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Name of Institution Tshwane University of Technology (TUT) 

Contact Person Dr Stanley Mukhola, Deputy Vice Chancellor: Teaching, Learning 
and Technology (Acting) 

Date of submission 11 September 2014  

 

Institutional submissions form the starting point for each phase of the QEP. They are intended to be 
for information rather than for evaluative purposes, although it is expected that institutions will 
recognise the value and importance of serious engagement in producing the submissions. 
Institutional submissions serve a purpose for both the institutions and the CHE. For institutions, the 
submissions provide an opportunity to reflect at an institutional level on what they are currently 
doing, or planning to do, and where there are unaddressed needs related to the focus areas. For the 
CHE, the institutional submissions enable the CHE to elicit information related to student success 
from all universities. This information is needed for two reasons: 

1. It serves as a baseline, providing a snapshot of current thinking, practices and priorities in 
each institution related to the focus areas in particular and student success in general. 

2. It provides a starting point for identifying common approaches and problems, as well as 
unique approaches that are particularly effective and problems that are of particular 
concern to sub-sectors of the university community. This will allow more focussed 
discussions to take place later on in the QEP. 

The institutional submissions should be concise and focused.  If more detailed information is 
needed, the CHE will ask universities to provide it. Submissions should include an indication of where 
further information can be accessed from the university’s website, if applicable.   

Institutions are requested to be frank and clear in their responses.  Otherwise it will be difficult for 
the higher education sector to engage meaningfully with enablers of, and obstacles to, student 
success. While there are indisputable differences in institutional contexts, most challenges are 
common to several, if not many, institutions. Clear and honest statements of the challenges will 
facilitate the development of strategies to address them.  On the other hand, successful approaches 
developed in one institutional context may be able to be adapted to help students in another 
context. 
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1. INTRODUCTION  

1.1 Briefly describe features of your institutional context that are most salient to the 
success of your students. 

TUT is a large, multi-campus university with nine campuses in the provinces of Gauteng, North West, 
Limpopo and Mpumalanga, as well as two service centres in Durban and Cape Town. TUT annually 
enrols more than 54 000 students, whose composition reflects national demographics in terms of 
race and gender. The student racial profile is 92.9% black and 5.7% white, while the gender profile is 
51% female and 49% male. The majority of our students are first generation students. Over 24% of 
them are accommodated in more than 30 residences.  

TUT has adopted a faculty based campus model for the Metro campuses (Pretoria, Arcadia, Arts, Ga-
Rankuwa, Soshanguve North and South) and a mixed programme and qualifications mix (PQM) for 
the distant campuses (Polokwane, Mbombela and Emalahleni). Due to the complexity caused by the 
university’s size, multi-campus nature and wide geographic footprint, equity of provisioning and 
consistent implementation of policies across all learning sites is difficult to achieve and there are 
severe financial, human, and infrastructural resource implications. However, providing equity of 
resources at the different campuses is being prioritised by the university’s management. 

In an effort to increase student success, the university through the Directorate of Student 
Development and Support (SDS) has developed a student retention model essentially based on Alan 
Seidman’s (2005) formula for student retention. The model focuses on early identification (before 
and after enrolment) of at-risk students and provision of early and continuous interventions.  

However, the model was put in place in the absence of a comprehensive institutional student 
success strategy to take into account curricular and non-curricular factors. Furthermore, the model 
was rolled out in some faculties but not equitably implemented across campuses and faculties. 
There are also faculty-based interventions that complement the model. These faculty-based 
initiatives for improving student success are reported on and monitored through the faculty and 
institutional success rate committees.  

The lack of a comprehensive student success strategy is an issue that the university is prioritising for 
improvement by developing a comprehensive institutional strategy that will integrate curricular, co-
curricular and extra-curricular activities to enhance student success.  

Given this background, TUT identified contextual factors that permit and hamper student success 
within the four QEP focus areas. Improvements suggested in each of the focus areas will assist the 
university to prepare better for, and to respond to, students’ academic, environmental, personal and 
social needs. 

A key factor affecting student success is their academic under-preparedness in the transition from 
secondary to higher education. To address this, TUT through the SDS and Library and Information 
Services (LIS) offers a variety of development and support interventions to ease students’ transition 
to, and stay in, the university. However, to achieve better student outcomes there is a need for still 
more improvement in these areas.  It is important to note that the majority of the students come 
from low socio-economic backgrounds and are funded by the National Student Financial Assistance 
Scheme (NSFAS).  

Post-merger arrangements have resulted in some academic staff members being appointed 
conditionally to permanent academic posts for which they did not meet the minimum requirements. 
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In addition, there is an over-reliance on part-time lecturers, with the majority of academic staff 
members being either part-time or temporary appointments. This has implications for the quality of 
the academic offering and has a negative impact on student success. TUT has therefore, in its 
Institutional Strategic Plan [ISP 2014 – 2019], identified as its priority strategic goal to “enhance the 
quality of teaching and learning for holistic student success”.  

In addition, teaching and learning spaces at TUT are generally insufficient for the provision of quality 
learning and teaching. The Department of Higher Education and Training (DHET) has provided some 
funding to address these space shortages and to enable infrastructural improvements. However, the 
allocated budget is not sufficient to address all of the teaching and learning space challenges that 
TUT faces. This resource inadequacy influences student success. 

TUT has developed a new vision “Pioneering an enterprising and transformative brand of twenty-first 
Century University of Technology scholarship” as reflected in its Institutional Strategic Plan [ISP 
2014–2019]. In fulfilling this vision, TUT will support its students to achieve their highest potential in 
a safe, enabling and conducive environment. Guided by this vision, TUT’s primary focus is to ensure 
that its students successfully make the transition into higher education through transformative 
teaching and learning. The university’s Mission and strategic goals also address student success, 
especially their holistic development through the development and integration of curricular, co-
curricular and extra-curricular activities. It is the university’s aim to ensure that its graduates are 
employable, entrepreneurial and socially-responsible citizens.   

TUT’s differentiation is underpinned by its focus on technology, innovation, entrepreneurship and 
engagement, and by its offering of career-oriented academic programmes.  

Critical involvement with the QEP process has given the university the opportunity to identify 
problems that need to be addressed to achieve its vision and to strengthen interventions aimed at 
enhancing student success. The QEP process aligns strongly with the Institutional Strategic Plan [ISP 
2014–2019].  

 

1.2. Indicate How and by whom the submission was prepared, including the names and 
designations of the people involved with producing various sections of the submission. 

Following receipt of the QEP framework and process documents from the CHE, the Vice Chancellor 
(VC) and Acting Deputy Vice Chancellor: Teaching, Learning and Technology (DVC: TLT) mandated 
the Executive Director: Quality, Planning and Risk Management (ED: QPRM) to oversee the rollout of 
Phase one of the QEP. The Directorate of Quality Promotion (DQP) managed the rollout of the 
project across the university.  

To coordinate QEP activities across the university, DQP developed an internal QEP strategy 
document to further coordinate the QEP activities within TUT. This strategy explained the 
background to the QEP, the scope of the focus areas, the communication strategy, awareness 
campaigns, project coordination and management, the roles and responsibilities of the TUT 
committees and structures, progress monitoring and reporting, the members of the working group, 
the self-evaluation process, the structure of the QEP institutional submission, the project plan and a 
draft budget. The QEP strategy was presented and approved at an Executive Management 
Committee (EMC) and Executive Deans meeting on 03 December 2013.  

Four working groups were constituted, in line with the four QEP focus areas. Three members of the 
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TUT Executive Management Committee (EMC) were appointed as chairpersons of the working 
groups: the DVC: Institutional Support, the Registrar, the Executive Director: Human Resource and 
Transformation and the Senior Director: Higher Education Development and Support (HEDS). The 
chairpersons were appointed based on their functional areas as aligned with the QEP focus areas.  

Membership of the working groups was drawn from across the university and included academics 
(Executive, Associate and Assistant Deans; Heads of Departments; Sectional Heads and lecturing 
staff); support staff (Directors, Deputy Directors, Distant Campus Directors, Managers, the Assistant 
Deputy Registrar, senior administrators, practitioners and Quality Advisors); and students. Although 
students were part of the working groups, their participation was in fact minimal. The main 
responsibility of the QEP working group (QEPWG) members was to conduct self-evaluation against 
the four focus areas and to compile the quality enhancement (QE) reports.  

