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1. Introduction  

 

1.1 Briefly describe the features of your institutional context that are most salient to the success of your 

students. 

 

The Quality Enhancement Project (QEP) is tailored to the institution’s specific profile and geared towards 

improving its capacity to reach its strategic goals.  The evaluation begins with a self-evaluation process conducted 

by the institution, followed by two site visits by an evaluation team from the Council on Higher Education (CHE) 

and nominees, and concludes with a final report by the evaluation team highlighting good practices identified and 

providing recommendations for improvement to each institution of higher education and training in South Africa 

through collaboration and current individual practices. 

 

The focus of the QEP is the institution as a whole and not the individual study programmes or units. 

Recommendations and insights are provided on the institution’s structures, processes, policies and culture to enable 

an institution to perform the full range of its activities in line with its strategic plans and objectives, and to build 

capacity to address change processes. 

 

In addition, according to CHE, all participating institutions in the country have the possibility to select a special 

focus for more in-depth analysis and recommendations. This focus will be evaluated within the institutional 

context, and constitute a separate heading in the evaluation report. 

 

CUT is in the process of improving its service to students, community, staff and the entire region as far as possible, 

and for this to be achieved, a holistic and integrated teaching and learning approach is required. All four focus areas 

discussed in this report, namely, enhancement of academics as teachers; student support and development; the 

learning environment; as well as course and programme enrolment, should be treated equally in order to obtain the 

desirable outcomes. 

 

1.2 Indicate how the submission was prepared, including the names and designations of the people 

involved with producing various sections of the submission. 

Project Leader:          DVC: Academic & Research: Prof. Henk de Jager 

Co-Leaders:   Dean: Academic Development & Support: Prof. Mabokang Monnapula-Mapesela 

   Director: Academic Planning Unit: Dr. Daryl Balia 

   Deputy. Director: Quality Enhancement: Mr. Ike Mokhele 

Task Team 1: Enhancing Academics as Teachers 

Designation Title and Name First Name 

Director: Teaching and Learning – (Chair) 

Director: Human Resources (resigned from the institution and 

to be replaced) 
Deputy Director: Employment Equity and HR Systems 

Deputy Director:  Institutional Research  

Faculty Dean (Acting) 

HoD 

HoD 

Lecturer 

Student(s) 

Dr. B Van Der Merwe 

Dr. R Perumal 

 

Ms. H Kotze 

Dr. A Szubarga 

Prof. S Mashele 

Dr. W Setlalentoa 

Prof. M Naong 

Ms. M Lekhu 

Ms. Mamello Makutwane 

(Education & Transformation 

Officer) 

 

Ben 

Richard 

 

Helene 

Antoni 

Samson 

Wendy 

Tshedi 

Motshidisi 

Mamello 
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Task Team 2: Enhancing Student Support & Development  

Designation Title and Name First Name 

Dean: Academic Development & Support (Chair) 

Manager: Health Centre and Psych. Services 

Faculty Dean 

Campus Director: Welkom Campus 

HoD 

HoD 

Deputy Registrar: 

Faculty Administrator 

Lecturer 

Student(s) 

Prof. M Monnapula-Mapesela 

Mr. G Cronje 

Prof. D Ngidi 

Dr O Makola 

Dr. H Brink 

Prof. T Van Niekerk 

Dr. P Tondi 

Dr. LM Makhalemele 

Ms. J Nkhebenyane 

Mr. Lerato Lephatsa (SRC 

President – WLK Campus) 

Mabokang 

Gert 

David 

Oupa 

Harry 

Tryna 

Pakiso 

Lambert 

Jane 

Lerato 

 

1.1 Task Team 3: Enhancing the Learning Environment 

Designation Title and Name First Name 

Director: E-Learning (Chair)  

Senior Director: University Librarian 

Director: IT & Logistics  

Chief Financial Officer 

Faculty Dean 

HoD 

HoD 

Director: Curriculum  

Lecturer 

Student(s) 

Mr. J Badenhorst 

Mr. J Kabamba 

Mr. W Pengily 

Ms. M Van Der Merwe 

Prof. A Ngowi 

Prof. H Vermaak 

Dr. M Masinde 

Ms. C Maimane 

Ms. E Greyling 

Ms. Dikeledi Lefefa 

(Residence and 

Accommodation). 

Johan 

Juliano 

William 

Martine 

Alfred 

Herman 

Muthoni 

Chichi 

Erica 

Dikeledi 

 

 

1.2 Task Team 4: Enhancing Course & Programme Enrolment Management 

Designation Title and Name First Name 

Deputy Campus Manager: Welkom Campus (Chair) 

Acting Deputy Registrar: Academic Administration 

Deputy Director: Data Management  

Faculty Dean 

HoD 

HoD 

HoD 

HoD 

Lecturer 

Student(s) 

Mr. J. Nkonoane 

Dr. B Mhlauli 

Mr. A Magwentshu 

Prof. A Strydom 

Prof. P Le Roux 

Prof. H Friedrich-Nel 

Ms. A Naidoo 

Prof. F Van Schalkwyk 

Mr. David Makhoali 

(SRC – President – BFN) 

Johannes 

Bhelekazi 

Anele 

Albert 

Piet 

Hesta 

Amanda 

Frances 

David 

 

 
As part of the preparation for the QEP, the Academic Planning Unit (APU) appointed the Deputy Director: QE in 

August 2013. The APU developed a QE Strategy for SENATE approval. Furthermore, the following approach was 

taken in communicating and planning of the roll out of the QEP at CUT. The CUT-QEP was officially launched on 

4 March 2014, a week after the national launch by CHE. 

The launch followed an earlier establishment of the CUT Quality Enhancement Committee by the DVC: Academic 

and Research and the committee members are listed in Table 2. During the launch the DVC officially introduced 

the four (4) QEP Task Teams which are responsible for each one of the Key Performance Areas (KPAs) of the 

QEP, and the role of each Task Team was outlined. 

The Task Teams were given freedom to plan their own meetings and engagements and numerous meetings took 

place, and the CUT-QEC was updated on a regular basis.  Guidance in terms of how best to prepare the final 

submission was also provided. 

The final submission was discussed in detail at the workshop that took place on 19 June 2014. CUT-QEP had also 

invited CHE to the workshop. The consolidated report, which emanated from the workshop, was tabled and 

approved by SENATE on the 25 August 2014. 
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2. FOCUS AREA 1: ENHANCING ACADEMICS AS TEACHERS  

(Including professional development, reward and recognition, workload, conditions of service and performance 

appraisal) 

 

The main aim relating to this focus area is to report on current practices relating to teaching and learning at the 

Central University of Technology (CUT) in terms of its impact towards students’ success. 

 

2.1 Which aspects of your institution’s strategic plan relate to the focus area? Please be specific by 

quoting from the strategic plan. 

 

The key strategic and Vision 2020 deliverables at CUT comprise the following: 

 

The task team identified the following focus areas as teaching and learning-related factors that influence student 

success: 

a) Vision 2020 and the Strategic Plan 2010-2015, as well as other related policies and plans approved at CUT. 

 

Key deliverables at CUT comprise the following: 

The task team identified the following focus areas as teaching and learning-related factors that influence student 

success: 

a) Academic staff development for full and part-time staff. 

b) Vice-Chancellor’s Awards/National Excellence in Teaching and Learning Awards. 

c) The recruitment, hiring and retention of academics. 

d) Performance appraisal and promotion. 

e) Student and peer evaluations of teaching and module content; and 

f) The workload of full- and part-time staff. 

 

2.2 What activities related to this focus area do you currently have in place that are successful? 

 

The following activities are currently in place to ensure the successful enhancement of academics as teachers at 

CUT: 

 

Activities in place for the successful enhancement of academics as teachers 

 

2.2.1 Academic staff development 
• The compulsory attendance of modules in assessment and learning facilitation at the University of the 

Free State (UFS). 

• The presentation of need-directed training/development activities according to an annual training 

programme. 

• Staff study support to enhance employees’ formal qualifications. 

• Sufficient financial support to academic staff to attend need-directed training and development 

activities. 

• Financial assistance through the Department of Higher Education and Training (DHET) Teaching 

Development (TD) grant. 

 

2.2.2 Excellence awards 
• The implementation of a Vice-Chancellor’s Excellence Awards system, where academic staff can be 

 nominated in the following categories: 

o Teaching awards; 

o Curriculum innovation; 

o Research and innovation awards; and 

o Community engagement. 

