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1. INTRODUCTION (2-5 pages) 

1.1 Briefly describe the features of your institutional context that are most salient to the success 
of your students. 

One of the most significant contributions to student success at UCT is the quality of its students. In 
2012 67% of the first time entering (FU) intake had achieved notional A or B matric aggregates. The 
rigour of its selection and admissions process ensures that UCT competes for the most talented 
students in the country while striving for a diverse intake across all programmes (described in focus 
area 4).  

A significant contribution to student success is the quality and satisfaction levels of the academic 
staff. UCT’s rigorous recruitment, appointment and performance appraisal processes ensure that 
academic staff are appropriately qualified in terms of their qualifications and experience (described 
in section 2).  There were 934 permanent or T3, full-time academic staff. The proportion of academic 
staff holding Doctoral degrees increased markedly over the 2010 – 2012 period, from 64% to 69%. A 
further 26% were qualified at the Master’s level in 2012. 95% of the academic staff therefore held 
either a Doctoral degree or a Master’s degree by 2012.    (However, very little progress has been 
made in transforming the profile of the academic staff despite various interventions designed to 
increase the number of black academic staff.  The profile of the academic staff was 5% African, 9% 
Coloured, 6% Indian, 26% International, and 53% White.  This poses a major challenge for the 
University).    
 
One of the benefits of the highly qualified staff for students is that teaching is research-informed.  In 
terms of their role as educators academic staff have benefited over the past 10 years from the 
establishment of a range of professional development opportunities both central and faculty-based 
– these programmes give staff a better understanding of the factors which may contribute to 
student success (and failure) and what they can do to better serve their students (range of offering 
described in section). The satisfaction levels of academic and administrative/professional staff are 
relatively high, as staff feel well-served by the university (e.g. competitive salaries, good benefits, a 
well-functioning campus, IT services, library, research and teaching support services).  In addition to 
this UCT has a long tradition of leadership who have promoted the importance of excellence in 
teaching.   However, the institution faces a major challenge with regard to transforming the profile 
of the academic staff.   

UCT has also benefited from the services to both staff and students offered through the Centre for 
Higher Education Development (CHED). Since the mid-1980’s (originally called the Academic 
Development Programme) CHED’s mission has been to support the access and success of students 
through teaching, research and a range of educational development services. One of CHED’s key 
features is its partnerships with the faculty-based academic development programmes, which 
prioritize the success of students who have been most affected by the legacy and on-going 
consequences of unequal educational provision (described in more detail in focus area 2). These 
extended degree programmes recognize that in order for students to succeed there needs to be 
different curriculum pathways which all lead to the same qualification graduating endpoint.  These 
programmes are well-established at UCT. They are located in and have strong support of their home 
faculties. They are taught by academic staff, who are respected for both their disciplinary and 
pedagogic expertise. In some faculties these programmes are also supporting ‘mainstream students’.   

UCT students also benefit from a range of services, which are set up to support students with 
respect to the non-academic challenges of university life (described in focus area 3.2-3.7 below).  
 
The UCT Teaching and Learning Charter outlines the responsibilities of students for  their own 
learning and notes that this would require inter alia a commitment to hard work, and to participate 
fully in academic activities.   It also sets out responsibilities of academic staff.  The Charter helps to 
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ensure that minimum conditions are met with respect to the teaching and learning environment. 
 
UCT’s physical infrastructure has been historically well-resourced (classrooms, residences, library, IT, 
transport) and all these factors contribute to high levels of student satisfaction and ultimately 
success. More recently there has been a significant investment into learning and teaching spaces 
(described in focus area 3).  

The establishment of the Teaching and Learning Committee in 2012, with representation of the 
chairs of faculty-based structures has helped to engender a more coherent approach to improving 
the quality of teaching and learning and an increased focus on student performance.  However, UCT 
continues to be characterised by a highly devolved system of management.  This has significant 
strengths in that it empowers the leadership in faculties to make decisions quickly and develop and 
implement strategies that are appropriate for different contexts.  However, it also makes it difficult 
to drive change from the centre even where institutional plans and strategies are approved by 
representative Senate Committees.    

The sections below will elaborate on these salient features of student success and the teaching and 
learning environment at UCT. Many of these features are a consequence both of UCT’s rich legacy 
and its historical privilege. In the past decade there has been a growing recognition that this heritage 
requires further investment if UCT is to continue to play a leading role in producing high quality 
graduates which can serve the national, continental and global challenges of the 21st century. While 
we attract some of the most talented undergraduates and postgraduates in the country, our 
retention and completion rates in some programmes are not satisfactory. We face a number of 
challenges in trying to ensure that all our programmes are of high quality in terms of the depth and 
breadth of their intellectual/academic experiences, for example, an overcrowded curriculum.     

1.2 Indicate how the submission was prepared, including the names and designations of the 
people involved with producing various sections of the submission. 

An internal document was developed, which together with the Council on Higher Education (CHE) 
Quality Enhancement Project (QEP) document formed the basis for information on the project.   

Four task teams were established in line with the focus areas of the QEP.  The task teams were 
constituted of student representatives, and academic and professional administrative support staff 
with specific knowledge and expertise in the relevant areas.  Two task teams were convened by 
Deputy Deans responsible for Teaching and Learning, one by a previous Deputy Dean responsible for 
postgraduate teaching and previous Acting Dean, and the fourth by a senior academic responsible 
for student support in a faculty.    

The QEP Coordinating Committee (comprised of the DVC as the Chair, task team convenors, the 
Centre for Higher Education Development (CHED) Dean, the Institutional Planning Department (IPD) 
Director, the Quality Assurance (QA) Manager, the SRC President and SRC Secretary General);  met 
three times during the process to monitor progress and oversee the production of the submission.   
Staff members from the IPD provided administrative support to each of the teams.   

Each of the task teams approached the task slightly differently.  In two cases the conveners prepared 
initial drafts and the task team members provided feedback and additional inputs.  In the other two 
cases the members contributed inputs, based on outlines discussed in the task teams, and the 
conveners with the assistance of IPD staff, prepared draft documents, which were circulated for 
further comment.    The Introductory Section was prepared by the Dean of CHED, and Section Six 
was prepared by the Director of the IPD, drawing on a range of UCT reports.  The consolidated 
document was prepared by the Director of the IPD, and circulated to the SRC, the task teams and the 
Deputy Deans, with a request for them to obtain feedback from their departments and faculties.  
Very little feedback on the draft was received from academics and students due to the fact that the 
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document was circulated during the mid-year break.   Official consultations around the draft 
document took place with the Quality Assurance and the Teaching and Learning Committees.  Finally 
the draft submission was presented to the Senate Executive Committee for comments on 4 August.  
Comments were received from the Secretary General of the SRC.  Thereafter the draft submission 
was submitted for approval by Senate via a Principal’s Circular.   

Details of the main writers (See Annexure One for the details of the members of the task teams). 
 

Surname Name Title Designation 

Shay Suellen A/Prof  Dean of Centre for Higher Education Development (CHED) 

Kidson Sue Prof  
Previous Deputy Dean & Acting Dean: Faculty of Health 
Sciences 

Collier-
Reed Brandon A/Prof 

Deputy Dean: Undergraduate Education, Engineering and 
the Built Environment 

Sikakana Cynthia A/Prof 
Portfolio Manager: Undergraduate Student Development 
and Support, Faculty of Health Sciences 

Minter Tessa A/Prof Deputy Dean: Academic, Faculty of Commerce 

Favish Judy Ms Director: Institutional Planning Department 

Cloete Lisa  Mrs Quality Assurance Manager 
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2. FOCUS AREA 1: ENHANCING ACADEMICS AS TEACHERS (3-6 pages) 

(Including professional development, reward and recognition, workload, conditions of service and 
performance appraisal) 

2.1 Which aspects of your institution’s Strategic Plan relate to this focus area? (Please be specific 
by quoting from the Strategic Plan). 

UCT’s Strategic Goals recognise that efforts to improve the quality of teaching and learning across 
the institution are more likely to succeed if there is an appropriate enabling institutional 
environment. Goal Five, “Enhancing the Quality and Profile of UCT’s Graduates” commits the 
University to “academic staff development and rewarding teaching and learning alongside research”. 
It further commits the University to “creating a policy and infrastructure environment that provides 
research-based spaces for experimentation, support for teaching innovation grants and other 
incentives for the development and dissemination of educational strategies and promotion of 
teaching in a scholarly manner”.  Finally it signals that the University intends to promote an 
“emphasis on developing teaching methods based on research-informed learning theories and the 
application of new technologies to the teaching environment” (Goal 5 of the Strategic Plan 2010 – 
2014, p 13). 

2.2 What activities do you currently have in place related to this focus area that are successful? 
What evidence do you use to conclude that they are successful? (Do not provide detailed 
evidence, just a description of the type of evidence you collect and a short summary of the 
results.) 
  

2.2.1 Professional Development  
UCT provides a range of non-formal and formal opportunities for academic staff to develop skills in 
pedagogy, curriculum development and assessment, as well as a number of other skills and 
attributes.  Several of these programmes are provided by the Centre for Higher Education and 
Development (CHED) and others are provided by individual faculties.    

2.2.1.1 The New Academic Practitioners Programme (NAPP) 
Since 2004 over 240 academic staff have participated in the New Academic Practitioners Programme 
(NAPP) for new full time academics at UCT with not more than 5 years teaching experience in higher 
education. The programme aims to induct new academic staff through a holistic programme of 
professional development.  Currently 20 participants per semester participate in a 5-day 
programme, which includes a 3-day residential retreat and 2 x 1 day on- campus workshops spread 
out over a semester. Participation in NAPP is not compulsory, but analysis of the data suggests that 
there is a reasonable correlation between the number of new academic staff appointments and the 
number of participants in NAPP with good representation from three faculties and fair 
representation from the other faculties.   

Feedback on the programme, as evidenced by responses to a survey conducted of participants, has 
been positive and affirming.  Particularly positive sentiments have been expressed about the 
affective features of NAPP, such as the orientation to the structural and cultural aspects of UCT, the 
provision of opportunities for networking and the contribution to building a community of practice.  
Strong support was expressed for the teaching project, the teaching grant, provided on completion 
of the project, and the teaching observations by the NAPP team, piloted in 2012, and implemented 
since then.   The NAPP projects have surfaced several challenges related to the affective 
environment and dealing with diversity.  In response to these, and the desire to continue to 
strengthen reflective practices, the NAPP staff have introduced critical dialogue sessions.  To date 
two sessions have been organised, “Accents in the classroom” and “The Pedagogy of Care”.   
Feedback on these sessions has been very positive.  
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2.2.2.2 The Learning and Teaching in Higher Education (LTHE) Module/ Postgraduate Diploma in 
Higher Education (PGDip/Master’s in Higher Education Studies (HES) 
LTHE is a core module of the PgDip/M Ed (Higher Education Stream) and introduces participants to a 
range of theoretical tools aimed at helping staff reflect on, and formulate, ways of improving their 
teaching practice.  The Centre for Innovation in Learning and Teaching (CILT) actively markets this 
course internally in an attempt to attract UCT academic staff to the course, which is regarded as 
providing a foundation for adopting a scholarly approach to teaching.  Between 2001 and 2014, 79 
UCT members of staff registered for the LTHE module. By 2013, 10 had completed the PGDip in 
Higher Education and 13 the Master’s stream in Higher Education Studies. In 2014 there are eight 
UCT staff registered for HES courses and another six who are busy with the dissertation part of the 
Master’s. Whilst the number of participants in the formal programmes is small, there is a fair spread 
across faculties, albeit with particularly small numbers from two faculties. One of the indicators of 
the success of the programme is that many of the graduates from the LTHE module and the 
associated programmes have gone on to make significant contributions to the promotion of teaching 
and learning at the departmental, faculty and university levels at UCT.    

2.2.2.3 The Short Course on Teaching (TSCOT) 
The staff development unit in CHED has been offering ‘The Short Course in Teaching’, based on a 
group consulting model of staff development, since 2008. It uses a combination of weekly meetings, 
one-to-one consultations, and peer teaching observations over a semester. The groups of not more 
than 5 participants work together to address an aspect of their teaching practice that they wish to 
interrogate and improve.  The model has worked particularly well in deepening lecturers’ 
pedagogical gaze and the small group has provided a safe space for sharing of strategies to respond 
to teaching challenges.  Participants have provided extremely positive feedback on the effectiveness 
of this course in assisting them in addressing their teaching challenges in the evaluations of the 
course. 

2.2.2.4 Teaching with technology  
The Centre for Educational Technology (CET) in CHED, now part of the new Centre for Innovation in 
Teaching and Learning (CILT), has been offering workshops and seminars on the use of technology in 
teaching since the unit was formed in 2005. The current model of Teaching with Technology 
workshops and seminars was prototyped in the Teaching Humanities with Technology project, which 
started offering staff development activities in 2004.  

In 2012 CET was awarded a grant by Mellon Foundation to the value of $285,000 to fund a new set 
of educational technology tools for developing learning resources, to pay for training to enable 
educators to use educational technology more effectively; and to buy and adapt specialised software 
needed to support specific teaching strategies or learning objectives. Nine of the 17 projects funded 
since 2012 are complete and presentations have been made on the results. The projects are not 
always successful but they generate learning which is then shared via seminars.    