A list of the working groups and the names and designation of the people involved with producing 
various sections of the submission is given in Annexure A. 

The university formally launched the project on 12 February 2014 with the QEPWGs’ orientation 
workshop which was attended by the working group members. The purpose of the launch and the 
orientation workshop was to inform the working group members about the CHE QEP process, the 
university’s approach to QE self-evaluation, the scope of the focus areas and the development of the 
QE report.  

Following the orientation workshop, working groups held their initial meetings and workshops to 
examine their respective focus areas, identify evidence required and data sources, and develop 
project plans and subsequently the development of the focus area draft reports.  

To monitor the progress of the QEP roll-out, the DQP submitted regular progress reports to the ED: 
QPRM, the DVC:TLT, the Senate Committee on Teaching and Learning (SCTL) and the Senate. 
Furthermore, to oversee progress and identify any problems, the office of the DVC:TLT, in 
collaboration with the DQP, organised two institutional QEP progress reporting workshops. At the 
first, progress reporting workshop held on 10 April 2014, chairpersons or representatives of the 
focus area working groups reported on successes and difficulties in collecting data and compiling 
their reports. Prof Diane Grayson, Director of Institutional Audits at the CHE, was invited to the 
workshop to give a CHE perspective of the QEP and their expectations. A second institutional 
progress reporting workshop was held on 26 June 2014 to review the draft reports from the four 
working groups and provide recommendations for improvement. 

After the second progress reporting workshop, all draft reports were revised, finalised and 
submitted to DQP which collated all of the working groups’ reports into a composite institutional QE 
submission. Acronyms used in the report are listed in Annexure B.  

This submission served at the SCTL on 13 and 22 August 2014, at SENEX on 25 August 2014 and 
Senate on 08 September 2014 for approval. This submission will also serve at the Executive 
Management Committee (EMC) for notification, and will also be circulated and shared with the 
university community.   

CHE will be able to access QEP evidence documents and additional information through the 

following link: https://vpn.tut.ac.za. Specific log-in details will be sent to the CHE QEP office.   

  

https://vpn.tut.ac.za/
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2. FOCUS AREA 1: ENHANCING ACADEMICS AS TEACHERS  

2.1 Which aspects of the institution’s Strategic Plan relate to this focus area?  

The following goals and objectives from the ISP 2014-2019 relate to enhancing academics as 
teachers:  

Goal 1: To prepare diverse students for rewarding careers and responsible citizenry by providing 
student centred learning experience that is underpinned by scholarship of teaching and learning.  
Objective 1.3: To enhance the quality of teaching and learning for holistic student success. 
 
Goal 4: To provide a supportive teaching and learning, working and living environment for staff 
students.  
Objective 4.1.4: To implement a Performance Management (monitoring and evaluation) system.  
Objective 4.3: To foster an environment that supports the engagement, development, wellbeing and 
success of our students and staff. 

 
2.2 What activities do you currently have in place related to these focus areas that are 
successful; What evidence do you use to conclude that they are successful? 
 
Professional development: The TUT policy on Staff Training and Development states that managers 
are expected to support the development and training of staff in order to achieve the objectives of 
the policy [Policy on staff training and development]. In line with this policy, the Directorate of 
Curriculum Development and Support (CDS) offers three different short-learning programmes (SLPs): 
Curriculum Development; Assessment and Moderation in Higher Education; and Teaching and 
Learning Development.  These SLPs are offered twice a year. 107 participants attended the three SLPs 
in 2012, 132 in 2013 and 60 thus far in 2014.   

CDS offers a professional development programme for part-time lecturers which introduces them to 
student-centred teaching and learning strategies. 81 part-time lecturers attended this programme in 
2013 and 96 thus far in 2014.  Three of the five part-time programmes offered up to May 2014 were 
presented at distant campuses (Polokwane, Mbombela and eMalahleni). 

The university’s policy on induction states that the staff development unit is responsible for 
presenting the formal induction programme [Policy on Induction]. CDS offers such an induction 
programme, the Licence to Teach (L2T), twice a year to all permanently employed academic staff.  
89% of new academic staff appointed between June 2013 and December 2013 attended the L2T 
programmes offered in January 2013, July 2013 and January 2014. 

The HRD collates staff training needs through Individual Development Plans (IDPs) and has been able 
to submit Annexure 2: Work-place Skills Plan Report [WSPR] annually and timely to the ETDP SETA as 
required by legislation [Annexure 2: WSPR 2010-2015: Remittance from ETDP SETA]. In this way, HRD 
has been able to align its training initiatives to the training needs identified by academics as shown 
by HRD staff training statistical data for 2011-2013 [Staff training statistical data for 2011-2013]. This 
data shows that academics attended both academic and soft skills training, for example in conflict 
resolution. 
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Reward and recognition: Following the merger in 2004 of the three previous technikons, in 2005 TUT 
established collective agreements on harmonising salaries. This resulted in the development of a 
framework and rules for staff remuneration [Collective agreements 2005, 2012, 2013-2014]. This 
harmonization included the principle of rewarding staff members fairly and competitively in order to 
attract and retain competent staff in a manner that fulfils the goals in the university’s Mission and 
Vision.  

TUT’s policy on sabbatical leave enables academics to enhance and improve their qualifications 
[Policy on sabbatical leave]. While staff members are on sabbatical leave, they receive their total 
reward packages including monetary and non-monetary benefits. Upon completion of the 
qualification, academics are rewarded according to the policy on qualification improvement. There is 
also a policy on academic promotion of junior lecturers to lecturer positions upon completion of 
Masters qualifications [Provision for promotion of academic staff]. 

TUT offers Academic Excellence Awards which recognise academic staff members who perform 
exceptionally well in research and teaching according to set criteria [Academic Excellence awards 
ceremonies 2011 and 2012]. Excellent lecturers receive monetary vouchers, while excellent 
researchers receive part of the money generated from their accredited subsidized publications. 
These awards encourage retention of excellent staff members who contribute positively to 
improving undergraduate and post-graduate student success and graduation rates. 

Workload models: TUT has a workload guideline which was developed in consultation with the 
faculties [TUT workload guideline]. The guideline is a monitoring tool, with the main goal of ensuring 
equitable workload distribution. It captures information about a range of academic activities, 
including teaching, preparation, practicals, supervision, meetings, community engagement, personal 
development, research, innovation and work-integrated learning (WIL) visits. A survey of the 
faculties indicated that in most of them the guideline is used by all departments and monitored by 
the Executive Dean’s office on an annual or bi-annual basis. The majority of the faculties also 
reported that the guideline is fair and is a useful tool not only to balance workload and 
responsibilities but also to track agreed-upon deliverables. 

Conditions of service: Employment contracts for academic staff members require that they work 40 
hours per week, and carry out a minimum of 25 flexible service hours at the institution [Contract of 
appointment]. Although there is no institutional evidence for this, it is believed that academics use 
these flexible hours to improve their qualifications and teaching practice, conduct research and carry 
out field trips. 

Performance management: The Policy on Performance Management System (PMS) was developed 
and approved in 2012 [Policy on Performance Management System]. The Vice Chancellor has 
expressed commitment to implementing and rolling out the PMS university-wide. In this regard: 

 PMS training for employees on the supervisory level (Post Level 5 – 9) was carried out [PMS 
Training register]. 

 Performance contracts were signed by all EMC Members, Executive Deans, Assistant Deans, 
Heads of Departments (HoDs) and some lecturing staff [Performance contract forms].  

 

Although the implementation of the new PMS is still in its infancy, it presents a useful opportunity 
for incorporating scholarship in teaching as an important performance criterion for academic staff. 