 

2.2.3 Recruitment, hiring and retention of academics 

• CUT’s turnover rate for academics in 2013 was 2.5% of the entire staff complement and 5.5% of the 

academic staff complement.  Academic employees are thus fairly stable, adding value year on year. 
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• During a recent climate survey conducted in 2013, academic employees answered mostly positively on 

aspects relating to the meaningfulness of their jobs; how challenging their work is; and the fact that they 

support the university’s vision, mission and strategies. 

 

2.2.4 Performance appraisal and promotion 

• Compliance to the planning, review and final assessment phases of the institution’s performance 

management system by faculties and support services sections.  

• Attendance of performance awareness training sessions by employees on the utilisation of the IPerMS and 

SCubed systems. 

• The alignment of IPerMS to Vision 2020 by incorporating CUT’s strategic goals into the performance 

management system. 

• Buy-in for the implementation of a performance appraisal system. 

 

2.2.5 Student and peer evaluations of teaching and module content 

• The availability of an online system for the evaluation of teaching and module content by students. 

• The availability of a peer-evaluation system, where external and internal staff members can evaluate a 

lecturer in the class situation. 

 

2.3 What activities related to this focus area have you initiated during the past three or four years that 

have not been as successful as you had hoped? 

 

2.3 Unsuccessful activities initiated during the past three to four years 

 

2.3.1 Academic staff development 

• The implementation process of a mentoring programme for academic staff, as a quarterly two-day 

workshop, is not attended on a regular basis. 

• The presentation of training and development initiatives to part-time academic staff is lacking. 

 

2.3.2 Excellence awards 

• CUT is yet to fully participate in the National Excellence in Teaching and Learning Award system and 

maintain the momentum in participation successfully. 

 

2.3.3 The recruitment, hiring and retention of academics 

• It takes on average a year of active recruitment before an academic post is filled.  This is mostly due to 

outdated recruitment methods that do not take into account how job-seekers and highly qualified 

employees view the job market. 

 

2.3.4 Performance appraisal and promotion 

• Adherence to deadlines (submission of scorecards) by faculties and support services sections. 

• Acceptance of ownership (in totality) of the performance management system. 

 

2.3.5 Student and peer evaluations of teaching and module content 

• Feedback on student evaluations is not satisfactory. A structured feedback process should be implemented. 

• Peer evaluations should be conducted on a regular/continuous basis. 

 

2.4 What activities have you recently implemented or are you planning to implement in the next 12 to 18 

months that are related to this focus area? 

 

2.4 Activities recently planned  

2.4.1 Academic staff development 

• The development and implementation of a Postgraduate Diploma in Higher Education for academic staff. 

• The enrolment of staff in the Postgraduate Diploma in Higher Education for academic developers. 

• The appointment of faculty teaching and learning co-ordinators to, amongst others, co-ordinate faculty staff 

development. 

• The adoption of new teaching methodologies in all faculties. 

• Industry exposure to academic staff, funded from the TD grant. 

• The appointment of a Curriculum Advisor for Quality Enhancement in the Academic Planning Unit. 
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2.4.2 Excellence awards 

• The implementation of a faculty Excellence Award system. 

 

2.4.3 Recruitment, hiring and retention of academics 

• The university is in the process of implementing an online recruitment system. We are also planning a 

comprehensive review of the Conditions of Employment Rules and Human Resources (HR) policies in 

order to align them with industry best practices. 

 

2.4.4 Performance appraisal and promotion 

• Revision of the entire performance management system (identification of strong and weak points). 

• Upgrading of customised reporting to faculty and support services staff. 

• Roll-out of the 360° feedback process to middle managers. 

• Adjustment of the rating scale to a more realistic system. 

 

2.4.5 Student and peer evaluations of teaching and module content 

• Scheduling student and peer evaluations according to policy and procedural guidelines. 

 

2.5 What are the challenges or problems related to this focus area that still need to be addressed in your 

institution? 

 

2.5 Challenges and problems in relation to the enhancement of academics as teachers 

 

2.5.1 Academic staff development 

• Attendance of in-house training and development activities by full- and part-time staff. 

• Scheduling of training and development activities – time factor (i.e. when?). 

• Disappearance of attendees during in-house training and developmental sessions after lunch. 

• Measuring the impact/success of training and developmental sessions/initiatives; reflection on 

developmental initiatives. 

• Leadership training and development for heads of department (HoDs).  

• Training/development of part-time academic staff.  

• Assessment practices in work-integrated learning (WIL). 

• Applying e-learning practices in teaching and learning. 

 

2.5.2 Excellence awards 

• The lack of participation of CUT academic staff in the National Excellence in Teaching and Learning 

Awards process. 

 

2.5.3 The recruitment, hiring and retention of academics 

• The competition for talent on a global scale remains a challenge.  The university should come up with 

innovative strategies to attract and retain truly excellent academics. 

• The appointment of part-time academic staff. A situation where there is less dependency on  

part-time staff is required. 

 

2.5.4 Performance appraisal and promotion 

• Engaging the Strategy Execution Unit (SEU) in aligning staff performance with the institution’s 

goals/strategies (Vision 2020). 

• Supervisors’ objectivity during the evaluation process.  

• Lack of communication between supervisors and subordinates.  

• No promotion opportunities for academic professional support staff. 

 

2.5.5 Student and peer evaluations of teaching and module content 

• Engaging the Strategy Execution Unit in aligning staff performance with the institution’s goals/strategies 

(Vision 2020). 

• Supervisors’ objectivity during the evaluation process. 

• Lack of communication between supervisors and subordinates.  
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3. FOCUS AREA 2: ENHANCING STUDENT SUPPORT AND DEVELOPMENT (3-6 pages) 

(Including career and curriculum advising, life and academic skills development, counselling, student 

performance monitoring and referral) 

 

The main aim relating to this focus area is to report on the current practices relating to the enhancement of student 

support and development at the Central University of Technology (CUT) and its impact towards students’ success. 

Student support and development include, amongst others, career and curriculum advising; life and academic skills 

development; counselling; and student performance monitoring and referrals. 

 

The key strategic and Vision 2020 deliverables at CUT comprise the following: 

The task team identified the following focus areas as teaching and learning-related factors that influence student 

success: 

b) Vision 2020, the Strategic Plan 2010-2015, and other related policies and plans approved at CUT. 

c) Career and curriculum advising. 

d) Life, academic, and literacy skills development. 

e) Counselling. 

 

3.1 Which aspects of your institution’s strategic plan relate to this focus area? (Please quote from the 

strategic plan). 

 

The following plans and strategies are used at CUT to guide the institution in its endeavour to provide quality 

higher education and training: 

 

3.1.1 Vision 2020 and Strategic Plan 2010-2015 

• The above covers a learner-centred approach as a philosophy that must underpin teaching and learning at CUT 

(p28 of 37). 

• CUT is clear about the need to develop and use learner-centred methodologies and facilities.  In this regard, 

specific reference is made to work-integrated learning and the use of e-learning and educational technologies to 

develop graduates that are digitally literate and that are problem solvers with attributes required by the world of 

work (p 28, 33-34). 

• Enhancing students’ experience is important; and it can be done by enhancing students’ employment 

opportunities. For example, through WIL, the university hopes to create an effective developmental 

learning environment that promotes critical enquiring and creative reflection among students. 

Maintaining excellence in counselling is also important (p.19).  
• The need for pre-university programmes for learners in Science, Engineering and Technology (SET) is also 

mentioned (p.28). 

 

3.1.2 Teaching and Learning Plan 2014-2020  

• CUT awards excellent learning (A-students are awarded with Vice Chancellor’s bursaries). (Page 8-9) 

• Annual Open Days are hosted for schools to assist learners with their career choices. (Page 9) 

• Extended Curriculum Programmes are offered to students who need support (CUT has 11 ECPs in 

Engineering, Information Technology (IT), Health and Environmental Sciences, and Art and Design). (Page 9 

and 11) 

• Work-integrated and service learning. (Page 18) 

• The Student Peer Mentorship Programme for first-year students was implemented in three of the four faculties 

in 2013. (Page 11) 

• Supplemental instruction; the Reading Laboratory; counselling of at-risk-students; career services; tutorials; 

student advising; the core curriculum (Digital Literacy, Numeracy, Success Skills, and Academic Literacy and 

Communication Studies); personal information management (PIM); the large class initiative; the learner-

centred philosophy; and the use of an electronic class-attendance monitoring system. (Page 12) 

 

• Graduate attributes and their development through inclusion in the curriculum; and Extra-curricular, 

sporting and cultural activities and projects. (Page 12-13) 
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• Offering of career development and graduate employability through the use of workshops, individual sessions, 

online resources, a career library and portal, Blackboard, and social media. (Page 19) 

 

3.2 What activities related to this focus area do you currently have in place that are successful? What 

evidence do you use to conclude that they are successful? (Do not provide detailed evidence, just a 

description of the type of evidence you collect). 