There has been a significant increase in the number of people participating in the workshops and 
seminars, from 408 in 2008 to 527 in 2013, indicating that the offerings are meeting a strong 
demand within the institution for building expertise in this area.    The participation of staff from 
Health Sciences and Libraries has been particularly strong. There has been relatively little 
participation from the Law Faculty.  The Unit sends out evaluation forms to seminar participants 
after the seminars, but the response rate is not very high.  Participants are informed of follow up 
activities offered by the Unit.   

Although the feedback from participants about the Teaching with Technology seminars is mostly 
positive, and informal networks are created, there can be a disconnect between what people learn 
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in the seminars and embedding this knowledge in the department.   

2.2.2.5     Embedding Teaching and Learning structures in faculties to enable sustained innovations 
and support 
Based on discussions amongst peers across the university, we have identified examples of good 
practice in the faculties of Health Sciences, Commerce and Engineering and the Built Environment, 
focussed on rolling out sustained models of support for staff related to improving teaching and 
promoting the scholarship of teaching.    

In the Faculty of Health Sciences there is a strong tradition of curriculum design teams working over 
several months or more to develop new, or refine existing, courses; and develop integrated, cross 
disciplinary teaching programmes.  Several health sciences staff members have obtained 
postgraduate qualifications in CHED/UCT and elsewhere, and have become key resource people that 
the Education Development Unit (EDU) staff call upon to assist with running faculty-wide workshops, 
or contributing to short courses. More recently, the Postgraduate Diploma in Health Professional 
Education was developed and implemented by the EDU. A key indicator of success of these 
initiatives is that the quality of assessment has markedly changed from recall orientated exam 
assessments to ones requiring integration of knowledge analysis and synthesis.  These changes are 
attributed largely to the growing professionalization of teaching in the Faculty.  

The Faculty of Commerce established a Teaching and Learning Working Group in 2011, which has 
since been divided into various sub working groups engaging with the use of technology, the first 
year experience, best practice and mentorship, an early warning system and data collection and 
analysis.  A needs analysis conducted in 2012 amongst the Commerce Heads of Department (HoDs), 
revealed the need for evaluation of lecturers in the class environment, coupled with a provision of 
good practical advice on how to improve teaching practice.   As a result two kinds of staff 
development schemes have been initiated, Tag Teams and Mentorships.  The idea of tag teams is 
that two staff members work together for a period of time observing one another’s teaching and 
providing feedback.  There have been eight tag teams to date. Currently there are eight academic 
staff members who are acting in the capacity of mentor, and eleven members of staff who are being 
mentored. The number of academic staff involved in the tag team and mentor initiatives shows that 
these have been welcomed in an environment often known to be competitive and isolated.  The 
initiatives have opened up a space to engage with vulnerabilities around teaching and learning, as 
well as providing academic staff with an opportunity to have objective feedback about their 
teaching, leading to a consciousness of the importance of reflective practice and to shifts in teaching 
practice.  Feedback from a lecturer in the College of Accounting provides evidence for this: “As a 
new academic, I saw my role as a lecturer and a tutor rather than as a ‘teacher’. As a person who has 
never received formal training as a teacher (beyond the College of Accounting’s Tutor Training), 
being a new lecturer is an awkward phase as one translates expertise into student learning. The 
mentoring initiative has opened a space for newer academic staff members to accelerate their 
growth as reflective practitioners. This resonates with the goals of the New Academic Practitioners 
Programme (NAPP)... Whilst the nature and quality of student evaluations is questionable, I have 
seen an obvious positive shift in both the qualitative commentary, and numerical results of my 
student evaluations. I believe this is a result of open doors, open discussion, constructive feedback 
and innovative thinking, all of which are part and parcel of the mentoring initiative.” 

The Faculty of Engineering and the Built Environment has established an Academic Development 
Committee, which provides advice on strategies to improve the quality of Teaching and Learning and 
a Centre for Research in Engineering Education (CREE).  The aim of the Centre is to promote research  
that  informs  the  development  of  the  learning  environment  and educational process in  
engineering, science and  related disciplines. Dissemination of the results of the research is a 
secondary aim and over a 3-year period 44 papers have been published, which have also served to 
improve the research profile of the academics. The publications by CREE members include 
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conference papers, book chapters and journal articles.  Publications cover a spread of topics 
including: approaches to teaching, curriculum interventions, reporting on student experience, 
models for admission and retention and teaching with technology.   

2.2.2.6 Faculty-based Professional Development Initiatives  
There are a number faculty based initiatives that contribute towards academic development.  

For several years, a Health Sciences Education Interest Group has met monthly to participate in 
presentations of research on some aspect of teaching, learning or assessment or to obtain feedback 
on conference or publication drafts, or to obtain guidance on practice-related problems. In addition, 
a range of workshops have been run by the FHS EDU since 2011, that have been attended by 358 
staff.  Most of the health sciences staff who obtained postgraduate qualifications from Higher 
Education Studies in CHED have been active participants in these workshops, and in some cases, 
have assisted the EDU with running sessions. The impact of these initiatives is as yet unknown as 
these are fairly new developments. 

The Law and EBE Faculties have introduced annual day-long Teaching and Learning 
Workshops/retreats for all academic staff.   The EBE one has been running for the past two years.  It 
provides an opportunity for staff to reflect on their own teaching. The Commerce Faculty established 
a Commerce Education Group 14 years ago, which organises bi-monthly seminars on educational 
topics. A high proportion of staff in the Faculty attends the seminars.   This is testament to the 
extent of engagement about teaching in the faculty. In addition the Faculty runs workshops in 
departments/sections around course design, learning outcomes, assessment, and curriculum 
alignment.     

Other initiatives, which have been introduced to promote the professionalization of teaching, are 
summarised below.   

2.2.3 Conditions of service and Performance Reviews 

2.2.3.1 Research and study leave    

UCT has very generous provision for study and research leave for full-time permanent or T3 (3-year 
contract) members of staff on academic conditions of service who fulfil the standard requirements 
of teaching, learning and research.  Study and research leave accrues at the rate of two months 
leave for every completed year of full-time service. Leave credit may be accrued up to a maximum of 
sixteen months. Study and research leave may be granted for periods of six, nine or a maximum of 
twelve months, within the limits of the current credit of the applicant. Alternatively, one or two 
months may be granted for the specific purpose of completing a piece of writing.  

To incentivise staff to take sabbaticals to work specifically on curriculum reform,  funds were 
obtained from a combination of DHET awards and Skills Levy Funding for teaching sabbatical grants 
to a maximum of R30 000. During 2012, 18 applications were received. One was not supported. Nine 
grants were awarded with DHET funding (R258 400) and the rest were funded from Skills levy 
funding (R216 650). Awards averaged R28 000.  During 2013, around R300 000 was available for 
distribution from Skills levy funding. 30 applications were received and 11 were chosen for support.  
On average awards for R25 000 were granted. To date no evaluation has been done on the impact of 
these grants. 
 
The Teaching Sabbatical Grants were established with funding from DHET to provide leave 
replacement for staff, who applied for up to six months sabbatical leave to broaden their teaching 
experience or educational expertise. Six applications were considered at a meeting in April 2013. 
Two were declined. The remaining applications were awarded a total of R680 053.  To date no 
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evaluation of the impact of this grant has been undertaken.  

2.2.3.2 Promoting the Scholarship of Teaching   
UCT staff, particularly those in CHED, play a major role in contributing to the scholarship of teaching 
as evidenced by the high number of peer reviewed publications produced annually (54 from CHED in 
2012).  In addition across the University many other staff members contribute to different types of 
research outputs related to teaching.  

The UCT Teaching and learning Conference was launched in 2011 with funding from the Skills Levy 
Fund, and the aim of promoting the scholarship of teaching and learning.   The abstracts illustrate a 
spread of interest, from student experience (22), curriculum issues (12), technology enhanced T&L 
(12) and teaching design and practice (11). The success of the initiative is evidenced by the increase 
in the number of presentations from 32 in 2011 to 60 in 2013 with registrations reaching 250 by 
2013.  The increase in attendance may reflect the recognition that staff can improve their research 
outputs by attending the conference and publishing their work.  The increase may also be an 
indication of the changing status of the institution and the impact of the conference, but this would 
need to be formally assessed.  Some staff on the NAPP programme have presented papers, an 
encouraging sign of the effectiveness of the NAPP programme.   

2.2.3.3 Performance reviews and promotion 
In 2007 UCT Council approved a new remuneration policy framework, for academic staff bringing 
into effect the policy that links performance and reward.  Since UCT aspires to be a research-led 
institution delivering high quality teaching to both under and postgraduates, it expects staff 
members to be engaged in research and scholarship and well as in teaching, and further recognizes 
the administrative and leadership contributions of staff, as well as their engagement with social 
responsiveness activities.  It further recognized the need for equity, fairness and transparency of 
process, and the need to be flexible so as to fully appreciate and value the diversity of activities 
across the institution. 

Each staff member is expected to meet with his/her Head of Department at least once a year to 
review his/her performance in teaching, research, administration and social responsiveness. Plans 
for the following year are supposed to be jointly agreed upon and recorded.  The details of teaching 
portfolios required are necessarily dependent on the discipline and the operational and strategic 
need of the department.   

Every 4 years, the HOD and the Faculty Promotions and Remuneration committee is expected to 
undertake a full performance assessment of all academic staff and to rate each member as a high 
achiever; satisfactory performer or an underachiever. Remuneration (Standard Academic Salary 
Package, SASP) is linked to the performance level. For high achievers, the HOD can recommend 
merit or excellence awards. For unsatisfactory or under performance, the HOD must put in place a 
performance improvement plan, and must ensure that the staff member receives all the support 
needed to benefit from such a plan (e.g. participation in workshops, teaching courses and individual 
mentoring). 

Ad Hominem promotions  
All staff on academic conditions of service are eligible to apply for ad hominem promotions after 
they have completed a 3-year probation period. Recommendations made by the head of 
department are considered by the Faculty Promotions and Remuneration committee. The 
committee structure and the promotion criteria are faculty specific, reflecting the diversity of 
teaching activities and research and scholarship output. For teaching and learning, in most faculties 
applicants are asked to present a portfolio of evidence that covers topics such as their 
approach/philosophy to teaching, their teaching load, and giving examples of teaching innovation, 
course evaluations, sensitivity to diversity and transformation issues in teaching and evidence of 
success as a postgraduate supervisor. At higher levels, active participation management, leadership 
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and social engagement are expected. In some faculties, sub-committees of experts are set up to 
review teaching portfolios and advise applicants on how to improve the application, with respect to 
their teaching and to their research.  Regardless of the weightings, in all faculties, staff must show 
effective performance in both teaching and research, and the failure to deliver teaching is a 
significant barrier to promotion at all levels.   Several faculties have established a subminimum on 
teaching for promotion to A/Prof and above levels and have developed elaborate mechanisms for 
evaluating the teaching portfolios.  

2.2.4 Reward and Recognition  
In addition to recognition by performance reviews and by ad hominem promotions, there are a 
number of other awards that recognise contributions to teaching and learning. 

The Distinguished Teacher Award is the highest accolade awarded to teaching staff at all levels 
within the university and recognises excellent teaching and education. The Distinguished Teachers 
Award Committee may recommend up to a maximum of four recipients per year and at the 
discretion of the Committee, "Certificates of Teaching Merit" are awarded. Course evaluations from 
students are a critical source of information in assessing the nominations.  The Awards are formally 
announced at an appropriate graduation ceremony in December.   In the past 5 years there have 
been 17 awards, with the number of nominations rising (35 to date in 2014).   No assessment of the 
impact of the awards on improving teaching and learning within the institution has ever been 
undertaken but anecdotal evidence suggests that a high premium is attached to receiving the award.   
There are concerns about the small amount of money made available for teaching related awards as 
opposed to research related grants or funding.  

2.2.5 Teaching Loads 
The university does not impose specific teaching load criteria on each staff member: these decisions 
are left to faculties and heads of department.  Some faculties define teaching loads in some detail 
(Commerce, Science), while other faculties do not apply any uniform policy, though departments 
may well do so (e.g. Humanities, Health Sciences).  The value of this decentralization is that deans 
and HoDs can make appropriate allocations of workload based in the operational and strategic 
needs of the faculty.  It is recognized, however, that extreme disparities can evolve under such a 
system, resulting in some staff having excessively high teaching loads while others are left to choose 
their own paths. The disparities tend to grow because of historical claims on particular resources, 
and diminishing resources available for employing academic staff.  The situation is further 
exacerbated by the increasing complexities in the teaching environment as a result of diverse 
student needs. Where such disparities are identified, they need to be brought to the attention of 
relevant Deans or HoDs, so that corrective action might be taken.   

2.3 What activities related to this focus area have you initiated during the past three or four years 
that have not been as successful as you had hoped? In what ways were they unsuccessful? What 
do you think might be the reasons for the lack of success? 
 

NAPP participants have reported that it is often difficult to sustain a focus on teaching and learning 
beyond the NAPP programme as departmental involvement in providing ongoing support is minimal, 
unless they participate in the Teaching Short Course on Teaching (TSCOT) and/or the Higher 
Education Studies (HES)/Learning and Teaching in Higher Education course (LTHE).  The NAPP staff 
members are committed to providing ongoing support between face to face teaching clusters and 
are exploring the development of a possible blended model using UCT’s learning platform, VULA.  