As part of the PMS, the HRD department has a system of Individual Development Plan (IDP) forms 
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which have been collected from most of the university’s environments [Individual Development Plan 
form]. However, the contribution of the IDPs to the development of scholarship of teaching has not 
been assessed because of the lack of adequate human resource capacity. Nevertheless, HRD does 
collect IDPs and compiles the WSPR Annexure 2 as required by regulation.  After submission, HRD 
schedules a meeting to hand over the compiled TUT training information to all major training 
partners who then provide training plans. There is however no evidence of assessment of the 
training provided due to lack of adequate human resource capacity. 

 
2.3 What activities related to this focus area have you initiated during the past three or 
four years that have not been as successful as you had hoped? In what ways were they 
unsuccessful? What do you think might be the reasons for the lack of success? 
 
Professional development: To ensure that participants in the various professional development 
programmes offered by CDS have the opportunity to reflect on their learning, all programmes 
includes a follow up activity after attendance of each programme.  In some of the programmes, such 
as the L2T and the part-time programme, a class visit and follow-up discussion by the Curriculum 
Development Practitioner (CDP) and the HoD is compulsory for successful completion of the 
programme. However, these activities are not often undertaken because of the lack of adequate 
human resources in CDS and a lack of commitment from the academic managers whose role it is to 
supervise the process.  

Through external funding from the Teaching Development Grant, additional staff were appointed in 
2012 and 2013 to assist with conducting class visits for part-time lecturers who had attended 
professional development programmes. The purpose of these appointments was to offset the 
inadequate human resources capacity. Over half (54, 4%) of academic staff at TUT are employed on a 
part-time basis. Because part-time staff members are not paid, or rewarded, for professional 
development they do not take part in it, although their need for it is in general higher than is that of 
other staff.  

Although HRD submits Annexure 2: WSPR as per regulation annually, not all training and 
development initiatives from all training partners are monitored and evaluated. Training initiatives 
are implemented but because PMS is not implemented university wide, some training initiatives are 
not targeted at the critical skills that staff need to carry out their work. 

Reward and recognition: The implementation of the policy on promotions for academic staff was 
unsuccessful. Due to a lack of funding and in some cases structural problems, the policy only 
benefitted junior lecturers and was not applied to the rest of the academic staff members who were, 
as a result, discouraged.  

Mainly because there has been no university-wide implementation of the PMS, there is no clear link 
between performance management, and the scholarship of teaching, and reward and remuneration.  

The system for monitoring study progress and achievement of sabbatical leave goals for staff who 
have been granted such leave is not effective. This opens the policy to abuse, and that defeats its 
intent.  

The current Academic Excellence Award has a much smaller monetary value than the rewards and 
recognition given for research related activities. This downplays the importance of developing the 
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scholarship of teaching in favour of improving research outputs.  

Workload models: Although the workload guideline has been formally adopted, it is not 
implemented, monitored and managed in a uniform way across all academic environments. This may 
be because TUT has not implemented a PMS and clarified what role the workload guideline would 
play in such a system. 

Conditions of service: The current short-term contract for part-time academic staff members is 
restrictive, in terms of hours they can be paid for (a maximum of 19 hours per week). This has a 
potentially negative impact on the quality of teaching provided by part-time academic staff 
members. 

Inadequate infrastructure (lecture halls and staff offices at the Ga-Rankuwa and Polokwane 
Campuses, and IT infrastructure at the Soshanguve campus in particular) does not create an 
environment for good-quality learning and teaching for staff or students.  

Performance management: Although the PMS has been approved, the delay in its roll-out at all 
academic and non-academic staff at all levels has meant that there has been no official monitoring of 
performance at the university. This has serious implications particularly for the lecturers, who 
provide the core functions of teaching. The delay is due to a dispute with the unions on its 
implementation and also to difficulties in procuring service providers to provide university-wide PMS 
training. 

2.4 What activities have you recently implemented, or are you planning to implement in 
the next 12 to 18 months related to this focus area? Why have you chosen these particular 
activities?  What is the need or problem they are intended to address? 

Professional Development: A reporting system was implemented in 2014 to provide feedback at 
each Faculty EXCO meeting on the progress of new lecturers who have gone through the L2T 
programme [CDS Exco reports (examples from 3 faculties)]. This was aimed at addressing the 
problem of new lecturers not being able to complete the requisite assignments for the L2T 
programme.  

In 2013, on-line professional development programmes were introduced to ensure active 
participation and to enable more contact with part-time lecturers and distant campus academic staff 
members.  

Also in 2013, to enable participants to complete assignments timeously, contact sessions for SLPs 
were extended by a day to ensure more time-on-task with participants.  

Diagnosis of HRD training initiatives was done based on the ISP 2014-2019 and 2013 climate survey. 
Future training initiatives for academic staff will be prioritised to address the goals and objectives of 
the ISP 2014 – 2019 as well as challenges identified in the climate survey. 

Reward and Recognition: The development of TUT remuneration strategy and policy is underway. 
The aim is to align this with ISP 2014-2019 and with the Performance Management System. This will 
assist the university to remunerate academics based on performance. 

Human Resource Development has recently developed a progress reporting system to monitor the 
progress of staff members who have been granted study leave. 

With effect from the second semester of 2014, the university has lifted the moratorium on academic 
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promotions.  

HR&T is currently embarking on a work breakdown structure analysis project which will align TUT’s 
structures and costs will be calculated accordingly. 

Workload Models: Future implementation of the workload guideline will be informed by the 
following recommendations as identified by the faculties: 

 Link to central database containing timetables and student numbers for better verification 
and automatic auditing of data supplied by lecturers. This is necessary because staff 
sometimes use incorrect decentralized information to complete the document, resulting in 
discrepancies and misrepresentations. 

 The involvement of staff in ad hoc activities not foreseen at the start of an academic year or 
semester needs to be better quantified (QEPWG working group participation for example). 

 At the moment all subjects, irrespective of discipline, are treated equally. A weighting system 
should be investigated to better facilitate comparisons across disciplines. 

 The guideline has been developed primarily to create an enabling environment for teaching 
and learning for full time staff. A parallel model needs to be developed to address the unique 
issues faced by part time academic staff. 

Conditions of Service: A draft talent acquisition strategy to enable TUT to attract and retain 
demographically representative academic employees has been introduced [Procedure on employee 
talent acquisition]. However, implementation across the institution is slow due complexity of the 
institution. 

Performance Management: With the approval of the PMS policy, the focus now will be on 
expediting the procurement, implementation, and roll-out of the PMS starting with training all 
university employees. PMS training will be conducted on a regular and continuous basis [HR & T 
strategic plan 2014 – 2015]. 

Lecturer evaluations by students are carried out; however, they are not entirely objective or 
confidential. To improve lecturer evaluations by students, it is essential that there is no element of 
bias and/ or influence from lecturers and/or evaluators when this is done. The system must also 
become electronic so that students can complete the evaluation forms using myTUTor. 

The future improvements to the peer review process should be redesigned to focus on lecturing 
KPAs, and the process must be uniform to all faculties. All performance evaluation forms (lecturer 
evaluations by students and peer review) should be included as part of the PMS for academic staff. 

2.5 What are the challenges or problems related to this focus area that still need to be 
addressed in the university? 

Professional Development: Because of inadequate support from lecturers’ academic managers and 
by the CDS support unit, the completion rate of professional development programmes is currently 
very low, at about 10%. This is mainly due to lack of adequate human resource capacity within CDS; 
high teaching loads; high demand for research outputs; and lack of mentoring and monitoring within 
academic departments.  

Due to the lack of institution–wide implementation of PMS, and because professional development 
activities are often not recognised and rewarded, lecturers do not have the motivation to attend or 
complete these programmes successfully. In addition, due to the lack of an effective management 
and information system at HR&T, it can happen that new academic staff members either do not 
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attend the academic orientation programme (L2T) or do not complete it successfully and still have 
their probation period signed off at HR &T.  

The lack of institution-wide implementation of PMS to support and structure staff development 
activities makes it difficult for managers to control and plan for these activities.     

Professional development programmes tend to be offered only at the Pretoria campuses and not at 
the distant campuses because of human resource capacity problems in CDS and HRD.  

Reward and Recognition: TUT currently has one salary scale for academic and support staff. This 
practice may be discouraging for academic staff as they are expected to put more effort into 
improving qualifications and teaching performance. There is a need to differentiate the salary scales 
of academic from support staff. 