 

In response to the current activities that are in place relating to the enhancement of students support and 

development, the following activities are in force at CUT: 

 

3.2 Career and curriculum advising 
 

3.2.1 The institution offers career information for individual prospective students and schools, as well as further 

tests and interviews for groups and individuals for career guidance. Good feedback has been received 

from stakeholders.  More than two thousand Grade 12 learners from schools in the Free State attend 

annually.   

   

3.2.2 The institution further offers the following services to its current students: An annual Career Fair at both 

the Bloemfontein and Welkom campuses; job-hunting workshops; CV writing; an employer database; 

graduate work-readiness workshops; career library services; and assistance with on- and off-campus 

recruitment and the appointment of students.   

 

3.2.3 CUT offers Saturday classes to Grade 11 and 12 learners (prospective students) from schools in the Free 

State. Winter classes are also conducted annually for Grade 12 learners in Mathematics, Physics, Life 

Sciences, English and Accounting.  This project is funded by Standard Bank.   

 

3.2.4 A compulsory orientation programme for first-year students is conducted by the four faculties; the Unit 

for Academic Development and Support (ADS); and Student Services.  This introduces first-year students 

to the university and all services offered to provide them with a successful learning experience.  The 

biggest challenge in this regard is that students miss the programme because of the time at which it is 

offered (Ref. First-year Orientation Guide 2014).      

 

3.2.5 Life, academic and literacy skills development 

 

3.2.5.1  Academic Development and Support (ADS) provides academic support services to students. These 

 include supplemental instruction for at-risk students and for students in high-risk courses; faculty 

 tutorials; assistance for students with special needs; a student peer mentorship programme; the graduate 

 attributes/employability project; work-integrated learning and placement for experiential learning; and 

 promoting the use of educational technology in teaching and learning. (Ref.: ADS Brochure; First-year 

 Orientation Guide 2014). 

  

3.2.5.2 Differential enrolment through extended curricula programmes (ECPs).  Currently, the university has 

eleven ECPs across three faculties (Health and Environmental Sciences, Engineering and Information 

Technology, and Humanities).  These have been successful over the years, as the success of students in 

these programmes tends to be higher than those in the mainstream programmes.  Evidence is in the annual 

ECP reports for the DHET.  

 

3.2.5.3 An Academic Literacy and Communications Study Programme that forms part of the core curriculum is 

offered by the Department of Communication Sciences in the Faculty of Humanities. This programme is 

compulsory for all first-year students. The programme has been offered by the Unit for Academic 

Development and Support as Academic Language Proficiency since its inception in 2007, in order to 

equip first-year students with language proficiency skills. 
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3.2.6 Counselling 
 

3.2.6.1 CUT has a unit that delivers effective psycho-social services for both individuals and groups. 

Psychological services for stress, relationships, individual therapy/depression, individual study coping 

techniques and evidence questionnaires are offered at this unit.   

 

3.2.6.2 The unit for student counselling further offers comprehensive HIV counselling and testing; lesbian, gay, 

bisexual, transgender and intersex (LGBTI) awareness campaigns; MMC awareness campaigns and 

know-your-status campaigns. 

 

3.2.6.3 CUT has signed memorandums of understanding/agreement (MoUs/MoAs) with the Free State 

Department of Health (FSDoH), Aurora, Bloemcare, ER24 and HEAIDS. 

 

3.2.6.4 The institution also has standing partnerships with various community stakeholders, namely, Lesedi 

Lechabile; Cansa; Pathcare; the South African National Blood Service (SANBS); Nedbank; and Virgin 

Active. These partners provide services to students during awareness campaigns. 

 

3.3 What activities related to this focus area have you initiated during the past three or four years that 

have not been as successful as you had hoped? In what ways were they unsuccessful? What do you 

think might be the reasons for the lack of success? 

 

3.3.1 Life, academic and literacy skills development  

 

3.3.1.1 Supplemental instruction (SI) is offered in a total of 104 subjects for first-, second- and third-year 

students.  SI assists students with their academic studies.  Two periods are allocated once a week for SI. 

Furthermore, bi-weekly meetings are held with SI leaders to discuss problems. Students have to complete 

a quality questionnaire and attend compulsory classes.  The use of electronic devices and e-Thuto helps 

the institution to achieve the objectives of SI.  Many SI sessions take place during lunchtime due to 

logistical problems, and in some cases SI does not form part of the timetable. All these problems are 

further aggravated by a lack of suitable venues for SI classes/sessions.  The fact that the SI philosophy 

argues that it is non-compulsory is a problem for a university that depends on walk-ins and that hardly 

recruits matriculants that are the cream of the crop, as it were.  

 

3.3.1.2 Tutorials are offered in various programmes, e.g. Mathematics, Physical Sciences and Built Environment 

in the Faculty of Engineering and Information Technology.  This is not an institution-wide programme. 

 

3.3.1.3 Personal information management (PIM): This programme, which is compulsory, is intended to equip all 

first-year students with skills for research and information searching. The programme is conducted by the 

university library. The biggest challenge in offering this programme is the poor attendance of students.  

PIM now forms part of the core curriculum introduced in all new programmes as from 2013. 

 

3.3.1.4 Work-integrated learning (WIL) offers students the opportunity to apply theory in practice and to develop 

skills required for entry into the workplace upon graduation.  Challenges have been experienced in 

placing students in Electrical Engineering: Heavy Current. The institution is looking into other forms of 

WIL that could be used in place of work placement in Heavy Current Electrical Engineering. For years, 

the institution had only one WIL co-ordinator who was responsible for negotiating placements and 

monitoring the students.  However, positions for three more WIL co-ordinators have been approved, 

which is bound to improve WIL significantly.   

 

3.3.1.5 Academic Language Proficiency (ALP), which is now called Academic Literacy and Communication 

Studies (ALC), was introduced in 2007 to address the language proficiency needs and under-preparedness 

of first-year students at CUT.  This programme was not credit-bearing and subsidy-earning, and as a 

result students in some faculties, e.g. Engineering and Information Technology, attended very poorly 

because they regarded the programme as occasional and not contributing to their qualification.  As from 

January 2014, ALC forms part of CUT’s core curriculum and is part of Communication Sciences; credit-

bearing and subsidy-earning. 
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3.3.1.6 Student advising is not an institution-wide programme. Only certain faculties offer this in selected 

programmes.  There is a need for improvement.  

 

3.3.1.7 The Reading Laboratory offers a compulsory reading development programme for all first-year students.  

Although it is part of the timetable, it is not done for purposes of awarding any credits, but to equip 

students with reading skills. This has helped to improve the reading capabilities of the students 

significantly.  This will be amalgamated with the envisaged Writing Centre in order to extend the service 

to also cover writing and language development. 

 

3.3.1.8 A Student Peer Mentorship Programme was implemented in 2012 in the residences and in 2013 in three 

faculties.  The programme still has teething problems, and is still to be implemented in the Faculty of 

Humanities.  This programme depends on funding from the TD grant and must be implemented by the 

residence managers and the faculties. So far, challenges of poor student attendance; poor planning; and 

haphazard implementation by faculties and residences have been identified.   

 

3.3.2 Counselling 

 

3.3.2.1 Some personal development workshops were organised, but these were not well-attended due to the 

timing of the workshops, e.g. scheduling of workshops during holiday periods or over long weekends. 

The relevance of the topics also played a role in non-attendance, as students seem to attend what excites 

them only. 

 

3.3.2.2 There is an urgent need for a clinic to be established at the Welkom campus. 

 

3.3.2.3 The institution experienced difficulties in establishing partnerships with the Free State Psychiatric 

Complex and the Northern Free State/Lejweleputswa District Department of Health. 

 

3.4 What activities have you recently implemented or are you planning to implement in the next 12 to 18 

months that are related to this focus area? Why have you chosen these particular activities?  What is 

the need or problem they are intended to address? 

 

The following activities were planned and implemented and are relevant to the enhancement of student support and 

development at CUT: 

 

3.4.1 Career and curriculum advising 

 

3.4.1  The institution embarked on visits to feeder schools and other schools to attract learners in Science, 

Technology, Engineering and Mathematics (STEM), and sportsmen for identified sporting codes. Due to 

the specific shortage of students in STEM, the institution is attempting to attract even more STEM 

students.  The Saturday and Winter School programmes offered at CUT focuses on STEM subjects to 

address the issue. 