As part of an institutional strategy to elevate the status of teaching, provision has been made since 
2010 for the appointment of staff on a “Teaching Track”, and to allow ad hominem promotion to the 
level of senior lecturer.  Currently 13 academics have opted to follow the teaching track because of 
their passion for teaching, and to remove the pressure to do research and focus on teaching.     
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Whilst the initiative has been welcomed concerns have been raised that promotion to Associate 
Professor is not possible at this stage,  and that it is difficult to access funding to attend conferences 
(since UCT travel funds are directed towards research activities).These matters require institutional 
attention.  

As can be expected with performance reviews, while the impact is hard to measure directly, the 
“satisfaction quotient” is easier to obtain by a feedback mechanism. On the positive side, there is no 
doubt that defining and refining the performance criteria and measures of performance are valuable 
both as a management and assessment tool and that use of the merit and excellence awards has 
motivated some staff.  On the other side of the coin, whilst no academic was rated as an 
underperformer the UCT Climate Survey conducted in 2012 revealed that there are perceptions of 
unfairness of assessment, or of unfair teaching workloads, particularly amongst black staff, which 
need to be addressed. 

Over the past 5 years, a total of 262 promotions have been made (94 senior lecturers, 114 Associate 
Professors, 54 Professors). The staff climate survey revealed concerns about competing demands on 
junior academics, who have not yet established research track records, but who are carrying large 
teaching loads, and who therefore battle to find time to advance their careers, given that research 
still tends to carry more weight in ad hom decisions.   From a teaching perspective, the ceiling of 
senior lecturer in the teaching track has also been identified as a barrier to elevating the status of 
teaching within the institution (See 2.5 for information on the establishment of teaching tracks).   

2.4 What activities have you recently implemented or are you planning to implement in the next 
12 to 18 months related to this focus area? Why have you chosen these particular activities?  What 
is the need or problem they are intended to address? 

Several faculties plan to use the Teaching Development Grants for Professional Development 
initiatives.  Such plans include the appointment of a Language Development Practitioner in the 
Faculty of Health Sciences and part-time postgraduate consultants to: (i) train teaching staff to help 
students acquire complex academic literacy skills, & (ii) provide direct student support; the 
appointment of a Senior Lecturer to implement professional development for teaching staff to 
design constructively aligned curricula, and to train tutors in facilitation skills to help improve 
student throughput at the end of first year in the Faculty of Health Sciences; and the Commerce 
Faculty plans to use the funds for its collaborative teaching initiative (mentoring and tag teaming), 
the coordination of learning and an development initiatives and for motivators and incentives for 
good teaching.  The Faculty of Humanities has started to consolidate and focus the faculty’s 
currently disparate efforts in the area of pedagogy and the student academic experience. As a part 
of sharing best practice, as well as showcasing scholarship in teaching, a series of regular seminars is 
planned, with the intention of fostering a growing teaching community and encouraging the spread 
of innovation and reflection on teaching. 

The Director of Postgraduate Studies plans to develop a blended 8-week course that addresses 
pertinent issues relating to improving the quality of supervision in South Africa. 
 

2.5 What are the challenges or problems related to this focus area that still need to be addressed 
in your institution? 

UCT’s culture supports an entirely voluntary approach to professional development of teaching. 
Given the strategic importance of facilitating the professional development of UCT academic staff in 
their role as educators, one of our challenges is to create a climate at UCT that encourages and 
supports greater numbers of academics making use of the formal provision such as LTHE.  There is 
limited strategic thinking at the faculty or departmental level about equipping academic staff and 
particularly leaders and managers to tackle difficult educational challenges which face us, including 
dealing with students from diverse backgrounds. The proposal to establish a department of Health 
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Sciences Education is an example in one faculty of the seriousness with which the scholarship of 
teaching is taken as well as an investment in dedicated resources to deal with their educational 
challenges.  Another challenge or gap is professional development opportunities for educational 
leaders; our formal professional development programmes are focused largely on new or relatively 
junior staff. There are limited opportunities for academic staff who find themselves in leadership 
and management positions – e.g. course or programme conveners, heads of department, deputy 
deans. 

The challenges of promoting professional development of academics as teachers are highlighted in a 
National Research Foundation (NRF) research project into professional development of academics as 
teachers, which has been in progress at UCT since 2010.  This formed part of a multi-institutional 
investigation into the contextual influences on the professional development of academics as 
university teachers in South Africa (Jawitz and Perez, 2014).  The survey was distributed by email to 
all academics at UCT. In 2010 there were 982 permanent academic staff members at UCT.  Of the 
171 valid responses received, 139 indicated they were permanent academic staff members, a 
response rate of about 14% from this category of employee. The NRF study  reveals a set of 
contradictory attitudes towards the Performance Management System and the “incentives”. While 
senior management feels that the teaching related criteria in the performance review system will 
lead to improved take up of teaching development activities, feedback from academic staff reflects a 
fair degree of distrust as to whether in a research dominant climate teaching development actually 
“counts”.   

Only 25% of respondents indicated that they had participated in teaching development 
opportunities; over one third attended once a year or less frequently, and 41% attended at least 
once a semester.  The levels of engagement were not equally distributed across all faculties. The 
most frequent participation was amongst respondents in the Commerce faculty, while the largest 
percentage of respondents who reported never attending such opportunities was in the Science 
faculty.   This unequal spread of participation in teaching development activities, raises concerns 
about unevenness in the professionalization of teaching across faculties.  

The data suggests that there are factors inhibiting new staff from participating in professional 
development opportunities in the earlier years of their career.  Despite criticisms from some 
respondents that courses were often aimed at new staff, those with less experience commented 
that they were often not in a position to take advantage of these opportunities largely due to the 
pressure to prepare lectures, or establish research projects.  The majority of people who chose to 
participate did this largely because of an intrinsic motivation to improve their teaching suggesting 
that the extent of participation in these programmes is largely dependent on individuals deciding 
whether or not to attend these professional development opportunities.   In making choices about 
what to focus on in order to advance their careers, academics are surrounded by mixed messages 
with the overwhelming dominance of the research discourse requiring them to make difficult 
choices. A more active approach to marketing of the professional development opportunities 
through deans and HoDs needs to be conducted.   More direct involvement of HoDs might also assist 
in broadening participations and embedding technologies into departments.   

We believe that UCT has an appropriate balance of measures and initiatives in place to promote the 
professionalization, and improve the status of, teaching.  However,  in order to address the 
unevenness in levels of participation in staff development initiatives and the provision of sustained 
faculty support, it is necessary to strengthen the accountability of the academic leadership at 
departmental and faculty level with respect to ongoing staff development and the use of the 
performance criteria related to teaching.  It is also important to conduct a proper evaluation of the 
impact of the performance criteria and the development initiatives.  Lastly it is necessary to 
investigate why a significant proportion of academic staff do not trust the ad hom process and do 
not feel that teaching is rewarded.  
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It is of concern that there has been minimal participation from HODs and Deans in the Annual 
Teaching and Learning Conference suggesting that the academic leadership of the institution needs 
to become more involved in teaching and learning issues.   

 

3. FOCUS AREA 2: ENHANCING STUDENT SUPPORT AND DEVELOPMENT (3-6 pages) 

(Including career and curriculum advising, life and academic skills development, counselling, 
student performance monitoring and referral) 

3.1 Which aspects of your institution’s Strategic Plan relate to this focus area? (Please quote from 
the strategic plan) 

Goal Two of UCT’s Strategic Plan, “Transformation of UCT Towards Non-Racialism – Redress, 
Diversity, Inclusiveness and the Recognition of African Voices” refers to:  Strengthening student 
support to improve course success and throughput rates.  The plan commits the University to 
strengthening the tutorial system through the provision of more effective training and monitoring of 
tutors, the establishment of mentoring and early warning systems, the expansion of extended 
curriculum programmes, the use of VULA to supplement lectures, the establishment of hot seats, 
vacation assignments, strengthening curriculum advice, a web-based course-monitoring to enable 
heads of department to identify problem areas timeously; and to encourage staff to research, 
monitor and improve their teaching”.  The plan also commits the University to addressing the 
“performance gap between black and white students”, to supporting staff in “learning how to teach 
differently to new generations of students”, to honing their teaching stills to multicultural and 
multilingual environments and to more systematically “promoting other forms of support that 
supplement academic interventions, e.g. social mentorship and counselling” (Goals Two and Five of 
the Strategic Plan 2010 – 2014, pp 6, 13).  

3.2 What activities do you currently have in place related to this focus area that are successful? 
What evidence do you use to conclude that they are successful? (Do not provide detailed 
evidence, just a description of the type of evidence you collect.) 

Analyses of the longitudinal progress of first-time entering students within the 2007 - 2008 entry 
cohorts showed that 68% of the 2008 FU cohort (in comparison with 69% of the 2007 cohort) had 
completed a degree/diploma by the end of 2012. Cohort completion rates across the 2007 - 2008 
entry cohorts varied widely in relation to entry faculty as well as by race. The gap between 
completion rates amongst white and black students remained large: 80% of the white 2007 FU 
cohort in comparison with 52% of the equivalent black FU cohort had completed an undergraduate 
qualification at the time of this analysis. If those still busy with their studies are considered to be 
potential graduates, the potential completion rate within the 2008 black FU cohort climbs to 63%, 
and that amongst the equivalent white cohort rises to 85%. Whilst there has been some 
improvement in the rate of dropout in good academic standing amongst black students across the 
2004 – 2008 entry cohorts, the rate of exclusion on academic grounds increased by 6 percentage 
points (from 25% of the 2007 FU cohort to 31% of the 2008 FU cohort). The need to redress 
imbalances along racial lines in student success rates is a major determinant of new intervention 
strategies, to supplement the extended programmes, that have been put in place in the institution 
over the past few years.  
 
Overall, as an institution, current activities designed to enhance student support and development, 
reflect a shift towards catering for a wider diversity of students’ needs.  

3.2.1 Flexible foundational provision  
The trend has shifted from offering extra-curricular academic support or adjunct bridging courses 
towards embedding foundational provision in fully credit-bearing courses and flexible curricula. The 
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rationale is not to overburden students already in need of academic support and to create 
alternative routes through curricula.  

In order to give effect to the goals of the UCT Strategic Plan, faculties have developed flexible and 
supportive curriculum frameworks which cater for the wide diversity of educational needs of the 
students entering various degree programmes.  Faculties use various models of foundational 
provision in accordance with the needs of their degree programmes and the students therein. All 
faculties run some form of extended curriculum programme which adds a year of study, thus 
providing curriculum space for additional academic support. The different models currently offered 
are: 

 Extended curricula incorporating a fully foundational year followed by the regular curriculum 
(Faculty of Health Sciences); 

 Regular first year curricula taken over two years with a combination of foundational and 
regular courses; the foundational courses are a mixture of extended courses which comprise 
a structured blend of foundational and regular course material taught over a full year 
instead of a semester, and ‘augmented’ courses which cover the content of a regular course 
and has the same duration, but approximately double the contact time (Commerce, Science 
and Engineering and the Built Environment); 

 Extended curricula using ‘augmenting’ courses, which are separate from, but integrally 
linked to, a specific regular course (Humanities and Law)  

 
These models are not static, and continuous reflection and adaptation occurs.  There is a growing 
recognition of the wide range of levels of educational preparedness that students come with and 
thus different models are introducing greater degrees of flexibility and choice, where possible.  Thus, 
the timing of the entry of students into extended programmes varies for different degree 
programmes with some programmes placing students in the extended programme on arrival at the 
beginning of first year, while others use poor performance during the first semester or the first half 
of the first semester to place students in the extended programme.  There is also a varying degree of 
flexibility with respect to allowing students to transfer into the extended programme at more than 
one point during the course of first year. 
 
In reviewing the impact of the different models of extended programmes on facilitating progression 
of students through the various degree programmes (based on the cohort survival analysis since 
2008 published in the 2012 Teaching and Learning Report), the Dean of the Centre for Higher 
Education Development (CHED) reported on the key characteristics of the models that appear to be 
the most successful viz: 

 Flexibility with respect to placement of students, thus allowing students to transfer into the 
extended programme at more than one point during the course of first year.  

 Extending support beyond first year in order to provide extended programme students with a 
smooth transition through the degree programme especially at the point where they join the 
mainstream cohort. 

 Embedding key learning skills into the curriculum at appropriate discipline-specific points  

 Providing general support for non-academic challenges, such as psychosocial, financial and 
emotional difficulties, which can hinder adjustment for first year students. 

 
Research in this area has taken place in pockets, but a more formalised monitoring and evaluation 
tool is currently being developed. 

3.2.2 First Year Experience Project   

A very important recent development is the launch of the First Year Experience Project. The 
university wide First Year Experience project has as its main focus the promotion of first-year success 
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by working alongside faculties and service structures to improve student learning.  This is motivated 
by poor student success rates (significant numbers of first-year students are excluded or drop out in 
good academic standing). This umbrella project, which incorporates mentoring, orientation and 
other programmes, has been conceptualised as part of the institution’s plan to improve the 
undergraduate completion rates by 2020. A key finding across the institution is that while UCT has 
many support resources for students, these often do not reach all students. There is also very 
uneven provision across faculties.  Through this project, the institution has attempted to provide 
more consistent support across the University.  

