009 cohort) and 
7.7% (2010 cohort). A number of students were registered for degree programmes that 
are longer than four years; e.g. from the 2010 cohort, nine students were registered for the 
MBChB, 42 for an engineering degree and nine for Veterinary Science. Health Sciences 
has since increased places for extended programme students from ten to 20 given the 
quality of their work and their self-regulated learning ability. From the 2012 cohort, 
63.03% students passed all their modules and progressed to second year, with black 
African students doing better than the average (74%). From the 2008 cohort, 30 students 
enrolled for postgraduate studies at the beginning of 2012 (16 black African), whereas 
from the 2009 and 2010 cohorts, 23 and 13 students registered for postgraduate studies, 
respectively. 

• EMS started an extended programme at the Mamelodi Campus in 2012. In 2013 the top 
student had an 82.85% GPA (in Supply Chain Management); 20 students obtained an 
average above 60%; seven students discontinued after the first semester; 13 students 
discontinued after the second semester or registered in other Faculties; 91 students are 
registered for second year in their degrees. 

• EBIT runs an augmented programme, ENGAGE. By comparing data of the progression 
rates from Year 1 to Year 2 for the 2010, 2011, 2012 and 2013 cohorts, a steady 
improvement can be noticed – from 58.4% in 2010 to 81.9% in 2013. Progression rates 
per race group (2010 to 2013) show that black African students in the programme tend to 
outperform other race groups, improving from 71.2% in 2010 to 83.9% in 2013. A trend 
is that there is a distinct male gender bias – approximately 80% of registrations each year. 
Some reasons for the improvement from 2010 to 2013 might be that teaching staff have 
mostly remained constant and become more experienced; the curricula are continuously 
improved; and student success has led to an increasingly positive opinion of the 
programme by students.  

As an extension of the four-year programme in NAS, Project Rescue was started in 2013 for 
Chemistry. Students who failed the first semester test were given the opportunity to change to 
an extended programme, effectively doing the work of two semesters over three semesters. It 
was voluntary. The results of the two semesters in 2013 showed that students who chose to 
join the project far outperformed those who stayed in the mainstream.  
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TuksSport is an essential element in attracting talented students not on academic merit alone. 
The benefits are clear: not only do our high achieving athletes and teams raise our visibility 
and reputation but students report that access to UP’s sports facilities and quality training is a 
strength of UP for them. 

Addenda C and D show student attrition and success rates. 

 

5.3 Less Successful Initiatives of the Past Three or Four Years 
In part the less successful initiatives are also covered by the successful initiatives in 5.2 and 
the ongoing initiatives in 5.4 as the University tends to identify problems and then attempts to 
solve them. In some cases we have had successes but have realised that in some instances we 
have not gone far enough. The ongoing and planned activities are discussed in 5.4. 

Extended programmes have not always been successful in some Faculties. The BSc (IT) and 
the BIS (Multimedia) for EBIT on the Mamelodi Campus were implemented in 2012 but the 
plan is to discontinue them at the end of 2015 as enrolments are too low. In 2011 and 2012, 
Humanities developed a four-year extended programme, but the process was halted at a very 
late stage owing to the consideration of changes in curriculum at national level (the proposed 
additional year for three- and four-year programmes). 

 

5.4 Activities Planned for the Next 12-18 Months 
Optimising Student Services is a major re-engineering initiative launched in 2014. The 
purpose of the project is to map UP processes around recruitment, application, admission, 
registration, financial aid and accommodation with the view to effecting dramatic 
improvements through the redesign of our service delivery model. The outcomes would 
include improved student experience with services, increased competitiveness and a higher 
international profile. The project links to goals 1, 2 and 5 of the UP 2025 Plan. National 
initiatives such as the centralisation of NSFAS and applications will be taken into 
consideration. External consultants have been commissioned to assist with the project and 
will be busy with the mapping process into the third quarter of 2014. 

UP also has a number of incremental improvement initiatives that spring from established 
work, ongoing research or the increasing affordances of technology. For example: 

• UP is well-established in its traditional feeder schools (public and private) but we need to 
extend our reach to schools and other markets that have not historically sent large 
numbers of students to UP. Thus, over the next 18 months, the student recruitment 
strategy will be extended to additional markets.  