  

3.4.2 The Careers Office’s Facebook page is used to advertise the activities of the Careers Office, and  

e-portfolios are used to build and evaluate students’ graduate attributes and make them more employable. 

   

3.4.2 Life, academic and literacy skills development 

 

3.4.2.1 The graduate attributes project was implemented in January 2014 as part of the student peer mentorship 

programme to nurture employable, work-ready graduates.  These graduate attributes – namely innovation 

and problem-solving; community engagement; sustainable development; entrepreneurship; 

communication; teamwork; citizenship and global leadership; technical and conceptual competence; 

technological literacy and numeracy – will be promoted through a suite of projects; integration into the 

curriculum; sporting activities; and extra-curricular activities. Students develop personal development 

plans, identify opportunities for the development of graduate attributes, and compile electronic portfolios 

where they upload evidence of the acquisition of graduate attributes.  These e-portfolios will be uploaded 

and submitted to employers upon completion of their studies at CUT.  The development of these graduate 

attributes is foregrounded in international trends, national and institutional mandates, and legislation.   
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3.4.2.2 The Student Peer Mentorship Programme was first implemented in 2012 in the residences, and in 2013 in 

three faculties.  The programme supports first-year students academically and psycho-socially to ensure 

that they cope well with their studies and adjust appropriately to university life.  This programme is 

compulsory for all first-year students. In general, the programme aims at improving and enhancing 

students’ learning experience. The residence mentorship programme ensures that residences are learning 

spaces.  This programme, which is funded from the TD grant, will be extended to the Faculty of 

Humanities during the course of this year (2014).   

 

3.4.2.3 CUT ADS is being realigned to have a stream/focus that will address student academic support. 

Currently, student academic support is fragmented and is conducted from various sections of the 

institution, including the faculties. 

 

3.4.2.4 A Writing Centre will be established in 2014 with financial support obtained from the DHET TD 

grant.  This will be amalgamated with the current Reading Laboratory, which has long-standing 

success in promoting reading development amongst first-year students.  The Writing Centre 

component will be a drop-in service that will assist undergraduate students with academic 

language support as well as writing and study skills through individual assistance, workshops 

and online resources.  The centre will also promote indigenous languages and develop lexicons 

of concepts and terminology of difficult words/concepts in various courses. 
 

3.4.2.5 The foundation programme is being extended to other programmes. Currently, CUT has 11 ECPs 

in three faculties. New ECPs are being developed in courses where there is a high attrition rate.  

ECP students have been found to perform better than students who are in the mainstream 

programmes at CUT. 
 

3.4.2.6 The restructuring of the current Academic Development and Support Unit and its alignment with 

Vision 2020 and global trends is critical and underway.  A section that will focus on student 

academic development has been proposed for implementation in 2015 to ensure better coherence 

of student academic support within the institution.  
 

3.4.2.7 The core curriculum was implemented in new programmes in 2013.  This comprises four 

modules, namely Numeracy, Digital Literacy, Academic Language Literacy and Communication 

Studies, and Success Skills.  This is intended to address the challenges faced by under-prepared 

learners from the school sector.  There are still teething problems regarding the implementation 

of this curriculum. 
 

3.4.2.8 Positions of teaching and learning co-ordinators have been established for implementation since  

July 2014.  These coordinators co-ordinate student academic support initiatives in the faculties; 

manage the Student Peer Mentorship Programme and the graduate attributes project; co-ordinate 

the use of teaching and learning technologies; and co-ordinate the implementation of teaching 

and learning plans in the faculties.  These positions are funded from the DHET TD grant.  
 

3.4.2.9 The work-integrated learning (WIL) policy has been revised to integrate strategies for 

international students. WIL is fully operational in four new programmes and re-curriculated 

programmes. In 2013, 551 students were placed and R19.4 million paid in stipends. Feedback 

and communication from and with employers is used to provide evidence with regard to these 

stipends. 
   

 

3.4.3 Counselling  

 

3.4.3.1 The institution has a unit for students with special needs that provides advice on any  

disability-related issue, including counselling; providing additional time during tests and assessments; and 

providing software for blind and partially sighted students.  The policy for disabled students is currently 

under review.  The marketing and recruitment of more disabled students as well as the promotion of the 

unit are priorities for the institution.    
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3.5 What are the challenges or problems related to this focus area that still need to be addressed in your 

institution? 

 

The challenges or problems relating to student support and development that CUT are experiencing are as follows: 

 

3.5.1 Career and curriculum advising 

 

3.5.1.1 Effective school liaison and marketing CUT and its services. 

3.5.1.2 The faculties are in the process of integrating work-integrated learning (WIL) in most of the programmes. 

The institution is working hard to ensure that work readiness becomes part of the curriculum, and this will 

necessitate that the Careers Office changes its focus from not only dealing with graduating students, but 

also to providing guidance on career and subject choice for first-time entering students. 

 

3.5.2 Life, academic and literacy skills development  

 

3.5.2.1 Many Supplemental Instruction sessions take place during lunchtime due to logistical problems, and in 

some cases SI does not form part of the timetable. All these problems are worsened by a lack of suitable 

venues for SI classes/sessions. 

 

3.5.2.2 Although current infrastructure is adequate for physically challenged students, some buildings are 

difficult to access, and toilet facilities should be upgraded to be easily accessible for students with special 

needs. 

  

3.5.2.3 Students do not come to the tutorial sessions prepared, and the timetable is too full, with little time 

scheduled for tutorials. The class size for tutorials is too large and some students do not attend these 

tutorials.   

 

3.5.2.4 Placement of students for WIL in Electrical Engineering: Heavy Current remains a challenge. The 

appointment of extra WIL co-ordinators remains a challenge as well, due to budget allocation/salary 

budget constraints faced by the institution. 

 

3.5.2.5 The interface between the school sector and UoTs/tertiary institutions poses a big threat on academic 

skills development, specifically with the transition to professional degrees.  The gap between school and 

tertiary education seems to be widening.  

  

3.5.2.6 Academic Language and Communication Studies (ALCS) classes are not effective when class sizes 

exceed 30 learners per session, and it is not possible, at this juncture, to offer  

subject-specific ALCS courses to different programmes due to a lack of capacity.  The programme is 

managed by tutors who are employed on a part-time basis and who do not have offices on campus where 

students can be consulted.  Since January 2014, the programme has become part of a programme and is 

credit-bearing, and hopefully full-time staff will be employed once a subsidy is generated. 

 

3.5.2.7 Close monitoring of the Student Peer Mentorship Programme and the graduate attributes project are 

critical for their success.  The two programmes are funded by the DHET TD grant, and the university 

must also invest resources to ensure the success of these projects.  

 

3.5.3 Counselling 

 

3.5.3.1 The counselling unit is establishing support groups in 2014 to accommodate more students for a higher 

level of peer support. 

 

3.13.2   There will be an increase in discussion opportunities with regard to men having sex with men (MSM), 

LGBT and Higher Education AIDS (HEAIDS) projects in order to eliminate the stigma of HIV/Aids. 

 

3.13.3   Establishing a Primary Healthcare Clinic PHC clinic at the Welkom campus. A needs analysis will be 

conducted to determine the actual needs of the campus. 
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4. FOCUS AREA 3: ENHANCING THE LEARNING ENVIRONMENT (3-6 pages) 

(Including teaching and learning spaces, ICT infrastructure and access, technology-enabled tools and 

resources, library facilities)  

 

Learning spaces should stimulate students and encourage learning as an activity; promote collaborative as well as 

formal practice; offer a personalised and inclusive environment; and be flexible in the face of fluctuating needs 

(JISC, 2006). 

 

In order for effective learning to take place, the following aspects need to be taken into consideration when 

designing learning spaces. The design of its individual spaces should be: 

• flexible, to accommodate both current and evolving pedagogies; 

• future-proofed, to enable space to be re-allocated and reconfigured; 

• bold, to look beyond tried and tested technologies and pedagogies; 

• creative, to energise and inspire learners and tutors; 

• supportive, to develop the potential of all learners; and 

• enterprising, to make each space capable of supporting different purposes. 

 

CUT embarked on ensuring technology-rich learning spaces to support learning. This approach is vital in teaching 

and learning. Learning spaces at CUT may include physical, blended and virtual spaces. 

 

4.1 Which aspects of your institution’s strategic plan relate to this focus area? (Please quote from the 

strategic plan). 