Three activities which have gained momentum and mobility through the First Year Experience 
Project are the Mentorship, Early Interventions, and Orientation.  

3.2.3 Mentorship 

For several years all faculties have been running mentoring schemes.  Over the past two years the 
Student Wellness Clinic has facilitated workshops to discuss the different models and to generate 
debate about effective models.  When the First Year Experience Project was launched three years 
ago mentoring was regarded as an important feature of the project. It is aimed at assisting first years 
to navigate their transition from school into the university. Mentors become the eyes and ears of the 
university, as well as take on the important role of monitoring and guiding mainly the psychosocial, 
but to an extent also the academic, progress of the first year student.  

Based on evaluations conducted on some of the mentoring initiatives, the mentorship model has 
proven effective, as peer relationships are often valued over and above relationships or input from 
authority figures. The mentors, who are senior students, also develop their own leadership 
potential. A further goal is for senior students involved with mentoring first year students, to 
experience first-hand the rewards a future university career can bring. UCT aims to attract more 
students into post-graduate studies as well as open up the possibility of academic careers to these 
students. 

All faculties have indicated their commitment to continuing and/or rolling out mentoring 
programmes to their first years. However there are still significant differences in the delivery models 
being used, the resources available to fund this activity, as well as the available staffing capacity to 
co-ordinate and drive their programmes.  Evaluation of the success of mentorship programmes is 
done by Residences and faculties, who obtain feedback from mentors and mentees alike. 

3.2.4 Early Interventions  

The Early Assessment Report is a university-wide initiative, that was established in order to identify 
as early as possible, in the main, first year students who were at high risk of failing the semester.  
Early identification of at-risk students is intended to enable these students to receive appropriate 
and timeous academic and non-academic advice and/or to participate in appropriately designed life 
skills development workshops. 

Generally the system requires that course convenors upload test and other marks that contribute to 
the students’ year mark by a given date after the first quarter assessments are conducted.  An 
administrator in each faculty runs a report which aggregates marks for students enrolled in a 
particular degree programme.  Relevant faculty academic staff members are supposed to review the 
report, identify at-risk students, and contact them via e-mail in order to offer them one or more 
possible support services.  The services include: 

 An invitation to an interview with an academic staff member to discuss academic performance, 
academic challenges encountered and possible strategies for improving management of 
learning.   

 An invitation to participate in one or more life skills development workshops (e.g. time, stress 
and anxiety management, examination preparedness). 
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 A student being counselled to transfer to the extended curriculum programme at this point. 

 Appropriate referral of the student for assistance if the interview with an academic member of 
staff reveals that poor academic performance is due to non-academic problems.  

 Convenors engaging with students about restructuring their curriculum with a view to 
lightening their load to give them the best chance of success. 

 
Whilst the initiative has largely been welcomed across the institution based on feedback from the 
faculty coordinators, there are concerns about the format and timing of the reports.   

3.2.5 Orientation 

The current model of orientation has been in existence for approximately ten to fifteen years.  The 
annual orientation for first year undergraduates includes academic, non-academic and social 
orientation is designed to support the transition from school to university.  All faculties, support 
departments, residences and student organisations submit programmes to a central Orientation Co-
ordinating Committee to ensure collaboration and eliminate duplication.  A Council approved 
Orientation Policy guides the work of faculties and committees. Faculties and departments are 
supported by a Student Orientation and Advocacy Service and well-trained student orientation 
leaders who play a peer mentoring role during orientation. The alignment of orientation to the FYE 
to ensure “ongoing orientation”, and the measurement of the impact of orientation in student 
success, require further work.       

3.2.6 Counselling  

3.2.6.1 Student Wellness Service (SWS)  

The SWS has a clinic located in Mowbray, near the main campus, and a satellite on Upper Campus.  It 
provides a service for students on various campuses who may require professional counselling in 
order to deal with challenges they encounter during the course of their studies.  Challenges include 
mental or physical health problems, bereavement, trauma of experiencing crime, trauma of severe 
injury, adjustment to a new environment, personal/emotional and/or family issues.  Availability of 
this service ensures that students’ problems can be dealt with timeously thus minimising their 
adverse effect on academic performance and improving the quality of life at university.   

3.2.6.2 Faculty based counselling services 

Some faculties provide faculty-based counselling services via psychologists on site who conduct life 
skills development programmes and workshops for students who need that support in order to 
manage their academic work.  Counselling services based in faculties allow for easy referral both 
from academic staff and students themselves.  They have the advantage of ease of access because of 
their location within faculties.   The development of faculty specific knowledge by the counsellors 
involved, as well as the articulation with other faculty-specific support services such as Lifeskills and 
mentoring programmes, presents a good fit for use by students.  

3.2.7 Mainstream faculty support 

In mainstream courses, formal support takes the form of various academic development initiatives 
including subject-specific hotseats, subject tutors, lecturer consultations, and a writing centre.  
Various faculty-specific initiatives are available, such as in the Faculty of Health Science where first-
year students have “supervised homework” sessions where students are assisted to work through 
their homework problems. Increasingly, faculties are looking at introducing the notion of a flexible 
curriculum into their qualifications. As part of the University’s quality control process, there are 
ongoing course and lecturer assessments, tutor evaluations, as well as intervention evaluations and 
anecdotal responses. These give qualitative and quantitative feedback that is then used to refine the 
interventions taking place. Unfortunately, some support structures are under-utilised by students 
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and students are not always aware of resources that are available.  

Many of the initiatives that are made available to support students are run by senior students. It is 
an ongoing difficulty to recruit enough students to be able to provide the necessary levels of support 
whether it is for mentorship programmes, hotseats, tutorial provision, etc. This difficulty in 
recruitment not only stems from the senior students themselves, but also from supervisors of these 
students (many are postgraduate students) who are reluctant for them to take too much time away 
from their own research work.   

3.2.8 Careers Service 

The Careers Service works across all faculties and student cohorts, offering students a suite of 
services and facilities that encourage and promote early career planning and development, and help 
prepare students to succeed in and make the most of opportunities in a constantly changing and 
challenging labour market.   Students are encouraged to actively manage their time at university in 
ways that will help them to develop skills and strategies in preparation for the world of work. 

The Careers Service offers information (both online as well as through face-to-face consultation), 
advice and opportunities to students to support their career planning, job search preparation and 
ongoing personal and professional development.   The annual survey issued at graduation is 
indicative of the success of these services.   Students who use the service are very positive about the 
quality of advice they receive, but there is a concern amongst students that it is too orientated 
towards students doing professional degrees and commerce-related programmes.   In an attempt to 
widen the base of organisations and the scope of careers promoted it now organises an annual 
event with non-governmental organisations.    

3.2.9 The Writing Centre 

The Writing Centre, which forms part of the Language Development Group in CHED, offers one on 
one consultation sessions with students who would like advice on their academic writing.  The 
Centre also offers workshops for groups of students and courses on aspects of academic literacy.  A 
monitoring and evaluation system for evaluation of this service is being developed.  There is an 
extremely high demand for the services of the Writing Centre.  Students would like to see faculty-
based hubs being established.    

3.2.10 Library Support 

The Library provides information resources that enable a strong research ethic among academic 
staff, and teaching that is research-informed.  Library literacy programmes orientate staff and 
students in the effective utilisation of the library resources and services.  Further, the Library creates 
guidelines for self-directed learning to support access, evaluation and ethical use of information 
resources.  The increased provision of electronic information resources enhances online access to 
licensed content, and new repository platforms support the publication in Open Access of 
intellectual outputs of UCT staff and student theses and dissertations. The Research Week for 
postgraduate students has been found extremely useful in supporting research methodologies in the 
digital environment.  The Library makes provision for a range of 24/7 and dedicated student study 
areas across multiple campuses. A Postgraduate student laboratory provides spacious workstations 
and comfortable study areas. The Knowledge Commons is an effective undergraduate study area, 
which provides well trained staff who offer advice to students. The library staff obtain regular 
feedback from students so that they can respond to changing needs.   

3.2.11 Residence support for students 

Residences explicitly aim to increase focus on academic issues in addition to social: funding from 
fees is allocated to increasing formal tutoring opportunities in problem courses, and to improving 
academic infrastructure.  Students in residence are away from their families, and traditional 
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residence structures play a key role in providing peer support rather than formal teaching.  

3.2.12 Office for Postgraduate Studies 

The Office for Postgraduate Studies gives academic and professional support to honours, Master’s 
and PhD students, and postdoctoral fellows, and assists supervisors and administrative staff in 
streamlining processes. At postgraduate level, an orientation for all 1st year PhDs, a retreat for all 2nd 
year PhDs and a seminar for all graduating PhDs help students address challenges at different stages. 
Throughout the postgraduate study, an extensive and comprehensive range of academic and 
professional input provides opportunities for postgraduate students to develop appropriate skills.  At 
postdoctoral level, orientation, support and mentoring in preparing for an academic career is 
offered, including training in supervision.  
 

3.3 What activities related to this focus area have you initiated during the past three or four years 
that have not been as successful as you had hoped? In what ways were they unsuccessful? What 
do you think might be the reasons for the lack of success? 

 

3.4 What activities have you recently implemented or are you planning to implement in the next 
12 to 18 months related to this focus area? Why have you chosen these particular activities?  What 
is the need or problem they are intended to address? 

As part of the ongoing work at reducing the barriers to progression, the use of the summer and 
winter terms are becoming increasingly popular with students to either lighten their traditional load, 
or to repeat courses that they may have failed. Furthermore, some faculties repeat key courses in 
both semesters to ensure that  students’ progression is not unduly delayed.  The faculty of EBE has 
piloted the use of boot camps, intensive tutored formats of targeted high failure rate courses that 
run during the summer and winter terms with a re-examination at the end, providing students with a 
second opportunity to pass key courses that impede progress.  These camps have impacted 
dramatically on pass rates in key courses, as demonstrated in an evaluation conducted of the pilot.   
 
Several faculties plan to use the Teaching Development Grants for student support and development 
in the mainstream to improve success rates.  These include the extension of a ‘Plus Tut’ to 2nd year 
courses that have been identified as ‘challenging’ to ‘at risk’ students (in 2014 10 2nd year) and two 
3rd year courses will be augmented for the 1st time; tutor development programmes in Commerce, 
EBE, and Law; a lifeskills programme for Fine Arts Students; embedding academic literacies in 
Commerce; and the provision of legal reading and writing workshops for law students.  

While UCT is making progress in reducing the barriers to student progression, more work could be 
focussed on the effective utilisation of tutors in the identification of students who are at risk – as 
well as more formally taking student feedback into account to improve the way that teaching and 
learning takes place in the classroom. The issue of curriculum overload is also an issue that must be 
raised, as well as the ongoing issue of how service-course provision is undertaken when different 
faculties’ students are in the same course. 

3.5 What are the challenges or problems related to this focus area that still need to be addressed 
in your institution? 

The realities of underprepared and vulnerable students have implications for the nature of the 
academic job. Academics are required to provide more foundational teaching and support while also 
having to meet research obligations. There is a complementary risk that academic support becomes 
the domain of specialist teachers only. An additional challenge is the increasing pressure to extend 
support into senior years. The challenge is to achieve a balance between continued support versus 
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encouraging senior students to achieve independence. 

The establishment of the Teaching and Learning Committee in 2012 with representation of the 
chairs of faculty-based structures had also helped to engender a more coherent approach and 
increased focus on student performance.  However, this report has indicated that the 
implementation of teaching and learning initiatives continues to be uneven, thus suggesting that one 
of UCT’s biggest challenges is how to steer strategic institution-wide initiatives within highly 
devolved governance structures.    

Particular challenges with regard to the range of support programmes include:  

 Poor completion rates in some programmes suggest that we have not yet been able adequately 
to cater for the diverse needs of our student population.  

 Extended programmes suffer from two potential weaknesses: 1) support initiatives are not 
sufficiently extended beyond the provision of first year support, 2) they cater for a small 
percentage of poorly prepared students. Poor throughput rates in some programmes suggest 
that there are ‘mainstream’ students who would benefit from additional support.  

 In several faculties there are now well established Teaching and Learning Committees which 
meet regularly to discuss and implement responses to concerns around student support and 
development.  All faculties need to be encouraged to establish similar structures.  

 Provision of support to students in the middle achievement band, especially to expand the pool 
of black students eligible for postgraduate students.   

 Managing curriculum overload especially in programmes that are regulated by professional 
bodies.   

 The University does not yet have an established culture of evaluating and monitoring 
educational initiatives.  Hopefully the accountability requirements for the Teaching 
Development Grants will help to shift this.    

 The increasing internationalisation of the postgraduate student body calls for a system of 
generic support in the first year of PhD study.  The support mechanisms aim to address the 
language needs and academic acculturation into UCT and key transition points for all PhDs.   