There is no effective tool to monitor study progress for academics who have been granted study 
leave, nor are consequences or measures to deal with situations where studies are not completed.   

The current system for applying for sabbatical leave has two parallel systems: application through HR 
and application for research funding to get a replacement. These two processes are not integrated 
and this restricts successful applications for sabbatical leave. The system needs to be reviewed to 
ensure integration and coherence of the two processes. The current TUT framework also tends to 
confuse sabbatical leave with study leave and there is a need to review the current practice so that it 
is aligned with the concept of sabbatical leave as universally understood. Furthermore, there are 
inconsistent monitoring practices for staff who go on “sabbatical” and/or “long leave” to further 
their studies. 

Workload models: The implementation of the workload guideline requires time, effort and 
dedication from HoDs; this is sometimes lacking. 

The guideline is a useful tool for comparing and equalising workloads in homogeneous environments 
(such as a department), but when average workload scores are compared across departments and 
faculties, significant differences are observed. Equalisation between disciplines therefore remains 
problematic.  

Implementation of the workload guideline across all faculties is difficult because the university has 
not implemented a PMS consistently institution wide. Furthermore, the role that the workload 
guideline should play in such a system is not clear.  

The guideline provides a workload score, with a score of 1600 per year taken as a normal workload. 
Equalisation of workloads is left to the discretion of HoDs. The university needs to develop a 
mechanism to address staff overload in some faculties. 

Conditions of service: Over-reliance on part-time staff in various academic departments requires 
urgent attention. 

Managing ‘systematic’ staff promotions is problematic since it relies heavily on staff either resigning 
or retiring. This demotivates staff to improve their scholarship of teaching and they may leave for 
“greener” pastures. 

Performance management: The performance contract for appraising academic staff members is not 
designed so that it can easily evaluate the effectiveness and quality of teaching. There is a need to 
design performance appraisal instruments that will evaluate good teaching practices. 

The unions were reluctant to support the proposal that, over time, the current bonus will be linked 



 

 

 

Tshwane University of Technology:  QEP submission:   11 September 2014   page 11 of 29 

  

 

 

 

to the PMS. For the PMS to be successfully implemented, it must be supported by all TUT 
stakeholders especially the unions and the academic and non-academic employees. 

Some employees have raised their concern that the introduction of the PMS may open them up to 
victimisation by their line managers, especially in instances where the relationship between the 
manager and the subordinate is not healthy. It is feared that the PMS may be used as a punitive 
measure. 

The university will need to look at how to best link the PMS policy with the promotion policy and 
other related policies that have a direct and or indirect bearing on the PMS policy. 

 

 

3. FOCUS AREA 2: ENHANCING STUDENT SUPPORT AND DEVELOPMENT  

3.1 Which aspects of your institution’s Strategic Plan relate to this focus area?                                                                                                                                                                                     

The following goals and objectives from the ISP 2014-2019 relate to enhancing student support and 
development:  

Goal 1: To prepare diverse students for rewarding careers and responsible citizenry by providing 
student centred learning experience that is underpinned by scholarship of teaching and learning.   
Objective 1.3: To enhance the quality of teaching and learning for holistic student success. 

Goal 4: To provide a supportive teaching and learning, working and living environment for staff 
students. 
Objective 4.3: To foster an environment that supports the engagement, development, wellbeing and 
success of TUT students and staff. 

 

3.2 What activities do you currently have in place related to this focus area that are 
successful? What evidence do you use to conclude that they are successful?  

Career and Curriculum Advising: Work Integrated Learning (WIL) strategy and governance structures 
were approved in 2013 but are not yet fully implemented [HEDS Annual Report]. A number of 
successes were identified relating to the five-stage WIL: student preparation, placement, monitoring 
(visits) and the debriefing process. An example is faculties’ provision of preparatory workshops for 
students, where topics such as CV and portfolio preparation, work ethics, career planning, 
employment strategies and interview preparation for WIL and the workplace are discussed. An 84% 
WIL success rate was recorded in 2013; the goal is to improve to 100% [HEDS annual report -2013].It 
is worth noting that some academic departments such as Educational Studies have a 100% 
placement record at schools. 

A highly successful Career Fair was held for the first time in 2013 on the Pretoria campus [HEDS 
Annual Report 2013]. In addition, employer recruitment drives were carried out, though not 
consistently throughout all faculties and campuses [HEDS Annual Report 2013].  

TUT offers career guidance services and interventions which include: free career guidance 
consultations, career choice information sessions at Open Days and Career Expos (on request), 
school visits and psychometric assessments at some learning sites [Career counseling statistics]. 
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Life and academic skills development: TUT is committed to the holistic development and support of 
all students to optimise the potential of every individual or group to achieve success including 
academic, personal, interpersonal and work related success. The university recognises that students 
come from varied backgrounds and have diverse potential and abilities. It therefore strives to 
provide developmental and supportive services to allow each student the best possible chance of 
success.  These services are presented within the context and focus of academic and personal needs 
and are both pro-active and reactive in nature. Curricular and co-curricular input towards holistic 
student development is a strategic goal of the institution. 

The university, through the SDS, offers a variety of development and support programmes to 
students, including reading and writing skills, individual study support and life skills [SDS report on 
service portfolios]. SDS also offers language proficiency programmes, support, development, 
awareness and training programmes regarding substance dependency, teenage pregnancy and 
social skills. The institutional Disability Unit which is managed by SDS offers various services to 
disabled students such as translated materials (audio and braille), assisted assessments and 
diagnostic support [SDS Annual Report 2013]. 

All students are offered library orientation upon arrival at the university. This ensures that they 
know where their campus library is located; the collections of literature and references sources 
relevant to their studies, both in print and online; information services and the relevant information 
librarians and information literacy training programmes available; and most importantly, the library 
rules [Module 1: Welcome to the Pretoria Library, Student Orientation March 2014].   

Arrangements are made with departments for students to receive information literacy training soon 
after registration and commencement of classes and before they have to submit assignments. This 
provides them with skills in using information,  including referencing skills (to avoid plagiarism) and 
compilation of bibliographies [Information Literacy Training Schedule, 2014 Information Literacy 
Training Statistics, Polokwane]  

All nine libraries and Electronic Resource Centres (ERCs) offer services after-hours until 22:00 from 
Mondays to Thursdays and between 09:00 and 17:00 on Saturdays. This gives students access to 
continued library services, and extends the services to especially those staff and students who are 
not able to come to the libraries during the day [After-Hours Services Roster: Mbombela]. 

Although the institution has not formalised a “First Year Experience” programme, faculties are 
implementing a number of support activities to provide a holistic first year student experience 
(career orientation, risk profiling, student orientation and life skills workshops) [Faculty annual 
reports]. To increase student success rates, faculties offer tutoring and/or mentoring programmes 
funded by Teaching Development Grant [TDG submissions]. The mentors are trained centrally by 
SDS [SDS Annual Report 2013].  

TUT has been offering Extended curriculum programmes with Foundation provision in some faculties 
since 2008. These give extra support to students who need skills development in particular areas. 
There has been a steady increase in the number of programmes providing Extended curriculum 
programmes with Foundation provision; by 2013, 26 programmes were offered in the Faculties of 
Management Science, ICT, Science and Engineering and the Built Environment. Reports from 
faculties, as well as HEMIS data, indicate that students in these programmes are making good 
progress [SDS Annual Report 2013]. 
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Counselling: Personal counselling is provided on all of TUT’s learning sites except Polokwane. The 
demand for this service increased by 100% between 2010 and 2013. This indicates the need for, and 
the success of, this service [Statistics on student counselling]. Student evaluation forms, feedback 
from faculties and HEDS’ SDS Quality Review all indicate that students find counselling very helpful 
[HEDS SDS Quality Review Report].   