 

4.1.1 Vision 2020 and Strategic Plan 2010-2015 

 

Vision 2020 and the Strategic Plan 2010-2015 are the key strategies and vision for CUT, and are responsive to the 

enhancement of the learning environment at the institution. 

 

4.1.2 Vision 2020 

 

According to the planned deliverables, it is envisaged that “By 2020, Central University of Technology, Free State, 

shall be an engaged university that focuses on producing quality social and technological innovations in socio-

economic developments, primarily in the Central region of South Africa”. 

 

Strategic Set 1 (SS1): Building the foundation to make CUT fit for purpose. 

• State-of-the-art facilities 

 

Strategic Set 2 (SS2): Innovating on the academic project, especially in SET (STEM). 

• Learner-centred methodologies and facilities 

 

(a) Strategic Set 3 (SS3): Building strategic partnerships to realise internal, regional, and national and 

international goals especially socio-economic development through regional innovation) 

 

4.3 What activities or facilities related to this focus area do you currently have in place that are successful? 

What evidence do you use to conclude that they are successful? (Do not provide detailed evidence, just a 

description of the type of evidence you collect). 

 

4.3.1 Buildings and facilities 

 

4.3.2 Bloemfontein campus 

 

 Student Academic Support Centre.  There are 6 computer laboratories, 48 postgraduate cubicles and 2 x 

24-hour study spaces.  

 Teacher Education Building. A new Teacher Education Building with state-of-the-art learning laboratories 

and 2 computer laboratories for the Faculty of Humanities has been constructed on campus.  
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 An extension to the Engineering Building.  A new building with computer-aided design (CAD) 

laboratories, lecture halls and laboratories for the Faculty of Engineering and Information Technology will 

be built.  

 An extension to the Faculty of Health and Environmental Sciences. New laboratories and computer 

laboratories will be established.  

 

4.3.3 Welkom campus 

 

 A new Teacher Education and Student Support Building for the Faculty of Humanities, consisting of state-

of-the-art learning laboratories and computer laboratories for student use.  

 A new lecture block with lecture venues for the Welkom campus.  

 

4.3.4 Information Technology (IT) services 

 

 Both campuses and all student residences were upgraded with full wireless connectivity. 

 Open-use laboratories with 450+ computers for student use were established. 

 

4.3.4 Educational technology 

 

The Department of Mathematical and Physical Sciences 

 Campus-wide wireless internet access for students. Ease of accessing learning material on e-Thuto. 

 Laptop initiative for students, encouraging paperless educational material such as videos, e-books and 

learning guides. 

 Some Mathematics lecturers make use of Twitter for discussions; immediate help is thus at hand.  

 

4.3.5 Campus-wide 

 

 All classrooms were provided with data projectors. A continuous programme to replace old  

non-functional data projectors is in place. 

 CUT embarked on creating a technology-rich learning environment called Active Learning Centres (ALC) 

or Smart Classrooms. The first ALC for the Faculty of Management Sciences was established in 2013. 

 Sets of clickers were acquired, more specifically for use in large classrooms. 

 

4.4 What activities or facilities related to this focus area have you undertaken or put in place during the past 

three or four years that have not been as successful as you had hoped?  In what ways were they 

unsuccessful?  What do you think might be the reasons for the lack of success? 

 

The activities or facilities that are in use but have not been as successful as planned and the underlying reasons for 

the lack of success are outlined below: 

 

4.4.1 Buildings and facilities 

 

4.4.1.1 Department of Technical Teacher Education 

 

The following are requirements for Science laboratories in the new building:  

 There must be separate air-conditioning for offices within the laboratories. 

  

4.4.1.2 Chemistry laboratories 

 The arrangement of the benches must allow movement on both ends; no bench should be attached to the 

walls. 

 Each student should have access to gas (two valves), one cold water tap, and a power socket. There has to 

be fume cupboards (with a gas connection) for each row of the working stations.  There should be 

cushioned or plastic laboratory stools. A place (bench) for at least five computers (to use for computer-

simulated experiments) should be provided. 

 A computer and sound system should be available at the front bench for the lecturer.  

 A Smart Board should be installed. 
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4.4.1.3 Physics laboratory 

 As above. There is no need for water taps for each student; the basins at the end of each work surface are 

sufficient. There is no need for fume cupboards. The arrangement of the benches must allow movement on 

both ends; no bench should be attached to the walls.  There should be a computer and sound system at the 

front bench for the lecturer. Cushioned or plastic lab stools should be provided. A place (bench) for at least 

five computers to use for computer simulated experiments and a Smart Board should be provided. 

 

4.4.1.4 Biology laboratory 

 Each student should have access to gas (two valves), one cold water tap and a power socket, a power 

socket for the fridge (for the storage of biological specimens), and an autoclave. The arrangement of the 

benches must allow movement on both ends; no bench should be attached to the walls. There has to be 

fume cupboards (with a gas connection) for each row of the working stations. Cushioned or plastic lab 

stools should be provided. A place (bench) for at least five computers to use for computer-simulated 

experiments should be provided. A glass-door display cabinet for specimens, models, etc. should be fixed 

to the wall. 

 A computer and sound system at the front bench for the lecturer and a Smart Board should be provided. 

 

4.4.2 Library and Information Services 

The following areas of concern were identified, and intervention measures were developed with a view to improve 

the learning environment as follows: 

 

4.4.3 Overcrowding in the library 

Overcrowding was experienced during examinations. To mitigate this challenge, the library adopted a principle of 

availing library training laboratories for study purposes during examinations. Additional study tables and chairs are 

also secured from other buildings to increase the study capacity during examinations. 

 

4.4.4 High noise level in the library 

The library rules discourage noise, as it tends to be disruptive or in conflict with creating a conducive study 

environment. The library opted to focus on a campaign to sensitise students on the virtues of observing silence in 

the building. From time to time, library security staff is encouraged to patrol the study area to discourage disruptive 

conversation in the study area. A number of refurbished rooms have been opened in the 24-hour study hall for use 

in group discussions. However, the noise issue in the study area has not been resolved completely. 

 

4.4.5 Limited number of computer facilities 

There are limited computer service points, and most of the computer work stations in the library have virtually 

outlived their usefulness. It became practically impossible to run some computer programmes on these 'tired' 

machines. Thin client computer monitors and keyboards, as well as an Online Public Access Catalogue (OPAC), 

were acquired and installed in the Electronic Resources Access Centre and computer laboratories. 

 

4.4.6 Insufficient library resources  

A high proportion of library resources are outdated. Furthermore, a great deal of library books was not relevant to 

the teaching and learning programmes of CUT. Similarly, the library collection on research materials lacked depth 

and variety. This was largely a result of insufficient funds allocated to acquire library resources and a lack of broad-

based interest among academics in the selection of library resources. Since 2011, this concern is being vigorously 

and continuously addressed. The funding has substantially increased to tackle the aging collection, while the library 

staff structure has been reconfigured to introduce faculty librarians whose key function is to liaise closely with 

faculties to identify gaps in the library collection and to assist academics in building library resources. At the end of 

2013, about 10% of the library collection at the Bloemfontein campus was published between 2010 and 2013. By 

contrast, only 2% of the library collection at the Welkom campus represented materials published in the same 

period or the previous years. 

 

4.4.7 Staff constraints 
In the last two years, progress was made in the recruitment of professional library staff. This has helped a great deal 

in streamlining library operations and improving the quality of service. There is no doubt that this resulted in 

enhancing the learning process at CUT. By the beginning of 2014, all the advertised posts were filled with 

competent and qualified staff. Meanwhile, temporary and acting appointments were made to supplement the 

permanent appointments. It was hoped that in the course of the second quarter of 2014, all vacant positions would 

have been filled and the library would begin to operate with a full staff compliment. 
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4.4.8 Limited library opening hours  

A milestone was reached on 14 May 2013 when the library started operating extended opening hours. The 

recommendation to extend the opening hours was mooted earlier in the self-assessment of 2009/102 by the 

students’ representative council. The library opening hours were increased by 6 hours per week. It was in the best 

interest of the library users to extend opening hours in the evenings and on Saturdays, more especially to cater for 

library users that were unable to access the library facilities during the day. 

 

4.4.9 Educational technology 

There is still a need for more sound equipment in larger classes where it is difficult to hear the lecturer.  The need 

for a dedicated online assessment centre with enough stations to accommodate large classes is critical for the 

implementation of online assessment. 

 

4.5 What activities or facilities related to this focus area have you recently implemented or acquired or 

are you planning to implement or acquire in the next 12 to 18 months? Why have you chosen? 