 
Finally there is a need to create a framework for supporting and advising students who are involved 
in a large number of extra curricula university-related activities or feel the pressure to work while 
managing their studies concurrently.    This should include building on existing mechanisms currently 
provided for students who participate in sports, leadership and cultural activities.  This is particularly 
the case for postgraduate students at Honours level who are transitioning out of financial aid and 
are not getting full financial support at that level. 
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4. FOCUS AREA 3: ENHANCING THE LEARNING ENVIRONMENT (3-6 pages) 

(Including teaching and learning spaces, ICT infrastructure and access, technology-enabled tools 
and resources, library facilities) 

4.1 Which aspects of your institution’s Strategic Plan relate to this focus area? (Please quote from 
the Strategic Plan). 

Goal Three, “Working Toward a Desired Size and Shape for UCT” commits the University to “explore 
the expanded use of ICTs to enhance interactivity and engagement in large classes such as discussion 
and chat forums, wikis, blogs and other shared spaces”, as well as to the use of ICTs “to complement 
tutorials and provide feedback to students”.  Goal Five, “Enhancing the Quality and Profile of UCT’s 
Graduates” commits the University to the “application of new technologies to the teaching 
environment [and] to taking advantage of the new ICT-enabled information and communication 
order to enhance the teaching and learning environment” (UCT Strategic Plan 2010 – 2014, p8, p13).  
 

4.2 What activities or facilities do you currently have in place related to this focus area that are 
successful? What evidence do you use to conclude that they are successful? (Do not provide 
detailed evidence, just a description of the type of evidence you collect.). 

4.2.1 Formal environment (teaching venues) 
Current activities are focused on the formal (i.e. teaching venues) as well as the informal (for 
example social spaces and teaching technologies) learning environment.  In the formal learning 
environment, the main focus has been on the establishment of generally accepted minimum 
classroom standards.  These include minimum requirements which relate to adequate lighting, audio 
visual facilities and availability of teaching walls in lecture venues.  The emphasis has increasingly 
been channelled toward considerations, which maximise the enhancement of the learning 
environment, particularly where existing buildings are reconditioned or new buildings are designed 
and built. Facilities, therefore, are specifically designed to accommodate a variety of pedagogical and 
discipline styles for example: 

 

 The design of the studios in the New Teaching and Learning Building (Snape Building) – 
designed based on a novel lecture theatre design at UQ “hybrid lecture/ group work space”.  
Students seating is horseshoed and layered with alternating thick and thin rows of desks.  
Students can then swivel to have group discussion and swivel back to lecture, style.  Working 
with innovative space design helps to accommodate different pedagogies and active learning 
modes. 

 Active problem solving venues with a number of moveable whiteboards in one lecture hall to 
accommodate multiple tutorials in a single, flat-floor space. 

4.2.2 Informal environment  
In the informal environment, the wave of technological advancement in recent years has 
emphasised the need for new and innovative inclusion of technology enabled tools in pedagogical 
approaches.  Key areas in which activities are focused in the informal learning environment are: 

 Spatial Planning 

 Libraries 

 The Virtual Environment, and  

 Postgraduate education 

4.2.2.1 Spatial Planning 
A concerted effort has been made to expand the social learning spaces within the University. In 
particular the university library has incorporated a range and variety of individual and group study 
spaces such as the Knowledge Commons, ‘The Hub’, open study areas as well as dedicated 
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postgraduate student spaces, for example, Research Wings and the Research Commons. More 
specifically, the Chancellor Oppenheimer Library caters to the differing needs of UCT’s 
undergraduate and research-oriented communities in differentiated spaces to meet learning, 
teaching and research needs. The southern section of the library complex—the Research Wing— is 
reserved for postgraduate students and academic staff, and provides a quiet, comfortable haven for 
study, research, and writing. The Research Commons, on Level 6 of the Research Wing, is a well-
appointed facility specifically designed to cater for the information and workspace needs of 
academics as well as doctoral and masters students.  A similar Research Commons facility exists in 
the Law Branch Library. 

Undergraduates are catered for in the Undergraduate Wing of the Library complex. Here students 
have access to a variety of workspace options, including numerous study desks, computer 
workstations, and comfortable couches with power and network points for laptops, group project 
areas, and audio-visual viewing facilities. The very popular Knowledge Commons, as evidenced by 
the constant high demand for the space, with its high-end computing, printing, copying, and 
scanning facilities, is a one-stop-shop for undergraduates to research, write up, and print out their 
assignments and essays. 

The increased provision of social and learning spaces, in the way that buildings are designed and 
built, is an ongoing consideration where new projects arise.  A ‘MySpace’ project has been launched, 
which has created extra seats and in many instances tables with access to wi-fi, mostly in foyers at 
lecturing venues in 23 buildings. Students have expressed strong support for these spaces in a recent 
survey aimed at assessing the extent of the success of the project.   

 
The close proximity of student residences to formal and informal learning spaces enables learning 
through ease of access.  Furthermore, the provision of a free nearly-24/7 transportation service for 
students by means of the Jammie Shuttle to and from all residences, satellite campuses and key 
pick-up points enhances ease of access to the learning facilities at the University.  Provision of 24/7 
access to learning spaces is growing, and where these are currently available, are well utilised.  An 
example of successful use of 24/7 access is in the Main Library, which provides access to safe and 
comfortable study areas (i.e. 2 facilities are available comprising 120 and 90 seats).  Further 
provision of 24/7 study areas is expected  in a number of the branch libraries as a way to provide 
extended access to safe and comfortable study areas when the library facilities close in the evenings 
and on weekends. 

4.2.2.2 Libraries 
Over and above access to the Main Library facilities, infrastructure has been implemented to support 
on- and off campus access to electronic information resources (i.e. journals and books).  Services to 
enhance access to scholarly content through contact (for example through the Knowledge 
Commons) and virtual reference services (Question Point) have been made available to students. 

4.2.3 The Virtual Environment 
The Centre for Innovation in Learning and Teaching develops and supports enterprise educational 
technology applications. One key development which has significantly contributed to UCT’s learning 
and teaching environment is VULA, UCT’s open source on-line learning platform.  Vula is jointly 
developed with other universities worldwide as part of the Sakai Project.  It is constructed to be 
open and accessible 24 hours a day, 7 days a week.  It provides a platform for networking, 
collaboration and learning opportunities. It is also used as a site for sharing communication, chat 
rooms and facilitating course administration. Other more recent developments include Opencast 
Matterhorn for Lecture Recording, Turnitin (Plagiarism detection software), Adobe Connect (for 
virtual meetings) and UCT OpenContent. 
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The Enabling Flexible Learning Project (also known as the Student Laptop Project) has been piloted 
and evaluated through ICTS and CILT across four courses in the Faculties of EBE, Law and Science in 
2013 and 2014.  

The lecture recording project, which was piloted in 2012, began to have mainstream influence in 
2013 with 23 venues being equipped and the total number of published recordings increasing from 
499 in 2012 to 1652 in 2013, with a success rate of 92% in the second semester of 2013. The Faculty 
of EBE has conducted research, which shows the positive impact of lecture recording on student 
learning.   
 
Implementation of information literacy instruction for the FYE tutor programme (2013), is a 
successful activity, which enhances the learning environment by maximising the student’s ability to 
utilise the learning facilities. 
 
In the main, the evidence to substantiate the claim of success of the above-mentioned projects lies 
in the response to these tools and activities by students and the ‘push’ for expansion of specific 
projects.   However, students complain that academics in certain disciplines are resistant to using 
Vula for communicating with students or using it as a learning tool. A description of the tools to 
determine success of projects in specific areas includes: 

 Spatial Planning (via Properties & Services Department):   feedback on general facilities and 
services via representatives on the Classroom Facilities Advisory Sub-Committee (CFASC) and 
the direct helpline available in each renovated or new classroom. 

 Library: use of surveys (LibQUAL user satisfaction survey), random seat occupation counts, and 
focus group interviews.  

 The virtual environment (via Information & Communication Technology Services (ICTS) 
Department): regular user surveys, student focus groups and user feedback to 
help@vula.uct.ac.za.    

 
The approach to implementation of ICT related initiatives is to pilot projects prior to large scale 
implementation.  As a result, only successful pilot projects are expanded and unsuccessful ones are 
terminated.  

4.2.4 Post Graduate learning environment: 

The establishment of the Blue desk Information Service and Postgraduate Centre provides all 
postgraduate students and postdoctoral fellows with a central enquiry point, and a dedicated space 
to work and interact with each other. In May 2014 the UCT Libraries, in collaboration with the 
Research Office and Office for Postgraduate Studies, offered a Research Week to address the unique 
interests of research students and researchers within the broader context of their academic and 
social lives i.e. the learning environment.  
4.3 What activities or facilities related to this focus area have you undertaken or put in place 
during the past three or four years that have not been as successful as you had hoped?  In what 
ways were they unsuccessful?  What do you think might be the reasons for the lack of success? 

4.3.1 Libraries 
 Self-help virtual instruction for undergraduate students - Subject and discipline based online 

resources and guides have been designed to assist students navigate electronic resources and 
collections.  

 The Savvy Researcher Tips with UCT Libraries series for postgraduate students - A new 
direction is developing to design online video clips in a series to address specific user group 
information needs for example “The Savvy Research Tips with UCT Libraries” with links posted 
on the libraries’ various social media platforms 
https://www.youtube.com/watch?v=vptCNanrJ2g&feature=youtube.  The Savvy Researcher 

mailto:help@vula.uct.ac.za
https://www.youtube.com/watch?v=vptCNanrJ2g&feature=youtube
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programme consists of 11 lecture presentations in collaborative partnership with the PG Studies 
Office.   

Expanding the Libraries’ virtual presence and functionality beyond database access could have been 
more robust but challenges in the Website Renewal Project have hindered progress.  Gaining 
support for the Libraries 10 year spatial plan to accommodate new developments in teaching and 
learning support across main and branch libraries (for example,  24/7 study area facilities, replication 
of library learning commons, enhanced virtual presence with online self-help and one-stop services) 
has also been a challenge. 
 

4.4 What activities or facilities have you recently implemented or acquired or are you planning to 
implement or acquire in the next 12 to 18 months related to this focus area?  Why have you 
chosen these particular activities or facilities?  What is the need or problem they are intended to 
address? 

The following projects are planned for implementation in the next 12 to 18 months: 

4.4.1 Spatial Planning 
 New Classrooms Standardisation Project - The project aims to standardise and renew centrally-

bookable classrooms to agreed-upon UCT classroom standards. More specifically, this 
encompasses: 

o Upgrading of physical facilities identified as poor, or in need of refurbishment.  
o Installing standardised equipment based on the UCT classroom standards.  
o Making basic design modifications where screens cover black boards to meet the 

minimum standard for teaching walls.  
o Designing and implementing a support model with skills and capacity needed to provide 

professional and pro-active support.  Given the limited capacity for physical growth, it is 
intended that teaching venues are flexible and accommodate a diverse range of disciplines 
through its facilities.  This enables maximisation of teaching venues across faculties. 

 Repurposing of physical spaces - The intention is to ensure optimal use of existing venues to 
accommodate various methods of implementation of active learning, which is key to the 
teaching and learning philosophy for e.g. flipping the classroom and using answer-response 
technologies.   

 MySpace@UCT – Peer-to-peer learning spaces, for short term group-work facilities and for 
‘pause’ spaces during the academic day.     These spaces are increasingly being used as learning 
spaces.    

 Social learning spaces - On the ground level of the new Teaching and Learning Building (Snape 
Building), a 450 ASM area has been designed, and will be furnished, to accommodate our first 
Library Social Learning Space on Upper Campus. In these types of spaces students are able to 
share ideas, plan and prepare presentations and do so in a relaxed environment where they are 
free to move furniture around, access the wireless internet while also enjoying a cup of coffee 
from a food outlet nearby.   

 Planned New lecture theatre - The intention is to maximise use of the physical space to improve 
provision for students.  It is proposed that this venue will have a seating capacity of 400 and will 
also accommodate an internal social area which would be complemented by an adjacent plaza-
type open area.  

 The new Teaching and Learning Building (Snape Building)  which will come into commission in 
the second semester of 2014 - Given the limited capacity for physical growth, it is intended that 
teaching venues are flexible and accommodate a diverse range of disciplines and teaching 
methodologies e.g. group work, through its facilities.  This will enable the maximisation of 
teaching venues across faculties.   
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4.4.2 The Virtual Environment 
 Implementation of an institutional digital repository – UCT approved its open Access Policy in 

May 2014, which will promote open scholarship and open education to ensure the visibility and 
discoverability of local teaching and learning resources.  In July 2014, OpenUCT will be launched 
as the officially designated institutional repository for UCT.  Expertise and partnerships are 
intended to develop local Open Education Resources (OERs). 

Mainstreaming innovative approaches to physical planning will require a strong focus on change 
management to encourage more staff to experiment with new technologies and different uses of 
space.     
4.5 What are the challenges or problems related to this focus area that still need to be addressed 
in your institution? 

We need more space for accommodating the current student numbers and customised space to 
meet the needs of an increasing proportion of postgraduate students.  Furthermore, 
accommodating the nuances and distinctions between the requirements for learning environments 
in different faculties/courses, for example specific teaching requirements at the Medical campus, 
adds another dimension to the challenge of space.  
 