SDS counselling staff members are well qualified, with at least Master’s degrees in Counselling, 
Clinical or Educational Psychology, and Clinical Social Work. They attend continuous professional 
development (CDP) courses regularly to update their professional skills, and they hold weekly round 
table discussions to share strategies and best practices to improve the quality of counselling. 
Successful Counselling and Educational Psychology Internship programmes at the Pretoria and 
Arcadia Campuses increase interns’ abilities, under a senior psychologist’s supervision. In addition, 
counselling staff access the Community of Practice (COP) on SharePoint; this includes documents on 
handling interventions and scenarios [HEDS annual report - 2013].  

Student performance monitoring and referral: All faculties have identified individuals responsible 
for monitoring academic performance and student progress, and who are members of the Faculty 
Academic Exclusion Committee that evaluates appeal applications and develops intervention plans. 
These provide additional academic support to students who have been conditionally re-admitted 
after successful appeal against exclusion [Faculty EXCO minutes]. 

“At risk” students are identified by faculties, and intervention plans developed and rolled out by SDS 
and faculties. Students’ attendance in interventions are tracked through the Student Tracking 
System (STS) which enables early identification of, and communication with, “at risk” students and 
captures all intervention data [SDS statistics].  

TUT has an active Success Rate (SRS) Sub-Committee of the Senate Committee for Teaching and 
Learning. This monitors student performance across faculties and identifies subjects with poor 
success rates. SRS faculty representatives report on successes and challenges relating to success 
rates within their faculties and on measures that have been put in place to address them. SRS 
members also offer practical suggestions and examples of good practice. [Success Rate Sub-
Committee Terms of Reference and minutes]. 

SDS administers psychometric assessment (Student Profiling) to first year students at the beginning 
of each academic year. Its purpose is to identify any difficulties that students have, and focuses on 
English proficiency, career choice, learning and study strategies and emotional skills. Students 
receive a comprehensive report at feedback sessions; class reports are provided to and discussed 
with departments; and all of data is captured on the STS. As needed, students are referred to SDS for 
relevant interventions [SDS statistics; Student Profiling information guide]. 

Faculty Examination Committees (FEC) are functioning well in identifying problems and analysing 
examination marks (and final marks in the case of continuous evaluation) and making 
recommendations for improvement.  

3.3 What activities related to this focus area have you initiated during the past three or 
four years that have not been as successful as you had hoped? In what ways were they 
unsuccessful? What do you think might be the reasons for the lack of success? 

Career and curriculum advising: Many students tend to register for programmes without sufficient 
prior career information. Although career-counselling services are available, not all late applicants 
consult a Counsellor if their application for their first choice of programme has been unsuccessful. 
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Late applicants often select a programme merely because there is space available. Guest lectures 
have been presented by industry experts; however, this has not been done consistently throughout 
the university and requires improvement.  

Life and academic skills development: Student attendance at additional academic interventions, 
such as tutorial sessions, outside official hours has been unsuccessful for a number of reasons. These 
include insufficient transport and unavailability of venues [attendance lists]. Attendance is also poor 
in non-credit bearing intervention programmes [SDS data]. The English Word Power programme is 
presented in some faculties and on some campuses, but poor student attendance limits the 
programme’s success [SDS report and SDS statistics]. 

Attempts to increase the number of students attending information literacy training have not been 
successful as the programme is not compulsory. However, Information Services could be enhanced 
with electronic books and especially packages for undergraduate students. Students should have 
access to reading material on the same platform as their learning material. The LIS had planned to 
purchase e-books and embed them into the learning management system but was there was not 
enough money to launch this successfully. 

 

Counselling: Some students referred for Counselling do not attend all of their counselling 
appointments. In 2013, this resulted in 794 wasted counselling hours. In some cases, students 
reactively attend therapy sessions only after they have failed a subject. 

Student performance monitoring and referral: There is no evidence about the impact of the 
processes mentioned in Section 3.2; the limitations on these processes can be described as 
challenges rather than their being unsuccessful practices. 

3.4 What activities have you recently implemented or are you planning to implement in 
the next 12 to 18 months related to this focus area? Why have you chosen these particular 
activities?  What is the need or problem they are intended to address? 

Career and curriculum advising: The 5-stage WIL process, which includes student preparation, 
placement, monitoring (visits) and debriefing, needs improvement. In addition, employability skills 
workshops need to be standardised at distant campuses to ensure equitable provision across all 
campuses. 

Prospective and registered students have free access to career guidance, but provision of career 
guidance to prospective students requires improvement. Introducing Career Fairs at all Campuses, 
and not just at the Pretoria campus, would more service provision more equitable as would 
introducing a colloquium for Life Orientation school teachers on assisting students with their career 
choices.  

Life and academic skills development: The new credit-bearing module TUT 101, which covers 
language, information literacy, life and numerical skills for first-year students, is in the development 
phase. The programme will be compulsory and will be scheduled in students’ timetables. In addition, 
desirable graduate attributes will be identified and fostered among students.  

The first-year orientation programme is currently not available to all students in the different 
campuses. To promote best practice and equitable service delivery across all campuses, it needs to 
be formalised at institutional level. Services and support for students with disabilities are also 
unequally available at the different campuses, and this needs to be addressed. Mentors are 
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appointed within faculties, but are not monitored and managed optimally at that level. They are 
trained by SDS, in line with the new policy, but monitoring is the responsibility of academic 
departments. These have not optimally formalised the mentoring system throughout the faculties 
and SDS is currently rolling out an awareness campaign to inform academic departments about their 
role.  

Not all libraries have Information Literacy Training librarians. The Teaching Development Grant will 
fund the appointment of Training Librarians for the Arts, Soshanguve North and South Libraries, and 
infrastructure and staff development from 2014 to 2017 to ensure equitable services TUT-wide. LIS 
recently initiated observational visits to other HEI libraries to learn about effectively utilising the TDG 
and improving training [Request for TUT Information Literacy Training]. 

Counselling: Personal counselling services are not currently available at the Polokwane campus and 
need to be introduced there. Because of the increase in demand for the service, additional 
counsellors need to be appointed in permanent positions, with some allocated to specific faculties. 
Counsellors would thus become familiar with faculty staff and students and this will help with 
building good working relationships. At least once a semester, faculties should ask Counsellors to 
present workshops on emotional well-being to first year students. The Psychology Internship 
programme, currently offered only at the Pretoria and Arcadia campuses, should be extended to the 
other campuses. Group counselling sessions should be promoted as there is a growing demand. 
Early and pro-active referrals should also be encouraged in faculties.  

Partnerships with external organisations need to be formalised through MOUs, to assist with 
additional specialised student support and development services.  

Student performance monitoring and referral: Although SDS is a well-established Directorate within 
the university, it is not sufficiently “visible” across the institution and many staff and students are 
unaware of the services it provides. It is therefore important to increasingly market SDS’ services to 
academic departments and to students. In 2012, the institution introduced a new layer of student 
leadership, the Student Faculty Council (SFC), to liaise between students and faculties. Increased 
engagement with this Council should help to create student awareness of the support available 
within the faculties. 

Lecturers who refer students to SDS sometimes ask for feedback and a progress report. SDS 
therefore needs a uniform reporting system so that academic departments can monitor referred 
students’ progress and their participation in interventions. 

A student Profiling process is not in place consistently across campuses and needs to be 
standardized. This should include the implementation of Student Profiling during first year 
orientation programmes and providing timely feedback of results to students and academic staff. 

The Student Tracking System (STS) helps academic departments to monitor students. Through this 
system, relevant personnel can track a students’ academic progress and monitor whether they have 
been attending SDS intervention(s). Academic staff members are often unaware of how to use the 
system. Training sessions for all faculties and Campuses should therefore be provided to increase the 
effectiveness of the STS system. 
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3.5 What are the challenges or problems related to this focus area that still need to be 
addressed in your institution? 

Career and curriculum advising: Students seek career guidance too late, usually when the university 
does not allow further programme changes. Also, first-year students may be “academically 
excluded” because, among other reasons, they have not received proper career counseling. They 
therefore register for inappropriate programmes. Career advising to prospective students before 
they join the university also needs to be improved. For example, TUT marketers should be 
empowered to provide career advice at school level prior to TUT enrolment. Career Counselling 
services should also be accessible at all campuses.  

In addition, a major difficulty in carrying out the five-stage WIL process at the university is 
inadequate human resource capacity and inadequate funding. 