 

The following sets of activities were recently implemented or acquired, and some are also planned in the near 

future so as to enhance the learning environment at CUT: 

 

4.5.1 Buildings and facilities 
 

4.5.1.1  Bloemfontein campus 

 New student residences   

 New Teacher Education Building  

 New extension to the Engineering Building  

 

4.5.1.2  Welkom campus 

 A new Teacher Education and Student Support Building for the Faculty of Humanities, consisting 

of state-of-the-art learning laboratories and computer laboratories for student use.  

 A new lecture block with lecture venues for the Welkom campus.  

 The Department of Design and Studio Art: Architectural plans have been drawn up to incorporate 

new laboratories and a workshop for metal fabrication and bronze casting facilities into the two 

existing Art School Buildings.  It is anticipated that this project will commence within the next 12 

to 18 months in order to enrich the teaching environment in the Department of Design and Studio 

Art. 

 

4.5.2 Initiatives and projects by the Department of Built Environment (DoBE) and other relevant 

departments 

 

 The DoBE requires a dedicated laboratory for practical work. 

 A new facility is planned for the faculty, and the DoBE plans to secure more space in the new building for 

its growing demands. 

 The Centre for Built Environment (CBE) plans to extend their industry involvement in a variety of ways, 

such as consultancy; research; and capacity building. For this, the CBE hopes to have a dedicated space for 

industry exhibitions, engagement and interaction. 

 A learner management system for the facilitation of short courses will be developed and implemented. This 

will address the option of distance learning potential and record-keeping for RPL purposes.  

 The upgrading of the temporary facilities for the relocation of the jewellery programme in the Kamelia 

Annex on the Bloemfontein campus made it possible for class activities to commence in January 2014.   

 However, architectural plans were drawn up to incorporate new laboratories and a workshop for metal 

fabrication and bronze casting facilities into the two existing Art School Buildings.  It is anticipated that 

this project would commence within the next 12 to 18 months in order to enrich the teaching environment 

in the Department of Design and Studio Art.  

 Interventions by the Department of Built Environment (DoBE). 
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 The Department of Built Environment was accredited by both professional the South African Council for 

the Quantity Surveying Profession (SACQSP) and the South African Council for Project and Construction 

Management Professions (SACMCMP). 

 A computer laboratory equipped with 50 new computers with relevant software. 

 The DoBE arranged time slots in the existing laboratories to integrate all aspects of Engineering into the 

BE programme. 

 An improved assignment management system was introduced. Students are submitting their assignments in 

identified “tender boxes”. 

 For most of the BTech subjects, only electronic assignment submissions are allowed. Assignments are 

assessed electronically and returned to the student. 

 e-Thuto is actively used by all staff in the DoBE. 

 

4.5.3 Department of Electrical Engineering 

 Three new computer laboratories were obtained in the new ETB Building in January 2013. These were for 

Electrical Engineering, Electronics and Control Engineering. 

 Two old laboratories in the BHP Billiton were combined into one new Communication Laboratory. 

 Our research laboratory was also upgraded by joining the old research laboratory with the old electronics 

laboratory. 

 Our electrical machines and projects laboratory were upgraded during the last year. 

 We purchased clickers and tablets that are used within the courses Digital Systems 1 and Micro System 

Design 4. 

 

4.5.4 Information Technology (IT) services 

 

4.5.4.1 Department of Information Technology (DIT) 

 DIT is revamping its computer laboratories. Laboratories 222, 224 and 225 have been revamped with new 

tables. The laboratories can now accommodate more students. 

 The department has requested computers, but because of problems with the suppliers, Icomtech has not yet 

ordered any computers. The DIT is waiting anxiously for the arrival of the extra computers, which is 

needed to accommodate increased student numbers. 

 If everything goes according to plan, the rest of the DIT computer laboratories will be revamped 

with new tables during 2014:  Laboratories: 226 = 24; 227 = 38; 228 = 24; 229 = 38; 231 = 38; 

124 = 38. Another 24 computers will be needed for the extra positions on the tables. 

 The DIT also purchased 60 Samsung Galaxy tablets and 50 clickers in 2013. 

 New computers (310 in total) for the computer laboratories were purchased in 2011. These computers will 

be due for an upgrade at the end of 2014. 

 

4.5.4.2 Educational technology 

The Faculty of Engineering and Information Technology plans the following: 

 Making processes more student-friendly by installing electronic notice boards and student portals that 

communicate with students in real time. 

 Providing students with continuous access (within and outside the campus) to the learning materials 

through the digital scholarship initiative: All content on Blackboard, e-books, faculty webpages, etc. 

 Establishing “learning commons” in the FEIT atrium where students can hold discussions with  

e-access to all the necessary information. 

 Interventions by the Department of Built Environment (DoBE): A computer laboratory equipped with 50 

new computers with relevant software.  

 The DoBE arranged timeslots in the existing faculty laboratories to integrate all aspects of Engineering into 

the BE programme. 

 

4.5.4.3 Department of Mathematical and Physical Sciences 

 New Mathematics and Physics laboratories are planned for the next two years. 

 Mathematics, Physics and Statistic Support Centres (with full-time tutors) will also be housed in the new 

building. 

 A depository of educational material (textbooks, videos, etc.) will be included in the support centres. 
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4.5.4.4 Library Information Services (LIS) 
A number of exciting development activities have been planned for the next one to two years and beyond to 

enhance the quality of the learning environment. The ones that stand out are the following:  

 Setting up a newly and fully equipped training laboratory with a seating capacity of 70 for the roll-out of 

Information Literacy as a compulsory core curriculum module for all first-year students with effect from 

2014. 

 Developing adequately furnished interactive research common areas for postgraduate students. 

 Increasing wireless access to library resources in and around the library building to accommodate the 

growing student population. At the Bloemfontein campus, these will be increased from 5 to 15. There is a 

need to develop at least 5 more at the Welkom campus. 

 Populating the LIS Institutional Repository (IR) and making it accessible to showcase the institutional 

research productivity of CUT and to harness collaboration. The IR was launched in March 2014. 

 Investigating and implementing a system of acquiring e-readers for library clients to promote access to e-

books. E-book study materials were introduced in 2014.  

 Installing EZproxy to ease access to electronic resources. A single password instead of the current multiple 

passwords to access electronic resources will make access much easier for students. 

 Upgrading LIS staff members’ computers in line with SIERRA (the new library system)’s requirements to 

advance CUT’s aspirations as a technologically rich academic environment. 

 Replacing the existing VHS videos with DVDs to keep pace with technology in use and to explore the 

feasibility of uploading them on the CUT network to improve accessibility. 

 Improving the allocation of the book budget in Science, Technology, Engineering and Mathematics 

(STEM) by at least 5% on an annual basis in line with CUT’s aspirations to focus on science-based 

disciplines. 

 Piloting and investigating new educational technologies are priorities of CeLET, with the focus on mobile 

learning and blended learning applications.  

 

5: ENHANCING COURSE AND PROGRAMME ENROLMENT (3-6 pages) 

(Including admissions, selection, placement, readmission refusal, pass rates in gateway courses
1
, 

throughput rates, management information systems) 

This focus areas of the QEP includes, amongst others, admissions, selection, placement, re-admission refusals, pass 

rates in gateway courses, throughput rates, and management information systems. 

 

5.1 Which aspects of your institution’s strategic plan relate to this focus area? (Please quote from the 

strategic plan). 

 

CUT’s Vision 2020 and Strategic Plan 2010-2015 as well as other related policies and plans outline the 

following: 

 

Enrolment management forms part of Goal 3 on teaching and learning: To shape the academic future of CUT in 

such a way that it is high quality, niche-focused and differentiated.  The CUT Strategic Plan 2010-2015 specifically 

refers to enrolment management: “While the university remains committed to operate within the parameters of the 

student enrolment agreement with the Department of Education, including the equity targets, its capacity to do so 

effectively remains challenged”(paragraph 2.6)(Goal 3).  The issue of student enrolment targets is, also, 

extensively covered in the following document: CUT Revised Academic Plan: 2014-2020. 

 

5.2 What activities related to this focus area do you currently have in place that are successful? What 

evidence do you use to conclude that they are successful? (Do not provide detailed evidence, just a 

description of the type of evidence you collect.) 