A delicate balancing act is necessary to accommodate the diversity of teaching and learning needs 
and a case in point is the Humanities faculty, where students require additional computer access for 
essay/assignment writing and research versus engineering students needing drawing or illustrating 
space/equipment/facilities.   In particular, the learning environments of the satellite campuses, such 
as dance and music, and fine art and drama, need to be addressed especially in the light of specific 
experiences, expectations and nature of learning.  
 
Where joint partnerships exist, issues of ownership and maintenance of infrastructure are a 
challenge.  An example of joint relationships is the Health Sciences Faculty which makes use of off-
site facilities and other joint service venues in partnership with the Province.  
 
It is increasingly becoming apparent that more sophisticated booking and timetabling system is 
necessary; one that will work more synergistically to match course-specific pedagogical needs with 
appropriate venues and also factor in contingency plans for unplanned events, such as power 
outages. 
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5. FOCUS AREA 4: ENHANCING COURSE AND PROGRAMME ENROLMENT (3-6 pages) 

(Including admissions, selection, placement, readmission refusal, pass rates in gateway courses1, 
throughput rates, management information systems) 

5.1 Which aspects of your institution’s Strategic Plan relate to this focus area? (Please quote from 
the Strategic Plan.) 

UCT’s strategic plan focusses on the changes needed to be introduced to realise our vision for 2014. 
Goal Two, “Transformation of UCT Towards Non-Racialism – Redress, Diversity, Inclusiveness and the 
Recognition of African Voice”, refers to UCT’s desire to “achieve a more representative demographic 
profile in the staff and student bodies”.  It commits the University to “implement policies that result 
in a change to the university’s student and staff demography in order, ultimately, to become a truly 
non-racial institution”.  Goal Three, “Working towards a desired Size and Shape, indicates that the 
University’s strategic approach to enrolment planning for the next five years is based on a 
consideration of our strengths within a single, but differentiated higher education system, as well as 
the need for all public higher education institutions to support national efforts to address the critical 
high-level skill shortages facing the country” (Goals Two and Three, UCT Strategic Plan 2010 – 2014, 
p 5, p8). 

In 2012 a total of 26,505 students (17,622 undergraduates and 8,428 postgraduates) were enrolled 
at UCT.  The postgraduate proportion of the enrolment (including the Postgraduate Diploma and 
Honours levels) was 32% of the total enrolment. South African black, coloured and Indian students 
together made up 43% of the total 2012 enrolment (44% in 2011). 

5.2 What activities do you currently have in place related to this focus area that are successful? 
What evidence do you use to conclude that they are successful? (Do not provide detailed 
evidence, just a description of the type of evidence you collect.). 

5.2.1 Admission to UCT 
To be accepted for undergraduate study at UCT, applicants are required to have passed the National 
Senior Certificate (NSC), or another school leaving qualification that meets the matriculation 
exemption requirements. Applicants normally resident in South Africa must also complete the 
National Benchmark Test (NBT). Faculties draw on these and other information (such as language 
proficiency where appropriate) to assist them in determining which applicants should receive offers. 
UCT selects from among those meeting the minimum requirements to fill the limited places available 
to meet specific enrolment targets. These targets are set by the Senate and Council after 
consultation with faculties (based on infrastructural and resource constraints) who then apply the 
approved admissions policy and set over-offer targets against which to make offers to ensure the 
incoming class is constituted to meet the targets by race. The Senate Executive Committee (SEC) 
monitors progress throughout the cycle, and Deans report to the SEC at the end of the cycle. 
Faculties monitor each cycle to ensure that the admission threshold levels are able to successfully 
constitute a class that meets demographic targets while still being within the existing resource 
limitations that may apply.   The Admissions Office has put in place a targeted recruitment strategy 
in support of institutional efforts to recruit a more diverse student profile.    As some programmes 
remain overwhelmingly white, recruitment is key to being able to attain our equity targets.  

In-depth analytical modelling is undertaken by the Institutional Planning Department to assist in 
setting these targets including equity targets, and monitoring the intake against the enrolment 
targets. Various mechanisms – including using the NBTs to provide additional information about a 

                                                 
1
 “Gateway courses” are those courses that have a large impact on students’ ability to progress.  Typically they 

are prerequisites for other courses, and often they have large enrolments.  At many universities, examples of 

gateway courses are first year Mathematics and Economics.  In some cases, if students fail a gateway course 

they automatically have to extend their studies by one or two semesters. 
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student’s preparedness, and achievement on the NSC – are used to determine a student’s 
placement on either an academic development or mainstream programme. In terms of the current 
policy, different points have been set for different race groups to promote redress, and ensure a 
more representative student profile.  Alternative routes for acceptance onto programmes include 
Dean’s discretionary offers for first-time entering and disabled students and the recognition of prior 
learning for postgraduate students. Enrolment targets for postgraduate students are developed, 
approved and monitored in a similar way to those of undergraduate students.   

The constitution of the Faculty Point Score as used for admission is at each faculty’s discretion and is 
based on trying to ensure that the best students are admitted, and meeting their redress-based 
enrolment targets. In the Science Faculty, the Faculty Point Score was previously constituted by 
doubling the weighting of the scores achieved in Mathematics and Physical Science – but this 
doubling has not taken place for the past few years. This change has proved to be suboptimal as 
applicants with excellent results in Science subjects were not meeting the points cut-off due to poor 
performance in subjects not considered to be indicative of success in Science and so the faculty will 
revert to the ‘doubling’ approach for 2016 admissions.   The redress and diversity features of the 
Admissions Policy will be changing in 2016 to move away from a race-based redress policy to a 
hybrid model, involving points for socio-economic disadvantage and race.   Potential challenges in 
implementing the policy are highlighted below.  

The Institutional Planning Department prepares annual reviews of the Admissions Process.  These 
reports provide detailed data on the applicant pool, the offer pool and the profile of students who 
ultimately register at UCT.  These reports, together with the findings of periodic undergraduate 
experience and no-show surveys, conducted by the Institutional Planning Department, are used to 
refine admissions policies and processes where necessary and determine where things are working 
well.  
 
Over the last few years the Disability Service has worked closely with the University’s Systems 
Support Services to enable us to run reports which identify all applicants who have declared a 
disability. We have also revised the terminology linked with the various codes – replacing, among 
others, “intellectual impairment) with “Specific Learning Disability” and “Emotional Impairment” 
with “Psycho-social Impairment”. In the prospectus, as well as in the application material itself, we 
urge applicants to declare their disability, and furthermore to contact us as soon as they have 
applied, so that if necessary, we can assist them with the application process and in many instances 
motivate successfully for their admission to faculties via the Dean’s discretion. We have worked 
closely with colleagues involved in administering the National Benchmark Test to ensure that 
appropriate facilities are available when disabled students write the test. Finally we are engaged in 
the dialogue around UCT’s Admissions Policy, with a view to having disability acknowledged as a 
marker of disadvantage, even if it is not used in the weighting process.  We also try to maintain 
contact with special schools in the Western Cape, and participate in the UCT’s Open Day. 
 

5.2.2 Academic placement  

Applicants may apply for two programmes of study, which are considered simultaneously for offers 
of admission. The different programmes have robust mechanisms – relating variously to achievement 
levels in selected NSC subjects, achievement in different areas of the NBT, and language proficiency – 
for academic placement. There are also specific criteria to facilitate entry into certain 
extended/augmented programme offerings (See Focus Area Two for more details).  

Every faculty presents a carefully planned Orientation programme which includes advising on the 
options of study areas, curricula choices, majors, etc. Students are permitted to change the choices 
they made when applying, so that they make informed decisions by the time they register. Some 



[University of Cape Town]  27 

 

faculties will even allow students who were admitted to other faculties to move into their faculty if 
they meet the necessary admission criteria. While every effort is made to ensure correct placement 
of students, there remain instances of applicants being placed in mainstream versions of a 
qualification despite being second language speakers of English, achieving a “low intermediate” 
grade on the NBT’s academic literacy module, being from rural schools, and who have just made it to 
the regular version based on their Faculty Points Score. These students are often excluded at the end 
of the year.   Many programmes remain overwhelmingly white, especially at postgraduate level, and 
therefore more still needs to be done to attract more black students to particular programmes.  

5.2.3 The re-admission of students in a subsequent academic year 
Senate sets faculty-specific readmission requirements, and we may refuse readmission to students 
who fail to meet these requirements.  There is a careful process for looking at individual cases and 
about half of those who fail to meet minimum readmission requirements are readmitted.   Students 
denied readmission may appeal. Appeals are heard by a faculty’s Readmission Appeal Committee 
(RAC). The decision of this committee is final, but can be taken on review to the Vice-Chancellor on 
the grounds of procedural irregularity or unfairness. This is a very thorough process with each RAC 
constituted to include a member of the Student Representative Council, the Department of Student 
Affairs, and a member from the Centre for Higher Education Development, amongst others. Some 
faculties readmit some students on probation for one semester only.  If progress is satisfactory in 
mid-year, they are allowed to continue in the second semester. If they are not allowed to continue, 
they may again appeal to the RAC. The robustness of the process is reflected by the very low 
number of committee decisions that are referred to the Vice-Chancellor for review. Faculties have 
systems for advising students of the RAC process, and advisers to assist them. 

5.2.4 Monitoring student performance  
UCT’s Institutional Planning Department publishes a series of metrics about courses that look at 
issues such as overall pass rate, marginal passes, and differential pass rates by both demography 
and gender, and these metrics allow courses to be identified that “impede graduation”. These data 
are then fed into the formal reviews of academic departments and the Annual Teaching and 
Learning Reports.   

The Early Assessment Review is used to identify first year students as “at-risk” of having their 
progression impacted.  

The timing of the Early Assessment Report is challenging – given its location in the sixth week of the 
first quarter of the academic year. The logistics of managing the assessments, mark capture and 
student intervention is onerous for all concerned. Once advice is given to students, there is often a 
lack of an adequate system for tracking this advice as students tend to seek out an adviser who will 
give the advice and concession they want, rather than stick to a structured academic plan.  The 
timing of an intervention is critical and the closer to the beginning of a course an intervention can 
be made, the better the chance a student has for their progression in a qualification to be on track. 
Currently the Early Assessment Report identifies at-risk students during week six (half way through 
the first term) and this imposes academic challenges to implement remedial action to allow a 
student to manage to be successful by the end of a 12-week course. We need to work at being able 
to confidently identify these students as early in the academic year as possible.  

Postgraduate students all have to complete a memorandum of understanding with their supervisors 
which detail the responsibilities of the two parties and timelines for key deliverables.  This is one of 
the key mechanisms to monitor whether a student’s progression is likely to be impacted by their 
performance to date. Support is available to identified (and other) students through various 
initiatives such as the extensive range of seminars aimed at strengthening pertinent academic skills, 
PhD retreat, writing centres, etc. The University is also adopting a postgraduate management 
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system that will look at all aspects of the postgraduate experience to ensure that no postgraduate 
student slips through the support cracks. 

5.2.5 Throughput rates as an indicator of student success  
The Institutional Planning Department prepares data annually to describe throughput rates based 
on a longitudinal analysis of successive student cohorts. The IPD draws on its analysis of student 
progression and success and publishes a report on students’ success rates in the annual teaching 
and learning report.   The cohort data is utilised in the institutional reviews of departments.   
However, we face a challenge of encouraging more staff to use the data routinely to monitor 
performance and plan improvements.  

5.2.6 Effective enrolment management through management information systems 
Oracle’s PeopleSoft is used as the student information system and SAP’s Business Objects is used 
for reporting, through the development of customised reports. Various customisations have been 
made to the base system to enable UCT-centric student management to take place. A new post has 
been created in the Registrar’s Office to expand the capacity to manage this system.  

Through careful planning and analysis, there is a reasonable correlation between the admission 
targets set and the actual enrolments achieved – except more recently in engineering where the 
take-up rate is lower in 2014 than in previous years. In order to continuously improve the reliability 
of the targets, etc. a thorough review of the admission cycle is undertaken annually as well as a 
survey of all students who had confirmed academic offers, but chose not to take up these offers.  

5.3 What activities related to this focus area have you initiated during the past three or four years 
that have not been as successful as you had hoped? In what ways were they unsuccessful?  What 
do you think might be the reasons for the lack of success? 

Various attempts over the years to develop a system easily to interrogate student data to 
confidently describe various student success parameters have proven to be more complex than 
anticipated. One of the difficulties faced is the movement of students between extended and 
mainstream qualifications (and between qualifications) as well as a uniform interpretation by 
various role-players as to what data are required and in what format – to answer which specific 
questions. It is hoped that with wider implementation of Business Objects, these sorts of analyses 
will be simplified.  In the interim particular problems are being addressed in EBE, where scoping 
meetings are underway to understand exactly what is required by way of reports on student 
progression and success. This will translate into reports that academics can easily run on aspects of 
their qualifications that are of interest to them. 

There is a difference of opinion within the institution about how the available data can be used to 
predict throughput rates into the future. As part of the recent UCT Vision 2020 Size-and-Shape 
exercise, the Institutional Planning Department developed a robust retention model to develop 
throughput projections – there is ongoing work underway to validate the factors used in this 
modelling. The multivariate nature of predicting throughput makes any form of modelling 
potentially difficult to undertake.  We also face a challenge of learning how to use data to inform the 
development of interventions to improve the teaching and learning experience. Addressing this 
would require buy-in from course conveners. This is an example of an area greatly in need for 
professional development.  
 