• On request of Investec, which is currently sponsoring the Grade 11 Empowerment Week 
and the Grade 12 Preparation Conference, a submission is currently being drawn up to 
compile programmes for similar initiatives (on a weekend scale) in other provinces.  

• The hosting of parent information sessions in provinces other than Gauteng will address 
the problem of parents being uninformed about admission requirements and application 
processes to UP. These initiatives will be expanded to other provinces (in 2014 Limpopo 
and Mpumalanga, with the view to include KZN, Free State and North-West in 2015).  

• The application, admission and registration process may now be completed online 
although students have to bring to registration the original documents that they uploaded 
when they applied for verification. Information is placed on the student portal and 
students are able to track their applications as they move through the system. As an 
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exclusively online process may impact negatively on some students without access to the 
Internet, there is the alternative of paper applications (used by 59% of students who 
registered in 2014). There are further issues to resolve. For instance, NAS reported that 
online and hard copy applications are out of sync, as are applications that follow after 
selection programme processes which result in the Faculty being unable to place students. 
The task team suggested improvements such as the system preventing students from 
applying for only one choice when it is a selection programme; the NBT being required 
of all students so that, if they are not placed in a mainstream programme, or if their NSC 
results do not align with their Grade 11 results, the results are available to place them in 
an extended programme. What is already a complex process is further complicated by the 
late release of the NSC results and the early start to the academic year. 

 

5.5 Challenges 
Processes around provisional and final admission present challenges and impact on the 
realisation rate. The realisation of students, particularly black students, could be due to a 
number of reasons, including financial reasons – students need the guarantee of a bursary or 
financial aid in advance of registration. For 2014 prospective students received a generic 
indicator of the potential size of a bursary from UP based on their performance in the NSC. 
For the 2015 intake the bursary award amounts will be guaranteed, based on the NSC results, 
before registration. UP will be able to evaluate if this guaranteed merit bursary has had a 
positive impact on the realisation rate of students after the 2015 registration period only. 
NSFAS funds come through only after registration and complete documentation (some only 
in August for 2013). Further, it is difficult for students to get a bursary for general degrees, 
which means that they have to rely mainly on loans.  

As already noted, enrolment management is a key strategy in steering UP’s ‘shape and 
size’. It requires careful planning and forecasts that are annually reviewed in light of the 
institutional targets approved by the DHET, currently within the 2014-19 planning cycle.  UP 
has developed considerable experience in enrolment planning. However, challenges still 
relate to the fluctuation in and quality of the NSC results, the relatively small numbers of 
school-leavers with Mathematics and Science as subjects and who have performed well in 
these subjects, and further, the impact of CAPs from 2014 on the reliability and stability of 
the NSC results. Further fluctuation is due to the impact of the national economy on 
enrolment and the competition for students amongst universities.  

In longitudinal research UP has undertaken, course choice is shown to be the biggest cause 
of first-year dropout (49% in 2013), although attrition overall for first-year students is about 
8.1%. If students cannot be placed in their first choice, UP must ensure that they are advised 
and motivated because of the associated risk of dropout. There are some measures in place. 
For instance, students often enrol in NAS because they want to enter the MBChB or 
Veterinary Science. The biological sciences programme tries to overcome the problem of 
students who are not selected for their first choice by creating a generic first-year programme, 
with the first semester identical for the BSc, MBChB, BChD and BVSc, in order to expose 
students to alternatives in the academic environment, while retaining the possibility of 
articulation into first-choice programmes. Most NAS programmes lead to non-professional or 
general-formative degrees and students do not necessarily see the career prospects, leading to 
uncertainty and insecurity.  

Academic exclusions of students from a programme for which they have registered can have 
a number of causes. Academic exclusion is dealt with in each Faculty by committees and 
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there is also a central appeals process. Appeals and readmission are intended to give students 
every chance of success but, on reflection, often set them up for failure. The following are 
concerns: 

• An analysis of readmitted students shows that they have a very low probability of 
passing. A problem area is that they often tend to register for more modules than they are 
supposed to, despite having a cumulative average of as low as 45%. In this regard, the on-
line system should be programmed not to allow students to register for more credits than 
permissible. Furthermore, unless an academic advisor is involved in giving readmitted 
students the right kind of advice, readmission is unlikely to lead to success. International 
research shows that reducing course load for weak students does not improve their 
chances of success as they do not spend the extra time on academic pursuits unless they 
are part of a deliberate programme that ensures that they do so. Readmitted students 
therefore need a learning package that is monitored, as well as FSA assistance where 
necessary. For example, readmitted students in NAS are directed to see the FSA. 
However, only 30% of them act on that instruction.  