 

5.2 Regulation, policy statements and procedures at CUT relevant to the enhancement of course and 

programme enrolment 

 

                                                           
1
 “Gateway courses” are those courses that have a large impact on students’ ability to progress.  Typically they are 

prerequisites for other courses, and often they have large enrolments.  At many universities, examples of gateway courses are 

first year Mathematics and Economics.  In some cases, if students fail a gateway course they automatically have to extend their 

studies by one or two semesters. 
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The regularly revised admissions policy includes procedures for the admission, selection and placement of 

prospective students as well as the re-admission of formerly registered students.  Selected applicants are 

categorised into those who (a) meet admission requirements; (b) are subjected to the testing of potential; (c) 

referred to an extended curriculum programme (ECP); and (d) who qualify for recognition of prior learning (RPL).  

In addition, in some instructional programmes in the Faculties of Management Sciences, Health and Environmental 

Sciences, and Humanities, applicants undergo one or more of the following procedures before selection and 

admission can be finalised: Psychometric testing/assessment; submission of a portfolio; interviews; completion of a 

questionnaire; assessment of practical skills; and/or any other process as approved by Senate.  The National 

Benchmark Test (NBT) will be used as an additional placement tool as from 2015.  

 

The Faculty of Management Sciences offers a mentorship programme. SI leaders aim to improve students’ 

academic performance, ultimately increasing pass rates and throughput rates.   

 

The other three faculties offer ECP that proved to be successful in improving pass and throughput rates.  In the 

Faculty of Health and Environmental Sciences’ six instructional programmes where ECPs are offered, it is reported 

that an increase in articulation of 70% to 84.4% was noted between 2010 and 2012, and an average articulation 

percentage of 80% was achieved from 2007 to 2012.  Moreover, 58% of students who registered in 2007 

successfully completed their national diplomas in the extended timeframe. On the other hand, the pass rate of the 

Faculty of Engineering and Information Technology’s ECP students increased by 8% from 2010 to 2013. Forty-two 

(42) diplomas were awarded to students that completed the ECP in Engineering and Information Technology in 

2013.  In 2014, 25 diplomas were awarded in Information Technology’s ECP, whereas 17 Engineering ECP 

diplomas were awarded.  Currently, with the new intake for 2014, the pass rate for Information Technology’s ECP 

is 72%, whereas the pass rate for Engineering’s ECP is 87%.  

 

In the Faculty of Humanities, 25 students enrolled for ECP each year between 2010 and 2014.  The pass rate was 

50% in 2010; 78% in 2011; 80% in 2012; and 78% in 2013.   

 

These figures indicate a successful transition from ECP to the mainstream programmes. In general, teaching and 

learning activities are very successful at CUT. The evidence that supports this statement is the average overall 

success rate for the past three years of 76.4% and the student throughput of more than 3 000 graduates during the 

past two years.  Management information systems support enrolment processes through producing and providing 

frequent reports.  

 

5.3 What activities related to this focus area have you initiated during the past three or four years that 

have not been as successful as you had hoped? In what ways were they unsuccessful?  What do you 

think might be the reason(s) for the lack of success? 

 

The following activities relevant to the enhancement of course and programme enrolment at CUT were initiated 

and identified as unsuccessful: 

 

5.3 Key activities for course and programme enrolment 

 

5.3.1 Student online registration 

Students were unable to register online on and off campus. The reasons for the lack of success is that online 

registration was not made compulsory; no online registration training was provided to staff and students; 

and academic structure issues relating to the setting up of pre-requisites for courses were experienced. 

These were the primary reasons for the failure of this activity. 

 

5.3.2 Registration of students who do not meet the minimum requirements (e.g. a degree without a 

diploma) 

Students registered for subjects/degrees without passing prerequisite subjects/diplomas pose a problem, and 

this is due to the fact that there is no linking of prerequisite subjects and/or qualifications on the ITS 

Academic Structure. 

 

5.3.3 Management of walk-ins/late applicants 

Walk ins/late applicants wandered around not knowing where to go/not getting help on campus. The lack 

of success in this regard could be attributed to the non-downloading/matching of the Grade 12 results for 



19 

 

the purpose of revising the applicants’ admission status as well as the decentralisation of admission of 

walk-in applicants.  

 

Secondly, there is generally late application, admission and registration processes at institutions, and this is 

due to a lack of communication of admission and registration procedures of walk-ins to all the 

stakeholders. 

 

Thirdly, students do not receive (appropriate) communication relating to enrolment and registration from 

institutions, and eventually there is a tendency of late closure of the applications. Also, at the Welkom 

campus, the majority of admissions are walk-ins, and ultimately the admission letters for these applications 

are either sent late or not sent at all.  

 

5.3.4 Management of non-registered students and capturing of their marks 

Students are allowed to attend classes for subjects for which they have not registered, and this result in 

lecturers not receiving printed class lists on time. Eventually, this results in the capturing of marks in Excel 

rather than on the main ITS system. 

 

5.3.5 Admission of international students 

The admission of international students who do not have study permits poses a big problem and causes 

delays in processing their admissions. This could be attributed to the lack of enforcement on immigration. 

 

5.4 What activities related to this focus area have you recently implemented or are you planning to 

implement in the next 12 to 18 months? Why have you chosen these particular activities?  What is 

the need or problem they are intended to address? 

 

5.4 Activities recently planned and implemented 

 

 The following are the key activities that were recently implemented or planned for implementation by 

 CUT: 

 

5.4.1 Centralisation of enrolment/one-stop shop for registration 

 This was chosen because students were walking up and down the campus looking for assistance during the 

 registration process, and as a result it would take them the entire day to register.   This intervention was 

 intended to reduce/minimise the time students take to enrol to eliminate the tendency of moving  students 

 from pillar to post. For this to work effectively, CUT should develop clear procedures and better 

 communicate them to stakeholders. 

 

5.4.2 Production of the enrolment monitor 

 This was planned in order to assist faculties in monitoring the enrolment targets and adjust them 

 accordingly. It  was also intended to update executives (deans) on the enrolment status quo as it evolves. 

 Secondly, it was planned in order to assist in addressing the problem of not meeting/exceeding the 

 enrolment targets. 

 

5.4.3 Early closing application dates 
CUT requires timeous selection and sending of the outcome of applications, and this should be done by 

ensuring that preference is given to early applicants with exceptional results. Doing so would allow more 

time for managing walk-ins/filling of spaces. 

 

5.4.4 Clear definition of roles and responsibilities of the faculties and the Academic Structure and Student 

Enrolment Services Unit (ASSESU) 

Expediting the selection process and facilitating communication to applicants. This would assist in 

improving the quality of service and communication rendered to the applicants. 

 

 

5.4.5 Improve working relations between ASSESU, the International Office, Home Affairs and academic 

departments 

Improve working relationship among these stakeholders in order to improve efficiency and quality 

 services. 
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5.4.6 Administration of the NBT 

The administration of the NBT is required in order to be compliant and to provide additional information to 

assist in the admission of students in appropriate curricular routes, as well as to assist with curriculum 

development. This would assist in improving the efficiency of selecting students and providing relevant 

student academic support. 

 

5.5 What are the challenges or problems related to this focus area that still need to be addressed in your 

institution? 

 

5.5 Challenges and problems relating to course and programme enrolment 

The following challenges and problems relating to course and programme enrolment are outlined as per the 

CUT experience in two of its faculties which are mentioned below. 

 

5.5.1 Student applications 

 

5.5.1.1 Faculty of Humanities 

 Students who meet the admission criteria at the time of application should be notified immediately. 

Students who applied using their June results should be given conditional acceptance pending their Matric 

results.  This should be made clear to the students.  Not giving students a definite answer created several 

problems and unnecessary delays during registration this year. 

 The information reflected on the ITS system does not specify whether the applicant has passed Matric with 

bachelor’s/Matric exemption or not. As CUT programmes require a pass with admission to a bachelor’s 

degree, it becomes very difficult to select and admit students on the ITS. 

 

5.5.1.2 Faculty of Management Sciences 

 Students should apply online and walk-in students should be discouraged. The faculty saw many students 

during the first month of the year who could have been assisted at the Student Administration Section. 

When students applied at the Welkom campus, their full details were not entered into the ITS system, 

which caused problems when departmental managers had to control information such as Grade 12 scores. 

Another problem was that other faculties did not indicate to students that they do not meet the criteria to be 

admitted, and sent them to the Faculty of Management Sciences to request admission.  This resulted in 

departmental managers counseling unsuccessful students and parents for many hours. 

 Late applications or walk-ins should be handled in a similar manner as, for example, UJ, which uses a 

virtual Mobi enquiry system rather than address enquiries on site.  

 The massive influx of late applications during January once Matric results are published. This creates 

tremendous stress on the department to consider the applications, do interviews and psychometric testing. 

It would be so much better if Grade 12 learners could be motivated to already apply in the previous year.  