5.4 What activities have you recently implemented or are you planning to implement in the next 
12 to 18 months related to this focus area? Why have you chosen these particular activities?  What 
is the need or problem they are intended to address? 
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5.4.1 Admissions 

The mechanism for making residence/housing place offers to students has been changed recently 
from a “first come first served” system to one using strategic criteria, including academic 
performance and financial need and this may have contributed to a lower than anticipated number 
of a particular sub-set of students taking up their offers in some areas – particularly in the 
engineering qualifications. Furthermore, there is uncertainty faced by a certain sub-set of students 
as to whether they will get residence placement. This may prevent some students from choosing 
UCT as their institution of choice. In addition, students placed in transit are also uncertain of their 
future accommodation, which may discourage them from coming to UCT. 

The University’s admission policy for 2016 will be changing, and will be based on a hybrid model, 
which recognises merit despite disadvantage (by school or home background and then weighting 
the points accordingly) achievement and race. This will enable a proportion of the class to be 
constituted on the basis of merit alone, part on the basis of merit weighted for disadvantage and 
part taking race into account. 

The admissions approach employed at UCT requires the offer of more places than available as there 
are students who may receive an offer but who do not ultimately take up that offer. Evidence 
suggests that our mechanism/timing for making offers may result in our not securing as many high-
scoring applicants as may be possible. The highly selective process, and the need to enrol only the 
targeted number of first-year students, requires some caution in making early offers. This is 
complicated by the number of applicants who apply to multiple institutions, and even if they do 
have an offer from UCT, choose to take up another offer. UCT makes early conditional offers, with a 
clear indication of what is expected to secure a firm offer, and only confirms these offers on receipt 
of final school results, which in most cases is early January (or late February in the case of 
international examinations); this does not appear to be successful in securing certain applicants. 
The National Central Applications Service  currently under discussion may help to address some of 
these issues. 

UCT is currently considering automated enrolment for implementation in the future – although it is 
strongly recognised that online registration is not a panacea to address the enrolment management 
complexities that are currently in the system. 

5.4.2 Academic placement 

The identification of students requiring support, using in part the achievement of specific levels of 
success in specified NSC subjects, can be affected if there are fluctuations in NSC results from one 
year to the next. In order to address some of these issues, a more robust placement of students who 
require support in extended programmes will be initiated to ensure that students who have the 
academic potential to succeed, but through circumstance are academically under-prepared, still have 
the best chance of success in their chosen qualification. Finally, there is an ongoing refinement of the 
process of placement based on the data analysed by the Institutional Planning Department that will 
help ensure that all students who enter the Institution requiring academic support receives this 
support.   In some faculties the resources for accommodating students in the extended programmes 
are stretched to the limit.  

5.4.3 Readmission of students 

An integrated online system will soon be implemented that will collate and track the 
documentation relating to the appeals of students who have been excluded. This will ensure that 
continuously updated documentation is available in a central location for members of the 
committee to review. The system will also include a way of drawing statistics from the data 
captured. Furthermore, an ongoing project involves the improvement of the process for monitoring 
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the success rates of those students readmitted.  

5.5 What are the challenges or problems related to this focus area that still need to be addressed 
in your institution? 

5.5.1 Admissions 

There is not enough residence accommodation for students. Out of town applicants (who make up 
to 60% of first-time entering undergraduate students) who have an academic offer but no residence 
offer may choose not to come to UCT. Furthermore, the most recent “no show” survey suggests 
that the currently high – and increasing – cost of studying at UCT is acting as a disincentive for 
students electing to study at UCT. 

The results of the last two undergraduate surveys conducted in 2011 and 2013 indicate that the 
percentage of respondents who rated communication during the application process as very poor 
remained constant at 12%.   A very high percentage of students were dissatisfied with their 
programme choice (44%) suggesting that there is a strong need to improve the nature of curriculum 
advice provided to students before they make their academic choices.  
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6. OTHER AREAS THAT AFFECT STUDENT SUCCESS  (2-5 pages) 

(Areas that do not fall within the four focus areas) 

6.1 Briefly describe other activities your institution is undertaking to promote student success 
(beyond the four focus areas). 

UCT’s mission is to “educate students who will have a broad foundational knowledge that goes 
beyond the immediate requirements of their professional degree or major discipline; who will be 
equipped to compete in a globalised workplace; who will have a spirit of critical enquiry through 
research-led teaching; who will have a strong understanding of Africa and the continent’s position 
in the world; are able to make connections between global issues and the impact of these on their 
local environments; and who will have an understanding of the role they can play in addressing 
social justice issues” (Goal Five, UCT Strategic Plan, 2010-2014).   

In terms of this mission success of students should be measured by more than the ‘immediate 
requirements for their degrees’. Notwithstanding this qualification, measuring the proportion of 
students who exit the University with qualifications (ideally within the minimum time for 
completion of the degree) is essential, as is tracking their transition from university into 
employment or further study.  

Hence it is important to track the extent to which our graduates exit with desired capacities, listed 
in the Foundation Statement such as social conscience, capacities for lifelong learning, 
competencies for global citizenship, and are prepared for a future networked society in which 
graduates are likely to be increasingly mobile.  In addition given the focus on being research-
intensive an indicator of success would be the number and profile of UCT undergraduates eligible 
to proceed to postgraduate studies.     

This section describes some activities related to the broader notion of success, as well as providing 
information on additional strategies being implemented to address barriers to increasing the 
numbers of students who exit with degrees.     

6.2  Promoting distinctive graduate attributes.   

6.2.1 Student engagement 

Participation in extra-curricular, community-based voluntary activities is viewed as a key vehicle for 

promoting active citizenship and a holistic education.  The Department of Student Affairs co-

ordinates and provides policy and funding support; and leadership training for the SRC, Student 

Assembly, undergraduate and postgraduate faculty councils, student societies and organisations, 

development agencies, residence and day student leadership structures, class representatives and 

sport committees.  In 2013 there were 13 student organisations actively engaged with external 

constituencies (excluding the societies who undertook ad hoc outreach activities). The total of active 

volunteers in 2013 amounts to 3013, an increase of 1288 since 2009, which is a phenomenal 

increase.  A range of student leadership awards recognising exceptional leadership are provided 

through the Department of Student Affairs.  However, it is widely acknowledged that more could be 

done to recognise student leadership and volunteerism. 

 

In order to address the need to incentivise more students to take part in extracurricular activities, as 

an important vehicle for developing particular graduate attributes, the UCT Careers Service, CILT and 

the Department of Student Affairs will be developing an award which will recognise student 

engagement in extra-curricular and co-curricular activities.   

6.2.2 Multilingualism  

The Senate Language Policy Sub-Committee was established in 2005 to oversee the 
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implementation of the Senate Language Policy and Plan and the work of the Multilingual 
Education Project (MEP). MEP offers classes for students in Xhosa to help ensure that future 
professionals are able to demonstrate at least basic levels of proficiency in an African Language, in 
line with the University’s Strategic Plan. Its activities include a Multilingual Concept Literacy 
Glossaries project with the aim of making it easier for students, who do not speak English as a first 
language, to grasp concepts in different content areas.  A new policy and plan were adopted in 
2013. 

6.2.3 Stimulating interest in knowledge creation  

The fourth goal in the university strategic plan encapsulates the outcomes the university envisions 
for its research endeavours, “A Vision for the Development of Research at UCT: Greater Impact, 
Greater Engagement”. Currently research at the institution is more focused at postgraduate level. 
However, as a research intensive university we are also committed to finding ways of exposing 
undergraduate (UG) students to the excitement of generating new knowledge. As part of its quality 
promotion mandate the Quality Assurance Committee (QAC) has launched a project focused on the 
enhancement of the student experience at UCT, by expanding and strengthening opportunities for 
UG research projects.   In 2014 a Good Practices Website was launched using the cases highlighted in 
the 2013 symposium as the institution’s first enhancement theme.   

6.2.4 Producing graduates with a social conscience 

6.2.4.1 UCT Knowledge Coop 

The UCT Knowledge Co-op pilot project started in August 2010 as a new opportunity for socially 
responsive research. It matches community groups wanting to inform their work by research or 
needing practical support with academic partners. The Co-op offers students across all faculties the 
opportunity to conduct research or use their skills to address issues raised by community groups. In 
this collaborative effort they learn from the partners and get to know the context their academic 
knowledge needs to address. This experience, and reflection on it, helps to instil the attributes of 
responsible leadership that encourage active and engaged citizenship as a compliment to pursuing 
academic excellence.  

Now in its fourth year of operation 200 topics have been submitted to the Knowledge Co-op by 84 

partners ranging from grassroots community groups to provincial government. It has facilitated 66 

projects - 37 of these have been completed– in which just over one hundred students and 35 

academics have participated.  

6.2.4.2 Global citizenship programme 

In 2009, following discussions in the Senate Academic Planning Committee and the university’s 
Social Responsiveness Committee, Deputy-vice Chancellor Prof Jo Beall and the Dean of CHED, 
submitted a proposal to the Vice-chancellor’s Strategic Fund for a pilot project to initiate a UCT 
Global Citizenship (GC) Programme. The programme speaks to three of UCT’s strategic goals: (1) 
being an Afropolitan university (5); enhancing the quality and profile of UCT’s graduates (6), and 
contributing to South Africa’s development challenges. In response to these goals the broad 
objectives of the Global Citizenship Programme were defined as follows: 

 To expose students to a broad foundational knowledge relating to global citizenship and 
social justice beyond their degree requirements  

 To develop capacity for leadership on contemporary global-political and social justice issues·· 

 To promote students’ awareness of themselves as future global citizens motivated to work 
for social justice through community service/volunteering. 

 
The GC pilot was launched in 2010 with two Short courses: Global debates, local voices and Thinking 
about Volunteering: service, boundaries and power.  Since 2010, 750 students have registered for 
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the course.   

6.2.4.3 Social Infrastructures: engaging with community for change’ 

In 2012 this course, was developed via a partnership between the Faculty of Engineering and the 
Built Environment and CHED. It is an 18-unit 1000 level credit-bearing course which students from 
any faculty can do for credits.  The term ‘social infrastructures’ in the course title refers to the 
facilities and mechanisms that support the establishment of services like education, health care, 
community development and social welfare. The term also recognises that urban development is a 
socio-technical process, giving rise to particular relationships between households and communities, 
and materials and technologies, shaped by the institutional and political context. At the end of this 
course, it is hoped that students will leave the course more socially aware, reflective and with some 
understanding of the many challenges facing cities in the context of inequality (UCT Social 
Responsiveness Report, 2013). 
 
Whilst these initiatives have been very positive for the students who have participated in them they 
have also surfaced quite significant challenges impacting on the capacity of the institution to expand 
these opportunities to more students.  Most undergraduate curricula at UCT cohere around the 
discipline with limited opportunity or appreciation for inter-disciplinarity. The professional 
programmes (which are most receptive to “breadth” and graduate attributes) are highly structured 
and full. Introducing anything new requires high level faculty commitment and leadership (as 
evidenced in the Faculty of EBE). In programmes where there are no electives and students are 
permitted to do a course over and above the requirements, they have to pay for it (supernumerary). 
Where there is elective space (e.g. EBE), finding a suitable slot in the timetable across all 
departments has proved to be difficult. An additional challenge is variation in credit weighting for 
courses across faculties but also within faculties (e.g. in EBE department’s electives vary from 6, 9 or 
18 credits). In terms of the co-curricular space:  Co-curricular activities will compete against the 
credit-bearing activities for students’ time thus resulting in low completion rates. It can be argued 
that more capable students can afford to do ‘extra’ activities, meaning that a broad reach across 
student body is difficult. The non-credit bearing courses do not generate income and thus are reliant 
on fund-raising. It is difficult to get academics involved because these activities are perceived not to 
“count” for performance appraisal and promotion purposes (CHED Report for UCT’s 5-year review of 
its Strategic Plan).  

What these structural challenges suggest is that if UCT intends to make any headway on this 
strategic goal (as an institutional priority as opposed to ‘pockets of good practice’) serious 
consideration needs to be given to these structural constraints.  

6.2.4.3 Creating awareness of HIV/AIDS and poverty and inequality 

In addition to the above two courses, there are compulsory HIV/AIDS-related courses for all first-
year students in the Faculties of Commerce and Health Sciences. Many other courses in the 
Humanities Faculty have incorporated HIV and AIDS in the curriculum.  The Science Faculty 
explores biological, chemical, molecular, cellular, environmental and other aspects of HIV in some 
courses.  
 
The University offers many courses, named degrees and specialisations, which are explicitly 
geared to equipping students with the skills and conceptual tools to engage with the problems of 
poverty and inequality and development in South Africa.  A list of courses and programmes has 
been placed on the Poverty and Inequality website and the University will be organising various 
initiatives to promote awareness of these courses to encourage more students to take these 
courses and consider careers in the development sector.    
 
The Poverty and Inequality Curriculum Series was launched in 2014 to facilitate meaningful 
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discussion and debate on how academics at UCT engage with issues of poverty and inequality 
through their curricula.   