• Another systems problem is that students might be allowed to take third-year subjects 
while they still have first- and second-year subjects outstanding. It then becomes 
increasingly difficult to exclude students who have passed their third-year subjects but 
still have a first-year subject to pass. The online system should enforce the prerequisites 
and stop students from registering for more advanced subjects, thus forcing them to 
consolidate their knowledge and skills. A number of proposals are being considered; for 
example: readmitted students should be required to obtain a signature from the Faculty or 
Department before being allowed to register for any modules through the online system, 
and progression requirements should be reinstated, as is the case in the Humanities. 

• The academic exclusions process attempts to be fair to students. However, admitting a 
student who has lost NSFAS and his or her residence place and is carrying extra modules 
is not the best way to ensure success for these students. 

• Students from the NAS Extended Programme are mostly readmitted if they are excluded 
in mid-year. If they fail to meet progression rules for a second time, they have to go 
through an institutional appeals process. Sometimes the students are readmitted, not to the 
extended programme (students receive only one chance in this environment of highly 
intensive input) but to the mainstream, where they have a far lower chance of success. 
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6. OTHER AREAS THAT AFFECT STUDENT SUCCESS  (2-5 pages) 
(Areas that do not fall within the four focus areas) 

6.1 Other Activities to Promote Student Success 
We state in section 1 that UP has three strengths relevant to teaching and learning: 

1. UP is a research-intensive university that increasingly strives to inculcate this culture into 
undergraduate programmes as well. 
1.1. Bridging the gap between undergraduate and postgraduate studies requires complex 

strategies. Inquiry-based learning (IBL) at undergraduate level, an initiative 
promoted in UP 2025, could help UP prepare its top undergraduate students for 
postgraduate studies and, at the same time, for research skills required in the 
workplace. Law implemented a new IBL curriculum in 2013 and IBL is being 
explored by other Faculties as well. Theology conducted a seminar in August 2014 
with an international expert in the field to assist them to transform their approach. All 
Honours programmes at UP were aligned to the HEQSF in 2013 and 2014 to provide 
30 credits for research, thus supporting master’s and doctoral studies.  

2. UP has a reputation for excellent teaching that produces employable graduates: 
2.1. The quality of UP’s academic staff has a positive impact on student success. UP 

appoints highly qualified staff and has incentives to promote further disciplinary 
study up to doctoral level. Up-to-date knowledge of one’s discipline or field is a 
necessary condition for good teaching. However, it is not a sufficient condition on 
the whole as teaching itself is a second discipline for lecturers. For students, lecturers 
are the front line of academic support. UP proactively provides priority training for 
lecturers to develop knowledge of how students learn, and how to optimise class 
time, assessment, additional support such as tutorials and the online environments to 
promote engagement and learning. There are also opportunities to study towards the 
PGCHE or conduct action and other educational research or attend conferences: they 
all contribute towards making teaching an even better experience for students. 
External acknowledgement of quality comes in the form of invitations to do 
presentations, editorial positions on journals with an educational focus, papers 
published on teaching, peer recognition and teaching awards, at UP, nationally and 
internationally.  

2.2. Strategies for teaching large classes, particularly in first year and in ‘gateway’ or 
high-impact modules, such as those in NAS that serve multiple programmes across 
Faculties, have received particular attention and will continue to do so. Many of the 
student development resources focus on such modules. Workshops, online resources, 
clicker pilots and other interventions provide lecturers with support for their teaching 
of such classes. The online learning analytics programme is now helping lecturers in 
EMS particularly to track both at-risk and high-performing students more easily. 
Large classes are listed in many of the focus areas as challenges, whether from the 
point of needing to learn and apply new teaching approaches, student engagement or 
facilities. 