Life and academic skills development: Although pockets of excellence exist in the provision of life 
and academic skills, successful activities or initiatives are not consistently or uniformly provided by 
all faculties or campuses. Class attendance is a multi-faceted challenge that affects teaching and 
learning and, subsequently, success rates; electronic monitoring of class attendance is overdue. The 
“First Year Experience” programme is neither institutionalised nor coordinated.   

LIS staffing needs to be improved as the ratio of librarians to students is not favourable: only 21 
librarians serve 54,000 students, excluding academic services to staff. The university has therefore 
approved a project to re-engineer the LIS to achieve better staffing provision: better librarian-to-
student ratios, and provision of staff for new digital and electronic-based services. The project is 
currently at the bid evaluation stage. [LIS Re-engineering Project]. 

Counselling: An inadequate staffing budget, too few Counsellors, increased demand for the 
counselling service and student non-attendance at counselling appointments are some of the 
problems. Moreover, counselling staff are involved in other programmes and cannot focus solely on 
counselling. Three campuses have only one qualified Counsellor, with no backup person, and one 
campus has none. Since students tend to be “crisis orientated”, some terminate therapy when they 
“feel better” despite problems not having been addressed thoroughly. It is also difficult to 
coordinate counselling appointments so that they do not interfere with student timetables. 

Student performance monitoring and referral: Effective communication with students can be 
difficult as they do not activate their TUT email addresses or update contact details with the 
academic departments and Admissions Office. They therefore do not always receive important 
information sent to them by the institution, including reminders of scheduled intervention sessions.   

Timely uploading of marks by academics onto the ITS is also essential for effective student 
monitoring. SDS also needs to have a uniform system for reporting to academics about the 
interventions that students attend. SDS also has insufficient staff per campus to provide services to 
all students equitably.  

There is a lack of effective utilisation of the STS by the academic staff. Furthermore, there is 
inconsistent implementation of student profiling across faculties and campuses. 
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4. FOCUS AREA 3: ENHANCING THE LEARNING ENVIRONMENT  

4.1 Aspects of the institution’s Strategic Plan that relate to this focus area.  

The following goals and objectives from the ISP 2014-2019 relate to enhancing the learning 
environment:  

Goal 4: To provide a supportive teaching and learning, working and living environment for staff and 
students. 

Objective: 4.2: To deliver the highest quality service to internal and external clients and 
stakeholders. 

Objective 4.4.5: To acquire, construct, install, monitor and maintain infrastructure, facilities and 
equipment of a standard conducive to participating in the modern tertiary education context. 

 

4.2 What activities or facilities do you currently have in place related to this focus area 
that are successful? What evidence do you use to conclude that they are successful? 

Teaching and Learning Spaces:  

Providing adequate and good-quality facilities for teaching and learning increases the chances of 
student success. To support this notion and the above goal, TUT has built new infrastructure and 
improved a number of teaching and learning spaces in some campuses. These include lecture halls, 
student centres and academic staff offices [Campus Master plans: 2010 – 2013, Occupancy 
certificates, list of new and renovated buildings]. However, there have been no surveys of students 
taught in the new facilities to find out what effect the new and renovated teaching and learning 
spaces have had. 

ICT infrastructure and access: 

The following projects were rolled out across the different campuses to improve the quality and  
accessibility of ICT infrastructure for staff and students: 

 Mobility infrastructure: the Wi-Fi infrastructure project: Phase 1 provided Wi-Fi hotspots for 
students and staff to access the Internet and Learning Management Systems (myTUTor) 
wirelessly when on campus and in residences [Wireless Project Closeout Report]. 

 Eduroam project: This project was an extension of the Wi-Fi project and enabled TUT staff 
and students to connect to any Eduroam participating university’s wireless network using 
TUT credentials. Thus, the university’s students and staff could connect in any Eduroam 
participating university wireless network nationally or internationally for research purposes 
[Wireless Project Closeout Report]. 

 Academic Project Network (APN) PHASE 1: The rollout of this project improved staff and 
students’ ability to access the TUT network from home, conduct research and access other 
TUT systems anywhere at any time [APN Project Closeout Report].   

 Metropolitan Area Network (MAN) Infrastructure upgrade project: the South African 
National Research Network (SANReN) network project (Phase 1): in 2005, the Department of 
Science and Technology received funding to build a world-class national research and 
education network to further the country’s research aims. TUT is one of the universities that 
were successfully connected to this network [Bandwidth Closeout Report]. 
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 Local Area Network (LAN) and Wide Area Network (WAN) Infrastructure upgrade project: 
TUT upgraded its core network infrastructure including the Local Area and Wide Area 
Networks to enable staff and students to access university data from anywhere at any time. 
Server rooms and facilities were also upgraded, and have a sufficient and uninterrupted 
power supply [Wireless Project Closeout Report; LAN Project Closeout Report]. 

Technology-enabled tools and resources: 

TUT’s strategic goals make provision for and guide the integration of technology with teaching and 
learning as one of the thrusts towards the deployment of educational technology in the classrooms. 
Statistics recorded on educational technology installations, and adoption within TUT, have increased 
and academic staff have embraced technology-enhanced teaching and learning as a strategy. 
Relevant hardware and software have been installed at all learning sites meeting the minimum 
standard criteria of available technologies in the lecture-halls and smart-classrooms.  720 venues 
have been completed, with full minimum standards of educational technology installed throughout 
the university. 

The implementation of e-assessment tools has been rolled out to all TUT learning sites [myTUTor 
Architecture, Upgrade Report and the Hardware Specifications an Efficiency Report], but the impact 
on student performance is yet to be reported in a form a research output. Two interventions in the 
faculties of Engineering and the Built Environment, and Science, are in place. 

Library and Information Services: 
 
LIS has brought technology to where students are on campuses by opening computer centres 
(Electronic Resource Centres (ERCs) and Internet Centres) outside the library buildings, in faculty 
buildings and in student residences. ERCs are heavily used on a daily basis, as many students do not 
have access to computers and the Internet from home. In addition, the Soshanguve North Library 
extension opened for service during 2013 and has a 24-hour study area and Information Commons. 
This is the kind of environment the LIS would like to provide for all TUT students. 
 
Most of the libraries have Training Rooms for use during information literacy training rooms. 
Libraries that do not have this facility conduct training in ERCs or teaching computer laboratories by 
arrangement with academic staff. 
 

4.3 What activities or facilities related to this focus area have you undertaken or put in 
place during the past three or four years that have not been as successful as you had 
hoped?  In what ways were they unsuccessful?  What do you think might be the reasons 
for the lack of success? 

Teaching and Learning Spaces: 

There is a lack of data on teaching and learning space. Consequently, there is therefore no data to 
use for HEMIS reporting to the DHET or for monitoring space usage at the university which currently 
cannot determine if teaching and learning spaces are adequate or not. This is currently a concern for 
the HEMIS office as it impacts on the quality and adequacy of data that they use for HEMIS reporting 
to the Department of Higher Education and Training (DHET).  
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ICT Infrastructure and Access  

Mobility Infrastructure: 

Wi-Fi infrastructure project (Phase 2): The aim of this phase was to increase Wi-Fi hotspots to 
include student residences. Due to a lack of funding for management of access points, the rollout of 
Phase 2 has not been implemented. 

APN project (Phase 2): This phase was aimed at extending the issuing of APN SIM cards to students 
so that they could access the TUT library database, myTUTor and internet access from. This phase 
was unsuccessful due to lack of a proper rollout strategy to encompass all students and staff. 

MAN upgrade project:  

SANReN network project (Phase 2): Due to a lack of funding and the classification of the Soshanguve 
and Ga-Rankuwa campuses as rural campuses, TUT could not successfully connect Soshanguve, Ga-
Rankuwa, the Business School and the CBD residences. 

LAN and WAN upgrade project (Phase 2): After the merger, most TUT campuses had old network 
infrastructure and access levels. The Department of Higher Education and Training (DHET) provided 
limited funding for the development of network infrastructure. As a result, not all campuses have 
the same infrastructure and access levels. 