6.2.5  Opportunities for breadth in the curriculum  

Since 2010 several institution-wide activities have been organized to give effect to the Strategic 
Goals. The most notable of these has been the establishment of a Senate Teaching and Learning 
Committee (T&LC) and the adoption, at the end of 2013, of a Teaching and Learning Strategy for 
UCT. Two key goals in this strategy, derived directly from Goal 5 above, are “to improve student 
learning and success” and “enhancing the curriculum to meet the challenges of the contemporary 
world”. It was in thinking how these goals could be advanced and developed at UCT that the T & 
LC established a curriculum review task team (CURTT) in 2012. The CURTT was specifically given 
the mandate to consider how effectively UCT was providing opportunities for breadth within its 
curricula.   

In beginning this task critical questions, which the task team felt needed to be addressed, were:  Is 
UCT doing enough through our curriculum to prepare our students to meet the challenges of 
South Africa and the contemporary world, given the rapidly changing nature of the global 
environment? What kind of curriculum will enable ‘student success’ given where our students 
come from and given the world into which they will move?  

Responding to these questions the CURTT has had to acknowledge the challenge confronting the 
higher education system of needing curricula, on the one hand, which address the inequalities of 
our education system, and on the other, curricula which provide our students with the necessary 
‘breadth’ of knowledge, skills and perspective to be socially responsive citizens, as UCT’s mission 
statement requires of us.   It will also be necessary to identify institutional administrative barriers 
to interdisciplinarity.  

The task team is proposing that it is time for UCT to take stock – to subject ourselves as an 
institution to critical questioning to assess how responsive our curriculum is to the national and 
global challenges we face. 

6.2.6 Academic literacies  

Alongside the attributes listed above there is a recognition that we need to ensure that our 
graduates have the opportunity to develop a range of necessary literacies. These include academic, 
quantitative, digital, information and data, and career literacies to name a few. The challenge is how 
best to teach these – whether to embed them in existing courses or to offer them through separate, 
dedicated courses. Many academic staff do not feel qualified to teach these and therefore specialists 
are required. UCT’s Centre for Higher Education Development (CHED) is well-placed to support the 
development of these literacies but a more institutional (or faculty) curriculum development 
planning is required to ensure that all students benefit.  

6.3 What other challenges or problems does your institution face in promoting student success? 

6.3.1 Financial Factors 

National and institutional studies (HSRC, 2005; UCT, 2005; CHE, 2013) highlight financial factors as 
potential barriers to success, and as major factors contributing to the high dropout rates from 
Higher Education.  In some cases bursaries or scholarships get paid very late in the year causing 
extreme hardships for students, or even dropouts.  

In order to reduce the risk of students having to drop out of their studies for financial reasons, the 
undergraduate financial aid portion of the General Operating Budget (GOB) was increased 
significantly over the period 2009 to 2013.  From 2011 funding was made available to assist 
students who were not eligible for financial aid but whose family incomes fell below a particular 
threshold. This is referred to as GAP funding. In 2009 the GAP eligibility range was increased from 
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R215 000 to R400 000 per annum and the threshold was increased to R480 000 in 2013. The total 
number of students receiving financial aid increased from 2 823 in 2009 to 3 414 students in 2013. 
There was an increase in the number of GAP students from 353 in 2011 to 651 at the end of 2013. 
Regarding Financial Aid, the percentage of whites grew by 38%, Indians by 13%, blacks by 14% and 
coloureds by 27%.   

UCT’s ability to fund such support is very much dependent on the loans funding the student 
receives from the National Student Financial Aid Scheme (NSFAS). Up till now, UCT has received a 
NSFAS allocation of funds which was they distributed to students who had registered at UCT and 
were eligible for Financial Aid. NSFAS is currently in the process of introducing a centralised 
application system whereby student will apply to NSFAS for funding indicating UCT as their 
University of choice. This new system will affect UCT in a number of ways: 

 Returning students will automatically be funded. As such, the quantum of funds that will 
be available for first time entering students is unknown; 

 The re-sitting of a failed course will not be supported by NSFAS funding. Presumably UCT 
would wish to support these students particularly in the latter parts of their degree; 

 For first time entering students funds will be allocated nationally from the neediest 
student to the least needy until funds available for such students run out. Thus, the value 
of NSFAS funding which accrues to UCT will, in all likelihood, be less than we receive at 
present; 

 The family earnings cut-off using this method, which cannot be predicted, will most 
certainly be far lower than is applied at UCT presently, thus creating a new type of ‘GAP’ 
student. 

All of this will put UCT’s ability to continue to support at the current level of almost 3 500 student 
under extreme pressure. 

The Residence Allocation Policy was revised in 2013 to prioritise students on financial aid in 
allocating places in the residences.  The residences organise a range of programmes to support 
students in residence and therefore it was deemed desirable to place as many financial aid 
students as possible in residences to decrease the financial burden on these students by 
eliminating transport and food costs and mitigate the effects of poor material circumstances e.g. 
lack of access to internet or electricity on student success.  

At postgraduate level, the increase in the number of students, particularly international students, 
places additional pressure on an already limited scholarship budget. In 2013, 6827 students were 
registered for Honours, Master’s and Doctoral degrees. Of these, 2521 students (39% of all Honours, 
29% of all Master’s and 55% of all Doctoral students) received 3862 awards to a total value of 
R160,500,000. 6.2.2 Personal circumstances.  

6.3.2 Barriers facing disabled students 

In order to address barriers to success for disabled students the University established a Disability 
Unit.  The Disability Service supports equal academic access for disabled students in a number of 
ways, including:  

 Consultative and counselling support for students and staff with disabilities 
 Advising on academic adjustments and reasonable accommodations and providing 

specific services 
 Provision of text conversion and assistive technology, including text conversion into 

Braille, electronic format, voice recording 
 Facilitation of exam accommodations for disabled students 

6.3.3  Affective factors  
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Many studies have been conducted on the role of affective factors in influencing student 
performance – particular those that negatively impact on the ability of students to positively 
engage with their studies and institutions such as negative experiences of the institutional 
climate, racism, social isolation, anxiety, and having to study in second or third languages – to 
name but a few (CHE, 2013).    

The Student Wellness Unit offers a number of services that seek to address some of these 
affective factors.  These include: clinical consultations with either a clinical nurse practitioner or 
medical practitioner; the sale of essential medicines at cost price; free pre and post HIV/AIDS test 
voluntary counselling; counselling services; advice on reproductive health; and processing 
requests for extra-time for assessments.     

The Transformation Services offices organises programmes to engage UCT staff as well as students 
in a meaningful conversation around transformation, inclusion and social justice. It aims to 
provide staff and student leaders with the skills and competencies to engage with each other’s 
class, race, gender, disability, sexuality, cultural and other differences in an empathic and 
respectful way.  The goal of the programme is to make the institutional climate more welcoming 
for staff and students from all backgrounds.    

6.3.4 Increasing the pool eligible for postgraduate studies  

Generally, the proportion of students obtaining marginal passes is of concern, particularly 
amongst black students, as this impacts on the institution’s ability to increase the absolute 
number of students eligible to for postgraduate studies, and on the institution’s goal of changing 
the equity profile of the postgraduate cohort. Faculties are experimenting with strategies to 
improve the quality of passes particularly at the exit level of undergraduate degrees but more 
attention needs to be paid to this challenge 

Conclusion 

This baseline study has surfaced examples of successful institution-wide initiatives and particularly 
good practices in the faculties.  It has also surfaced a number of significant challenges which have a 
big impact on our ability to provide a high quality educational experience for all our undergraduate 
and postgraduate students, as well as our capacity to build an environment conducive to elevating 
the status of the teaching across the institution.  Amongst other things, this will necessitate 
strengthening the accountability of academic leadership at departmental and faculty level with 
respect to ongoing staff development and the consistent use of performance criteria related to 
teaching across the University.  

We discovered that it was not easy to report on initiatives which were deemed to be unsuccessful 
largely because there isn’t yet a strong culture of evaluating and monitoring the impact of 
interventions or initiatives.  The reporting requirements associated with the Teaching and 
Development Grants (TDGs) have already begun to change this.   We have commissioned the 
Institute of Monitoring and Evaluation to work with the project leaders of the TDGs and build 
capacity in this area.  

 Addressing the challenge of uneven levels of support for students and participation in staff 
development programmes may require the development of more institution wider initiatives like the 
FYE, which are implemented in ways that accommodate contextual differences, and which are led by 
Heads of Department.   

Finally the Report suggests that more attention needs to be devoted to the development and 
implementation of a communication strategy designed to promote greater awareness of the 
multiple ways in which staff across the institution are seeking to improve the quality of teaching and 
learning at UCT.    
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ANNEXURE ONE: QEP TASK TEAMS 

TASK TEAM CHE FOCUS CONVENOR PARTICIPANTS 
FACULTY/ 
DEPARTMENT 

ADMIN 
SUPPORT 
(IPD 
STAFF) 

1)   Academics 
as teachers 

Conditions of 
service, reward 
and recognition, 
workload, 
professional 
development and 
performance 
appraisal 

Prof Sue 
Kidson:  
Faculty of 
Health 
Sciences 

A/Prof Jeff Jawitz Centre for Innovation in Learning 
and Teaching 

Judy Favish 

Ms Kasturi Bahari-Leak Centre for Innovation in Learning 
and Teaching 

Mr Ian Schroeder Centre for Innovation in Learning 
and Teaching 

Mrs Renee Smit Faculty of Engineering and the 
Built Environment, ADP 
programme 

Dr Lucia Thesen Academic Development 
Programme:  Language 
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Development Group 

Dr Nadia Hartman Academic Development 
Programme: Faculty of Health 
Sciences, Education Development 
Unit 

Mrs Carla Fourie Academic Development 
Programme: Faculty of Commerce, 
Education Development Unit 

Mrs Margie Tainton HR Compensation & Benefits 

Mr Caleb McKeller SRC Chair of Undergraduate 
Academics 

Mr Paul Geddes Science Students' Council 
Academic Chair 

            

2)   Student 
support and 
development 

Career and 
curriculum 
advising, life and 
academic skills 
development, 
counselling, 
student 
performance 
monitoring and 
referral 

A/Prof Cynthia 
Sikakana:  
Faculty of 
Health 
Sciences 

Dr Ian MacKintosh Department of Student Affairs: 
Student  Wellness 

Lisa Cloete 

Mr Sean Samson  First Year Experience Coordinator, 
Centre for Higher Educaton 
Development 
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Mr Sean Samson Dean's Office: Centre for Higher 
Education Development 

Mr Roger Adams Student Development Cluster 

Mr David Casey Director, Careers Service 

A/Prof Ermien Van 
Pletzen 

Academic Development 
Programme (ADP) 

Ms Jean Luyt Academic Development 
Programme: Faculty of Commerce, 
Education Development Unit 

Mrs Alison Meadows Faculty of Commerce, Senior 
Lecturer  

Dr Reggie Raju Libraries: Secretariat 

Dr Jessica Tiffin Faculty of Humanities: Academic 
Administration 

Dr Nelleke Bak Research Office, Director 
Postgraduate Studies  

Ms Ath'enkosi Sopitshi SRC Chair of Postgraduate 
Academics 

Ms Carey McIntosh SRC Health and Safety Coordinator 

            

3)   Learning 
environment 

Teaching and 
learning spaces, 
ICT infrastructure 
and access, 
technology-
enabled tools and 
resources and 
library facilities 

A/Prof Tessa 
Minter: Faculty 
of Commerce 

Mrs Kira Chernotsky  Customer Services Division, 
Information, Communication 
Technology Services. 

Lisa Cloete 

Mr Stephen Marquard  Centre for Innovation in Learning 
and Teaching 
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Dr Cheryl Brown Centre for Innovation in Learning 
and Teachning 

Ms Gwenda Thomas Executive Director, University 
Libraries 

Prof Jenni Case Faculty of Engineering and the 
Built Environment 

Mr Nigel Haupt Physical Planning Unit 

Ms Jessica Breakey SRC Transformation Coordinator 

Ms Emma Jones-
Phillipson 

Faculty of Humanities Students' 
Council, Academic Chair 

            

4)   Course and 
programme 
enrolment 

Admissions, 
selection, 
placement, 
readmission 
refusal, pass rates 
in gateway 
courses, 
throughput rates 
and management 
information 
systems 

A/Prof 
Brandon 
Collier-Reed:  
Faculty of 
Engineering & 
the Built 
Environment 

A/Prof June Pym Academic Development 
Programme: Faculty of Commerce, 
Education Development Unit 

Jane 
Hendry/  
Ashraf 
Conrad 

Mr Daniel Munene Academic Development 
Programme: Faculty of Commerce, 
Education Development Unit 

Ms Jane Hendry Institutional Information Officer, 
Institutional Planning Department.  

Mr Robert Prince Academic Development 
Programme (ADP) 

Dr Karen Van Heerden Deputy Registrar Academic 
Administration 

Mrs Karen Wienand Faculty of Science, Faculty 
Manager  

A/Prof Gonda Perez Faculty of Health Sciences, Deputy 
Dean. 
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Dr Alan Cliff Centre for Innovation in Learning 
and Teaching 

Ms Mary-Anne Bigalke Faculty of Commerce Students' 
Council Academic Chair 

Mr Mulanga Muleka Faculty of Engineering and the 
Built Environment Students' 
Council, Academic Chair 

 

 