2.3. Summer and winter schools are offered to borderline students and are successful in 
improving the pass rate by 5-10%. They alleviate downstream pressure and are often 
places where innovative methods are applied. Although successful in improving the 
pass rate, they have the disadvantages of being highly intensive and therefore 
resource-intensive and costly. 

2.4. Assessment practices often drive student learning. For instance, assessment in the 
course of learning leads to consistent study patterns. In Health Sciences, assessment 
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paces students through a heavy study load and students who obtain a minimum of 
70% in their semester work are promoted without writing an examination. This 
practice focuses on rewarding performance.  

3. UP offers a range of professional programmes accredited by the relevant bodies. 
Accreditation by professional bodies has advantages and disadvantages: 
3.1. On the plus side, the programmes are accredited both by the CHE and professional 

councils such as the Engineering Council of South Africa (ECSA) or the Health 
Professions Council of South Africa (HPCSA). This means that programmes are 
quality assured twice.  

3.2. On the other hand, professional bodies often insist on certain content or experiential 
learning being included in a curriculum, which could increase the credits for a 
qualification far beyond the minimum recommended in the HEQSF. An overloaded 
curriculum could, in turn, impact on students’ success and their ability to graduate in 
the minimum time. 

 

6.2 Challenges in Promoting Student Success 
Students’ attitudes affect their success, a statement based on evidence and perception. 

• STARS data show that perceptions of self-efficacy can negatively affect success. 
• Lecturers find that inflated NSC results lead to over-confidence with students enrolling 

for too many modules and not being prepared to use the services provided, such as tutors. 
First-year students sometimes are quite shocked when their first test results come out as 
they are not used to failure.  

• First-year students in NAS wanting to register for the MBChB programme in Health 
Sciences in the second semester often overload themselves with modules in the first 
semester, in fact prejudicing their chances of first-semester success. Students who are not 
selected for their first choice are often not motivated to study in any other programme.  

UP can address some issues but not others, which are more intrinsic and related to students’ 
own goals and motivation. For example, we could use the online system to restrict the 
number of modules for which a student can register. We already provide FSAs, tutors and 
counsellors. 

The timetable influences the success of students in various ways.  

• A longitudinal study in Law showed that students who have an early morning and late 
afternoon class and no classes in between often opt to miss either the early or the late 
class.  

• Just having one place to consult for one’s teaching and assessment obligations helps 
students: the calendar function in clickUP can be used for just this purpose, acting as a 
prompt by lecturers for when assignments are due, etc.  

• The calendar function in CEMS II ensures that community engagement obligations do not 
conflict with the rest of the student’s timetable.  

• Not timetabling tutorials leads to a lack of suitable venues being available.  
• The tight examination timetables might not allow the students to give the best account of 

their level of knowledge and skills. NAS noted at a seminar on high-impact modules that 
examinations for some modules were always scheduled first or last, or before or after 
another, and that had an impact on the success rate in the module.  

Pragmatically, there is a limit to what can be done to alleviate some of the problems 
identified, given the number of students and programmes, and constraints on facilities. 
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We accept that student access to funding, whether from NSFAS or bursaries, is a national 
problem. We do not want to spend too much time on this issue but we do believe that some 
UP initiatives are worth mentioning. Firstly, NSFAS is paid out after registration, the 
submission of all documents and confirmation of eligibility. However, students have to pay 
for registration, books, accommodation and subsistence before then. UP makes provision to 
advance R3 000 to students who qualify for NSFAS to buy books and waives registration 
fees. This concession has reduced the number of inquiries from students dramatically so it is 
an effective and efficient process. Secondly, the Vice-Chancellor has instituted a programme 
that supports talented black students over and above the merit funding for all high-performing 
students. Thirdly, we have some donors who sponsor large numbers of students with 
bursaries or loans; for instance, Eskom, SAICA through the Thuthuka programme, the 
Michael and Susan Dell Foundation through the Dell Young Leaders programme that 
supplies top-up funding to NSFAS (we shall have 148 students on the programme in 2014, 
the third year of operation) and, from 2014, bursaries for undergraduate and postgraduate 
students from the MasterCard Foundation. A feature of these donor programmes is that 
students are offered not just funding but a complete package that includes an advisor and 
training opportunities in useful learning, life and leadership skills. The advisors are drawn 
into the community of practice for the FSAs, resulting in mutual learning. Students noted the 
following areas for improvement: (1) broader advertising of internal University achievement 
bursaries that might encourage our students to want to be ‘the best of the best’; and (2) a bail-
out fund for students on NSFAS who have incurred historical debt is necessary and should be 
based on needs criteria.  