Technology-enabled tools and resources: 

E-pedagogy as a repository for eLearning best practises could not be published due to the lack of 
funding to acquire the server for hosting purposes. 

Library and Information Services: 

New libraries at the Arts, Polokwane, and Ga-Rankuwa campuses were not constructed because of 
internal and external project delays, infrastructural and financial deficiencies. The libraries at those 
campuses have never been academic libraries but are make-shift buildings which cannot 
accommodate the needs of an academic library which needs technologies, seating space, training 
facilities, seminar rooms, staff rooms and other facilities. 24-hours study areas and other services 
including Information and Research Commons are needed for the Soshanguve and Pretoria 
campuses. In addition, the eMalahleni library needs an extension to provide more seating space, 
Information Commons, seminar rooms and a training facility. The Pretoria library does not have 
sufficient capacity to cater for its current 25,000 student population.  

4.4 What activities or facilities have you recently implemented or acquired or are you 
planning to implement or acquire in the next 12 to 18 months related to this focus area?  
Why have you chosen these particular activities or facilities?  What is the need or problem 
they are intended to address? 

Teaching and learning spaces: 

To enable teaching to take place effectively, there is a need for venues to accommodate larger 
student groups, as reflected in the submissions from the faculties. The master plans for the various 
campuses make provision for these. Currently, some faculties use smaller venues do not sufficient 
seats for all of the students, some of whom have to sit on the floor. There is also an urgent need for 
office space to accommodate academic staff, and for common space for staff to network [Campus 
Master Plans Reports]. 
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The university needs urgently to conduct a space audit to determine the use of space for teaching 
and learning. This would assist it to determine the adequacy of the current space to support quality 
teaching and learning. 

Computer laboratories: Faculties have indicated the need for new computer laboratories and 
refurbishing of the existing ones. Most programmes require students to do practical work in 
laboratories; such facilities thus promote effective teaching and learning [Space Requirements 
Report].  

Special projects initiatives (Research infrastructure): There are special projects underway in the 
Faculty of Science funded through Infrastructure and Efficiency funding. These projects relate to the 
provision of laboratory equipment and refurbishment of various laboratories. This will ensure that 
students are able to carry out experiments without compromising prescribed methodologies [IEF 
Faculty of Science Report]. 

New buildings: The evidence provided indicates that a new Applied Languages building at the 
Soshanguve campus is needed. The Master plan of the Faculty of The Arts indicates that provision 
was made for the replacing the current library and establishing a clinic to provide clinical services to 
the students. At the Ga-Rankuwa campus, an auditorium 12 new classrooms are currently being built 
[Campus Master plans]. 

Relocating the Film and Television Production programme: To promote efficiency and monitoring, as 
well as access to quality teaching and learning infrastructure and resources, it was envisaged that 
the Film and Television programme currently located outside the TUT campuses at the PREMOS be 
relocated to the Arts campus [Faculty of The Arts Master plan].  

ICT infrastructure and access:  

The Directorate of ICT plans to rollout awareness and marketing campaigns about its services 
throughout the university. A training plan will be developed and rolled out to introduce new 
technologies and refresher courses for staff. The directorate also plans to establish an ICT support 
services unit for students across all TUT learning sites; to increase APN hotspots coverage in other 
places within TUT learning sites; and to conduct ICT infrastructure audits, through the TUT Master 
plan, at all TUT buildings. 

Technology-enabled tools:  

The Faculty of Science in collaboration with TLwT has introduced Question-mark™ (Perception) as e-
Assessment software dedicated to rolling out e-assessment in bulk and making provision for other 
question-types not supported by the LMS (myTUTor). An educational technology maintenance 
strategy is currently under development for approval, finalisation and funding. 

Library facilities and information services:  

The extension of the Mbombela (Nelspruit) Library, which will provide much-needed learning 
spaces, will commence in 2014; the site has been handed over. Master plans were submitted for the 
development of all libraries within the university. Funds are needed for the development of libraries, 
including provision of collaborative learning spaces, access to state-of-the-art technology and 
electronic learning material to support the improvement of the quality and quantity of student 
output. 
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4.5 What are the challenges or problems related to this focus area that still need to be 
addressed in your institution? 

Teaching and learning spaces: 

Because of increasing student numbers, TUT still has space challenges on some campuses due to the 
context and size of those campuses. Space shortage affects university’s expenditure because of the 
need rent buildings. The inadequacy of teaching and learning spaces may also have an effect on the 
accreditation of some academic programmes. 

Lack of maintenance: A lack of adequately trained human resource capacity and a maintenance 
strategy for buildings and infrastructure could result in constant crisis management within the 
university. It is therefore essential to have a maintenance strategy, adequate financial resources and 
trained technical staff to keep buildings and infrastructure in good condition. A typical example is 
that of the two Engineering buildings: Buildings 11 and 13. No technical staff are trained to maintain 
the electrical and ventilation systems in these buildings. More generally, old buildings are 
deteriorating because of lack of scheduled maintenance and of the financial resources. The cost of 
renovations will be higher than maintenance would have been. It should be noted that, through the 
HRD department, the university provides artisans with training opportunities.  

Access to buildings by staff and students with disabilities: Most buildings at TUT’s learning sites are 
not accessible by people with physical disabilities. It is imperative to address this.  

Office space for academic staff: In some of the faculties, there is a shortage of office space for full-
time and part-time academic staff. The situation can negatively affect the ability to hold 
consultations with students.   

Power outages: Municipal power outages during lecture times at TUT’s campuses, such as 
Soshanguve, Emalahleni and Arts, are common.  This interrupts classes and students losing out on 
teaching time. 

ICT infrastructure: 

There is a lack of mobility services, access to ICT infrastructure and services, and help desk services 
for student walk-ins. 

Technology-enabled tools: 
There is a lack of adequate personnel to support the deployment of technology in smart classes. In 
addition, internet bandwidth capacity differs across TUT’s campuses.  Global Viewer, used by 
academic staff to post information, is not user friendly. 
  
Library facilities and information services:  

To be used as a gateway to information services and as a marketing tool, the LIS website needs to be 
completely overhauled. Also essential is a platform for discovery of information contained in 
databases and other electronic resources, together with enabling the LIS to embed electronic 
resources for use by all students. Additionally, the libraries on all campuses have inadequate 
collaborative learning spaces, a lack of 24-hour study areas, access to technology and relevant 
information resources. 
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5. FOCUS AREA 4: ENHANCING COURSE AND PROGRAMME ENROLMENT  

5.1 Aspects of the institution’s Strategic Plan that relate to this focus area.  

The following goals and objectives from the ISP 2014-2019 relate to enhancing course and 
programme enrolment management:  

5.1 Which aspects of your institution’s Strategic Plan relate to this focus area?  

The following goals and objectives from the ISP 2014-2019 relate to enhancing course and 
programme enrolment management:  

Goal 1: To prepare diverse students for rewarding careers and responsible citizenry by providing a 
student-centred learning experience that is underpinned by a scholarship of teaching and learning; 

Objective 1.3:  To enhance the quality of teaching and learning for holistic student success.  

Goal 4: To provide a supportive teaching and learning, working and living environment to staff and 
student.  

Objective: 4.2: To deliver the highest quality service to internal and external clients and 
stakeholders. 

5.2 What activities do you currently have in place related to this focus area that are 
successful? What evidence do you use to conclude that they are successful?  

Admissions: The university strictly applies the admission requirements as approved by its Senate. 
The on-line Admission Point Score (APS) System is available to assist applicants to check if they 
comply with the published minimum admission requirements before they apply for qualifications of 
their choice.  

The late application enquiry system is also available to ensure that only those applicants complying 
with the admission requirements are accommodated during the late application period. Only 
applicants meeting the admission requirements are given access to the online application 
functionality [TUT website links]. 

Selection: There is a documented selection process for each academic programme; strict adherence 
to the approved processes ensures that prospective students are selected in accordance with 
approved requirements. 

A system of automatic selection of applicants who comply with the requirements approved by the 
university’s Senate (more than 50% of academic programmes) assists in ensuring that only 
applicants who comply with the requirements are selected.  