 Senior students do not make use of the early-bird applications and leave their applications for the last 

minute. 

 

5.5.2 Student selection 

 

5.5.2.1 Faculty of Humanities 

 The information reflected on the ITS does not specify whether the applicant has passed Matric with 

bachelor’s/matric exemption or not. As our programmes require a pass with admission to a bachelor’s 

degree, it becomes very difficult to select and admit students on the ITS. 

 The selection tests do not help get the quality of students required, particularly for Natural Sciences (the 

tests are not programme-related; they only assess general knowledge). 

 

5.5.2.2 Faculty of Management Sciences 

 The student selection process is still problematic. Various individuals calculated students’ scores 

differently, which caused many problems for the faculty. Therefore, clear guidelines should be provided to 

academics, NSFAS and Student Administration regarding the calculation of scores. Furthermore, there 

were large discrepancies between the faculty and Student Administration. Enrolment forms were handed 

out when the programme was already full; students were ill-advised; and most students were referred to 

the faculty to deal with administrative concerns. Also, when considering the selection test results, clear 
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guidelines are not given as to what the cut-off points should be. Student communication regarding 

selection test results should be handled by Student Administration and not the faculty. The faculty had to 

give feedback to students on their results, which caused a large administrative burden for the faculty. The 

current electronic system used can also be improved in terms of effectiveness, and the process should be 

streamlined. Student Support must have access to enter marks directly onto the system or to use their 

discretion to decide whether students should be admitted or not for consistency’s sake.  

 Accounting and Auditing:  There is no intake in any programmes in the second semester. However, 

approximately 800 current students in the department have to be “accepted” again in May/June to enable 

them to enroll in the second semester.  This wastes staff members’ time without adding any real value. 

 

5.5.3 Enrolment (Semester I and II) 

 

5.5.3.1 Faculty of Humanities 

 Problems relate to dealing with a large number of students; enrolling first-time entering students together 

with senior students; and choice of subjects. Students should be able to enroll for all modules in January. 

 First-year and senior students should be enrolled on separate days.  

 The system should be upgraded so that it can determine/detect whether a student qualifies to register for a 

particular course or not (prerequisites). 

 

5.5.3.2 Faculty of Management Sciences 

 Enrolments during the first and second semester are problematic. The electronic system used should be 

improved in order to automatically establish whether students have enrolled for the correct subjects. 

Students should be allowed to enroll online for additional subjects during the second semester. Also, 

during the second semester, departmental managers should sign forms manually. 

 Accounting and Auditing:  There is no intake in any programmes in the second semester. Going through a 

lengthy enrolment process (for all students) in the second semester does not make sense. Previously, all 

subjects for the year were captured on the enrolment form, and this worked quite well. 

 Hand-written enrolment forms should be replaced by an electronic process, where the department can 

approve the subjects for which a student wants to enroll online. 

 The fact that students can hold onto a registration form for a week and come back later for data capturing 

creates problems with quotas. 

 Sometimes the registration form is fully approved and only lacks financial clearance, and then the faculty 

does not know whether the student will eventually register or not.  

 Administration or the system should be able to convert FET results to an M-score automatically. 

Currently, the HoD/department manager must manually process all of these applications. 

 

5.5.4 Registration (Semester I and II) 

 

5.5.4.1 Faculty of Humanities 

 All registration should be conducted in January. Education students go for Teaching Practice in 

July/August and are usually late for registration of second-semester courses. 

 Problems with the approval of NRF funding. Students are still standing in long queues and cannot register 

until they have approval of bursaries and loans received. 

 

5.5.4.2 Faculty of Management Sciences 

 Registrations were highly problematic during the first semester of 2014. The biggest challenges were the 

lack of alignment (and support) between student administration and the faculty, as well as the poor 

electronic system that CUT is currently using. 

 Many students cannot pay registration fees on the days allocated due to funding. They have to wait for their 

parents or guardians to get paid at the end of the month before they can register. More and more students 

do not have funds for registration. They also apply for NSFAS loans, but these results take long before the 

students are approved, which delays their registration. 

 Due to students having to wait for approval of NSFAS loans, their registration is late and CUT and 

departments have to make decisions regarding waiting lists at the last minute. Those on the waiting list are 

held in suspense while waiting to hear about the approved loans, and good candidates are lost. 
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 CUT must improve the ways in which it communicates a deadline for the “reserving of space”. Students 

must know by which date their places will be allocated to other students, even if they have a signed 

registration form but are unable to pay fees, etc. 

 CUT should not delegate NSFAS paperwork to departments to, for example, confirm final-year status, etc. 

 First semester:  Late registrations during the first semester contribute to the fact that a large group of 

students miss out on the general student orientation sessions, including the LIC orientation sessions.  If 

CUT allows late registrations, the orientation sessions should be repeated for candidates who registered 

late.   

 Second semester:  Late registrations during the second semester are a serious problem. The classes 

commence directly after the registration process, and although the registration dates are communicated 

with the students well in advance, a large number of students arrive late for second semester registrations. 

 Both registrations:  Security on campus during the registration process is a threat. 

 The ITS system should be upgraded to enable CUT users to see the number of students who have registered 

daily so that there can be effective monitoring of the quotas. At present, figures have to be sent by 

Academic Development and Support personnel, especially for the Welkom campus. 

 

6. OTHER AREAS THAT AFFECT STUDENT SUCCESS  

(Areas that do not fall within the four focus areas) 

 

6.1 Briefly describe other activities your institution is undertaking to promote student success (beyond 

the four focus areas). 

Given the wide scope of the factors and activities relevant to improving student success, some of them could be 

short-, medium-, and long-term in nature. Examples are: 

 

• Students should make use of the support services instead of the current lower rate of referral cases utilised 

by them. 

• A distinction should be made between students who make use of the support services and those who do not 

make use of them at all. 

• More work-integrated learning (WIL) is required for diploma students. 

• CUT, like the rest of the institutions, should review its recruitment strategy to attract more  

high-quality staff and students. 

• Interventions should be geared towards increased and improved access to the institution, improved 

completion rates, improved employability, and improved institutional rating. 

• Systems should be improved to enable users to signal an early warning to the risk areas that could hinder 

student success. 

• The institution should provide an opportunity for longitudinal studies to determine the minimum time to 

graduate for those who use support services versus those who do not.  

• Institutional surveys should be increased to support planning and assess system performance, monitoring 

and evaluation. 

 

6.2  What other challenges or problems does your institution face in promoting student success? 

Currently there are no challenges or problems the institution is experiencing in terms of promoting student success 

other than those already indicated. Based on sets of activities that the institution is undertaking, there might be 

other challenges that are likely to affect the promotion of student success that at this stage are of less significance to 

note. 

 

7. Conclusions and recommendations 

 

CUT is progressing as planned in terms of the current standards and trends in the South African higher education 

landscape, although there are a few challenges it faces like any other institution of higher education and training.  

Managing and ensuring educational quality is one of the key responsibilities carried out by the lecturing staff, 

administrators and students.  By creating a scholarly approach to teaching and learning, it is believed that 

throughput rates would progressively increase, and CUT would be in a better position to produce well-rounded 

individuals and graduates with attributes that would make them more competitive and job-ready for the labour 

market. 
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Teaching and learning continues to require a holistic approach that takes into account any form of innovation, 

creative thinking and better equipped graduates. 

 

CUT is driven and guided by the regulations, procedures and policies that make it unique, but is also an active role 

player in the South African higher education sector. Some of CUT’s driving policies are the following: 

 

1. CUT Vision 2020 and Strategic Plan 2010-2015 

2. Teaching and Learning Plan 2014-2020  

3. First-year Orientation Guide 

4. Academic Development and Support Brochure 

5. Draft work-integrated learning and service learning policy 

6. Draft disability policy 

7. Strategic Transformation of Educational Programmes and Structures (STEPS) documents 

8. Research on the extent and impact of Blackboard on the quality of teaching and learning and on student 

success rates 2013. 

9. Quality assurance and the 2012 first-year student survey: Enhancing the quality of teaching and learning at 

first-year level: Project report 2012 

10. Quality Enhancement Strategy 2014-2018 

11. Quality assurance policy 

12. Quality assurance framework 

13. Protocol for the accreditation of academic programmes 2014-2018 

14. CUT Revised Academic Plan and Process Quality Management (PQM) 2014-2020 

15. Admissions policy 

16. Assessment policy and Assessment Manual 

17. Recruitment policy 

18. Peer Mentorship Programme proposal 

19. Core curriculum proposal  

20. Personal information management programme 

21. Skills development plan/policy  

 

 