 

6.3 Conclusion 
 

UP 2025 has made it possible for UP to re-evaluate and realign its core functions and 
services. Excellence in teaching and learning and student access, retention and success are 
important goals that we actively pursue. UP is a solution-orientated institution that tries to 
resolve issues of student success as they are uncovered as far as is feasible, given resource 
constraints. Throughout this report we have attempted to make clear that many of our most 
successful interventions still present challenges and we shall continue to improve what we do 
incrementally or through process and systems re-engineering. We shall also endeavour to 
make increasingly better use of the affordances of technology for teaching, teaching 
development, learning, assessment and student academic and other support. We would 
appreciate the opportunity to work with other universities who are already engaged in using 
technology to enhance blended learning. We shall also strengthen our data analytics capacity 
to inform decision-making about teaching and student development and success, and invest 
resources optimally. We are eager to work with other universities that are building capacity in 
analytics as well. 
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ADDENDUM A: Evidence/ Data Collected by the University of Pretoria and Interventions 

Pre-registration On registration 1st semester Between semesters 2nd semester  
UP Policy 
Faculty Admission  
Residence 
Admission 

  
Exclusions and appeals 
Staff recruitment, promotion and development 
policies  

  
Exclusions and appeals 
Staff recruitment, promotion and development 
policies 

 

Data 
Demographic 
NSFAS means test 
NSC (for APS) 
NBT 
Admissions and 
Applications 
statistics 
Open Day Survey 
 

 
STARS 
 

 
Registration statistics 
Realisation rate 
Assignments and tests 
clickUP learning analytics 
Clickers 
MyFoundations Lab 
Student Feedback Instrument 
Supplementary examinations 
Examination statistics 
Student experience surveys (EMS, VSc, Law) 
Longitudinal study into student dropout 
HEMIS finalisation for previous year 
ECAR student and lecturer surveys 
UP Annual Report 
UP Profile Statistics (June) 
Graduate information 
Toolkit to Deans 
Core Indicators to Deans 
Reports on DHET grants (Foundation, TDG) 
Top Prospective Student Survey 

 
Winter school 
examination results 
 
Determine students at 
risk: cluster analysis 
(BIRAP and EI) 
 

 
Registration statistics 
Assignments and tests 
clickUP learning analytics 
Clickers 
MyFoundations Lab 
Student Feedback Instrument 
Supplementary examinations 
Examination statistics 
Student experience survey (FYES – STARS) 
Quality of Learning Index (survey final-year 
students and lecturers) 
UNIVERSUM Student Survey  
Longitudinal study into student dropout 
SASSE 
UP Profile Statistics (November) 
Toolkit to Deans 
HEMIS Staff information system updated 
Call Centre Benchmark Survey 
First-year Residence Survey 
Annual Residence Satisfaction Survey 
ETDP SETA report on academic CPD 

 
Summer school 
examination 
results 

Interventions 
JuniorTukkie 
Recruitment: 
visits to schools 
Open days 

 
UPO 101 
General 
orientation 

 
Academic orientation 
Faculty student advisors 
Mentors 
Tutors 
Donor coordinators 
Six-week project (EMS) 
HIMs 
Academic literacy courses 
AIM module – computer literacy 
Extended and augmented programmes 
Priority courses for CPD; other training 

 
Winter school  

 
Faculty student advisors 
Mentors 
Tutors 
Donor coordinators 
Six-week project (EMS) 
HIMs 
Academic literacy courses 
Extended and augmented programmes 
Priority courses for CPD; other training 

 
Summer school  
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ADDENDUM B: In-House Staff Development Programmes Focussing on Teaching Facilitation 
 
ASSESSMENT FOR ACADEMICS: This programme focuses on a baseline model for assessment. Lecturers are introduced to the principles underlying accountable assessment practice, the 
different aspects of their role and practice as an assessor. 
 
clickUP ASSESSMENT: The focus of this programme is on tools in the system to assess students. The workshop provides ample time during which lecturers can plan how they want to 
implement the tools for their modules, and then build the specific tool/s that they chose.  
 
clickUP COLLABORATION: The focus of this programme is on tools in the system that may be used to enhance collaboration between students. The workshop provides ample time during 
which lecturers can plan how they want to implement the tools for their modules, and then build the specific tool/s that they chose.  
 
clickUP CONTENT: The focus of this programme is on tools in the system that may be used to distribute resources to students. The workshop provides ample time during which lecturers can 
plan how they want to implement the tools for their modules, and then build the specific tool/s that they chose.  
 
clickUP GRADES: This four-hour course will enable participants to work with marks in the Grade Centre of clickUP. 
 
clickUP MANAGEMENT: The focus of this programme is on tools in the system that may be used to manage a clickUP module and monitor student activity. The workshop provides ample 
time during which lecturers can plan how they want to implement the tools for their modules, and then build the specific tool/s that they chose.  
 
clickUP OVERVIEW: clickUP is an implementation of the Blackboard Learning Management System that provides a wide variety of functions to lecturers and students to support student 
engagement and success.  This interactive workshop provides a quick introduction and overview of the possibilities in the system, and help participants to familiarize themselves with the 
environment. 
 
EDUCATION INDUCTION PROGRAMME: The programme offers lecturers different opportunities to explore the various aspects of teaching in higher education and at UP in particular.  
Achievement of the intended outcomes of the programme is aimed at giving participants a head start towards becoming a scholar of teaching, learning and assessment.   
 
EFFECTIVE DESIGN PRINCIPLES FOR POWERPOINT SLIDE SHOWS: The use of electronic media during a presentation has become commonplace yet often it detracts rather than 
enhances the message since either basic design principles are ignored or they are used incorrectly.   
 
FACILITATION OF E-LEARNING FOR ACADEMICS (FEL): This course aims to enable lecturers to use the e-learning environment maximally to facilitate learning in both web-
dependent and residential environments. The participants will experience learning in an online environment as both a student and a facilitator.  
 
INNOVIL: This is an education induction programme for novice lecturers in EBIT. Teaching, learning and assessment practice aspects are introduced, discussed and applied.  
 
INTERPERSONAL COMMUNICATION TECHNIQUES IN THE CLASSROOM: Interpersonal communication in the classroom equips UP staff with the necessary skills to engage 
with learning material and create the vocal ability to communicate during lectures or conferences in an effective, congruent and pleasing manner. 
 
TUTOR TRAINING: The purpose of Tutor Training is to empower newly-appointed teaching assistants to peer support first-, second- and third-year students by: 1. facilitating interactive 
tutoring classes; 2. performing one-on-one counseling sessions; and 3. dispensing allocated marking duties effectively and efficiently.   
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Level ETHNIC 
DESC Active Discont

% 
Discont 
of Total

Active Discont
% 

Discont 
of Total

Active Discont
% 

Discont 
of Total

Asian 94.0 5.0 5.1 99.0 119.0 4.0 3.3 123.0 132.0 4.0 2.9 136.0
Black 1379.0 28.0 2.0 1407.0 1255.0 44.0 3.4 1299.0 1400.0 24.0 1.7 1424.0
Coloured 93.0 11.0 10.6 104.0 104.0 7.0 6.3 111.0 135.0 8.0 5.6 143.0
White 2795.0 164.0 5.5 2959.0 2667.0 173.0 6.1 2840.0 2802.0 112.0 3.8 2914.0
Undisclose 2.0 2.0 1.0 1.0

4363.0 208.0 4.6 4571.0 4146.0 228.0 5.2 4374.0 4469.0 148.0 3.2 4617.0
Asian 151.0 21.0 12.2 172.0 134.0 21.0 13.5 155.0 179.0 28.0 13.5 207.0
Black 1599.0 237.0 12.9 1836.0 1801.0 181.0 9.1 1982.0 2299.0 205.0 8.2 2504.0
Coloured 64.0 9.0 12.3 73.0 50.0 5.0 9.1 55.0 62.0 8.0 11.4 70.0
White 2116.0 159.0 7.0 2275.0 1999.0 165.0 7.6 2164.0 2217.0 195.0 8.1 2412.0
Undisclose 4.0 4.0 2.0 1.0 33.3 3.0

3934.0 426.0 9.8 4360.0 3986.0 373.0 8.6 4359.0 4757.0 436.0 8.4 5193.0
Asian 73.0 73.0 62.0 62.0 64.0 1.0 1.5 65.0
Black 448.0 5.0 1.1 453.0 425.0 9.0 2.1 434.0 444.0 4.0 0.9 448.0
Coloured 36.0 1.0 2.7 37.0 36.0 1.0 2.7 37.0 40.0 1.0 2.4 41.0
White 884.0 13.0 1.4 897.0 769.0 15.0 1.9 784.0 761.0 12.0 1.6 773.0
Undisclose

1441.0 19.0 1.3 1460.0 1292.0 25.0 1.9 1317.0 1309.0 18.0 1.4 1327.0
Asian 1.0 1.0
Black 55.0 5.0 8.3 60.0 61.0 8.0 11.6 69.0 71.0 6.0 7.8 77.0
Coloured 3.0 3.0 2.0 1.0 33.3 3.0 2.0 2.0
White 199.0 4.0 2.0 203.0 164.0 2.0 1.2 166.0 147.0 4.0 2.6 151.0
Undisclose

257.0 9.0 3.4 266.0 227.0 11.0 4.6 238.0 221.0 10.0 4.3 231.0
Asian 445.0 6.0 1.3 451.0 443.0 8.0 1.8 451.0 449.0 3.0 0.7 452.0
Black 2976.0 51.0 1.7 3027.0 2994.0 52.0 1.7 3046.0 3032.0 51.0 1.7 3083.0
Coloured 187.0 5.0 2.6 192.0 176.0 6.0 3.3 182.0 175.0 5.0 2.8 180.0
White 3642.0 109.0 2.9 3751.0 3424.0 92.0 2.6 3516.0 3326.0 70.0 2.1 3396.0
Undisclose 3.0 3.0 2.0 2.0

7253.0 171.0 2.3 7424.0 7039.0 158.0 2.2 7197.0 6982.0 129.0 1.8 7111.0
Asian 7.0 7.0 23.0 1.0 4.2 24.0 40.0 1.0 2.4 41.0
Black 26.0 1.0 3.7 27.0 45.0 45.0 74.0 3.0 3.9 77.0
Coloured 4.0 4.0 9.0 1.0 10.0 10.0 12.0 12.0
White 195.0 2.0 1.0 197.0 311.0 2.0 0.6 313.0 408.0 5.0 1.2 413.0
Undisclose 1.0 1.0

University of Pretoria

Attrition rate per race (contact education) (Number and percentage of students that discontinue their studies)
Date run: 6/25/2014

2011 2012 2013

UG Total

Faculty

00001 - Humanities
UG

00002 - Natural and Agricu  
UG

UG Total

00004 - Law
UG

UG Total

00005 - Theology
UG

UG Total

00007 - Economic and Mana  
UG

UG Total

00008 - Veterinary Science
UG

 

Toolkit Last Updated:

2013 
Total

2012 
Total

2011 
Total

11 June, 2014

ADDENDUM C 
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Asian 68.0 5.0 6.8 73.0 66.0 1.0 1.5 67.0 69.0 2.0 2.8 71.0
Black 1281.0 20.0 1.5 1301.0 1251.0 13.0 1.0 1264.0 1275.0 9.0 0.7 1284.0
Coloured 51.0 51.0 58.0 1.0 1.7 59.0 74.0 1.0 1.3 75.0
White 1888.0 84.0 4.3 1972.0 1956.0 52.0 2.6 2008.0 2023.0 63.0 3.0 2086.0
Undisclose 1.0 1.0 1.0 1.0

3289.0 109.0 3.2 3398.0 3332.0 67.0 2.0 3399.0 3441.0 75.0 2.1 3516.0
Asian 170.0 2.0 1.2 172.0 199.0 1.0 0.5 200.0 226.0 4.0 1.7 230.0
Black 1866.0 20.0 1.1 1886.0 2106.0 29.0 1.4 2135.0 2437.0 52.0 2.1 2489.0
Coloured 119.0 1.0 0.8 120.0 136.0 3.0 2.2 139.0 140.0 1.0 0.7 141.0
White 2065.0 40.0 1.9 2105.0 2142.0 46.0 2.1 2188.0 2184.0 33.0 1.5 2217.0
Undisclose 2.0 2.0 2.0 2.0

4220.0 63.0 1.5 4283.0 4585.0 79.0 1.7 4664.0 4989.0 90.0 1.8 5079.0
Asian 302.0 3.0 1.0 305.0 315.0 21.0 6.3 336.0 386.0 14.0 3.5 400.0
Black 2115.0 43.0 2.0 2158.0 2406.0 67.0 2.7 2473.0 2651.0 50.0 1.9 2701.0
Coloured 60.0 2.0 3.2 62.0 71.0 2.0 2.7 73.0 76.0 2.0 2.6 78.0
White 3994.0 103.0 2.5 4097.0 4035.0 111.0 2.7 4146.0 4093.0 104.0 2.5 4197.0
Undisclose 1.0 1.0 1.0 1.0

6471.0 151.0 2.3 6622.0 6828.0 201.0 2.9 7029.0 7207.0 170.0 2.3 7377.0

Asian 1310.0 42.0 3.1 1352.0 1361.0 57.0 4.0 1418.0 1546.0 57.0 3.6 1603.0
Black 11745.0 410.0 3.4 12155.0 12344.0 403.0 3.2 12747.0 13683.0 404.0 2.9 14087.0
Coloured 617.0 29.0 4.5 646.0 642.0 27.0 4.0 669.0 716.0 26.0 3.5 742.0
White 17778.0 678.0 3.7 18456.0 17467.0 658.0 3.6 18125.0 17961.0 598.0 3.2 18559.0
Undisclose 10.0 10.0 9.0 1.0 10.0 10.0 4.0 4.0

31460.0 1159.0 3.6 32619.0 31823.0 1146.0 3.5 32969.0 33910.0 1085.0 3.1 34995.0

University of Pretoria

Attrition rate per race (contact education) (Number and percentage of students that discontinue their studies)
Date run: 6/25/2014
Toolkit Last Updated: 11 June, 2014

00009 - Education
UG

UG Total

00010 - Health Sciences
UG

UG Total

00012 - EBIT
UG

UG Total

UNIVERSITY TOTALS

UG

UG Total
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University Of Pretoria 

 
Average module pass rate for undergraduate modules: Summary 

Date run: 6/25/2014 

Term:   2012 Toolkit Last Updated:   
11 June, 
2014 

     
Faculty Statistics 

Enrolled (A) 
Enrolled for 
Exams (B) Total Passed % of A % of B 

00001 – Humanities 57298 54912 45479 79.37 82.82 
00002 - Natural and Agricultural Sciences 68328 65128 49487 72.43 75.98 
00004 – Law 28499 27685 22447 78.76 81.08 
00005 – Theology 3578 3522 3033 84.77 86.12 
00007 - Economic and Management Sciences 52461 50469 39669 75.62 78.60 
00008 - Veterinary Science 4993 4980 4878 97.70 97.95 
00009 – Education 32174 31771 29049 90.29 91.43 
00010 - Health Sciences 26924 26729 25237 93.73 94.42 
00012 – EBIT 66710 63216 54639 81.91 86.43 

Grand Total 340965 328412 273918 80.34 83.41 

Term:   2013 Toolkit Last Updated:   
11 June, 
2014 

     
Faculty Statistics 

Enrolled (A) 
Enrolled for 
Exams (B) Total Passed % of A % of B 

00001 – Humanities 58906 56486 47351 80.38 83.83 
00002 - Natural and Agricultural Sciences 77093 73237 55999 72.64 76.46 
00004 – Law 27184 26272 21085 77.56 80.26 
00005 – Theology 2745 2685 2319 84.48 86.37 
00007 - Economic and Management Sciences 50829 49004 38534 75.81 78.63 
00008 - Veterinary Science 4788 4751 4684 97.83 98.59 
00009 – Education 27869 27462 25240 90.57 91.91 
00010 - Health Sciences 28325 28079 26634 94.03 94.85 
00012 – EBIT 67009 63709 54516 81.36 85.57 

Grand Total 344748 331685 276362 80.16 83.32 

            

ADDENDUM D 

University of Pretoria  2 
 