On-line sending and monitoring of admission selection cards with all information relevant for 
selection purposes ensures effective selection of applicants. The advantage of this new functionality 
is that selection of prospective students is done electronically without unnecessary delays.  

Using Potential Assessment as part of the selection process assists to ensure that students with the 
potential to succeed are selected [Programme specific admission statements as published in the TUT 
Prospectus, E-Selection manual and TUT Potential Assessment Manual]. 

In addition to the minimum admission requirements, the Faculty of the Arts has introduced the 
following: portfolios, auditioning and selection tests and additional requirements for first year 
students to ensure that prospective students with the potential to succeed are selected 
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[Prospectus]. 

Placement: A program has been implemented to run admission scores after the official publication 
of Grade 12 final results and to automatically cancel applicants who no longer comply with the 
requirements. Final placement of students is thus done on the basis of electronic results that the 
university receives from the Department of Basic Education. It no longer relies on copies of 
statements of symbol to finalise the placement of prospective students.  

The university also make use of an enrolment plan to monitor progress so that it can achieve its 
predetermined enrolment targets; automatic cancellation of applications, as appropriate, increases 
the university’s chance of achieving its targets [TUT Enrolment Plan, ITS screen prints]. 

Re-admission refusal1: The university has a Policy on Academic Exclusion and a documented appeal 
process. The policy and all academic exclusion rules and regulations are applied consistently across 
the institution, with exceptions where applicable [Policy on Academic Exclusion].  

The university also has a risk management system through which students’ performance is tracked 
and academic intervention mechanisms put in place to improve student success. The Policy on 
Academic Exclusion thus makes provision for a preventative strategy of continuous academic 
monitoring and intervention.  

Pass rates in Gateway courses2: Interventions which include the appointment of tutors and mentors 
are in place to improve pass rates in Gateway courses. Four faculties (Engineering and the Built 
Environment, Information and Communication Technology, Science, and Management Sciences) 
have introduced extended curricula with Foundation provisioning.  The Foundation offerings assist in 
preparing students for some Gateway subjects such as Financial Accounting, Chemistry, 
Mathematics, and Electro Technology [Approval letters from DHET and Student Enrolment Plans]. 
Two faculties received Institutional Efficiency Funds (IEF) grants which assisted in the purchase of 
much needed laboratory equipment [IEF Reports]. 

Throughput rates: The following interventions have been put in place to improve throughput rates: 
the establishment of Academic Excellence Offices in faculties; appointment of tutors and mentors 
for subjects with low success rates; orientation of students to the academic environment (transition 
from high school to university); academic goal setting; monitored study skills improvement; personal 
adjustment to university life; time management; information sessions on academic policies; 

                                                 

 

 
1
 Academic Exclusion at TUT refers to readmission refusal from a specific qualification, department or faculty for a set 

period of time due to the student's failure to comply with the minimum progress requirements as describe in this policy. 
The exclusion may be in the form of:  
(a) Exclusion from a specific academic qualification, in which case the student may be eligible for admission in 
another academic qualification in the same department, faculty or in another faculty in TUT.  
(b)  Exclusion from the faculty in which case the student may be eligible to be admitted in another academic 
qualification in another faculty in TUT. Such candidates will be referred to SDS for career counselling and will need to meet 
the admission requirement for the selected alternative academic qualification. 
 
2
 “Gateway courses” are those courses that have a large impact on students’ ability to progress.  Typically they are 

prerequisites for other courses, and often they have large enrolments.  At many universities, examples of gateway courses 
are first year Mathematics and Economics.  In some cases, if students fail a gateway course they automatically have to 
extend their studies by one or two semesters. 
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monitoring academic performance (tests/exams); implementation and improvement of selection 
criteria in all programmes; and emphasis on the use of e-learning strategies across faculties [Faculty 
reports; Orientation programme; Selection criteria; e-TUTor article for Faculty of Management 
Sciences only]. 

Compulsory Student Risk profiling has been implemented for incoming first year classes in 
collaboration with Student Development and Support (SDS) in order to identify potential threats to 
throughput rates at an early stage and take corrective measures to address such threats [Process 
document].  

The faculties are experiencing a gradual increase in average subject success rates and the 
undergraduate graduation rate has seen a steady increase over the past three years [Faculty reports; 
e-TUTor article for Faculty of Management Sciences only; 2010-2012 Graduation Statistics]. 

Management Information System: The institution has introduced the Higher Education Data 
Analyser (HEDA) system that provides modules used to improve course and programme enrolment 
management. One of the reports that can be downloaded from the HEDA system is the Application 
vs. Registration report, which provides information to the institution about the number of students 
registered per programme from the processed applications. This report provides insight into 
programmes which are fully enrolled and those which need to be filled [Application vs. Registration 
report]. 

One of the modules on the MIS is the Student Tracking System which is used to track and 
continuously monitor students’ progress and assessment marks and to identify students-at-risk. 
Intervention mechanisms are then put in place to assist the identified students. This module is used 
by the Directorate of SDS and the faculties [Student Tracking System]. 

Interrogator Pro is another module on the HEDA/MIS system; this is used to identify student and 
staff data errors and provides suggestions for solving those errors. This module is very useful for 
programme management and enhances the quality of institutional data [Interrogator Pro]. 

5.3 What activities related to this focus area have you initiated during the past three or 
four years that have not been as successful as you had hoped? In what ways were they 
unsuccessful?  What do you think might be the reasons for the lack of success? 

Admission: The late application enquiry system introduced at the beginning of the 2014 academic 
year needs to be improved. Closing the University gates inconvenienced students who were not 
necessarily coming to the campuses for late admission.  

Selection: Most prospective students who apply online fail to submit the required documents via the 
online functionality. As a result, the university has to write letters to ask them to submit the 
documents, as the selection process cannot be completed without the required documents. This 
delays the selection, and communication of the outcome to applicants. The documents are normally 
received via the post and this defeats the purpose of online application. Applicants may be failing to 
submit the required documents because they do not carefully read, or understand, the instructions 
about online submission of documents. 

Placement: The university requires prospective students to make a placement confirmation 
payment within three weeks of the date of the acceptance letter. However, the majority of 
prospective students fail to adhere to this requirement and only pay the registration initial payment 
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that is required for students to be formally registered. The reason for failing to make the placement 
confirmation within the stipulated timeframe may be due to financial difficulties. 

Pass rates In Gateway courses: Intervention mechanisms such as the appointment of tutors were 
put in place to assist students who struggle with Gateway courses; however, they tend not to attend 
because of the perceived stigma attached to such interventions. 

Although a tutor system has been implemented, it is optional and some at-risk students do not take 
advantage of it.  

Re-admission refusal: The academic exclusion policy has been changed annually since 2009 and at 
times towards the end of an academic year. Academic exclusion changes often require system 
development, a process that needs sufficient time to initiate and finalise. As a result, the university 
has had to find alternative ways of accommodating some of the academic exclusion changes. This 
risks the University failing to exclude students who have failed to obtain the minimum credits to 
proceed with their studies. 

The Integrated Tertiary System (ITS) as a source of information for re-admission refusal is not user-
friendly and needs to be re-developed to provide accurate information. 

Throughput rates: Cohort studies or analyses are mechanisms measure student success and 
throughput rates. Although cohort analysis has been encouraged at TUT, little has been done. Only 
two faculties (Engineering and the Built Environment, and Management Sciences) out of seven have 
undertaken such analyses. An application is available on HEDA to obtain information about 
conducting cohort studies. 

Management Information System: A lot of institutional information is kept on staff members 
desktops and is not captured on the ITS system. The SMS directorate therefore cannot report on 
such data. Efforts to integrate data into a single reporting unit have so far not been successful. 

Training schedules on MIS have been developed and communicated to the TUT community but the 
turnout has been low. 

5.4 What activities have you recently implemented or are you planning to implement in 
the next 12 to 18 months related to this focus area? Why have you chosen these particular 
activities?  What is the need or problem they are intended to address? 

Admissions: Implementation of the Intelligent Character Recognition (ICR) System is at an advanced 
stage. The new system will assist with regard to the integrity of captured application data used to 
admit prospective students. 

The on-line application system will also be improved to force applicants to capture their 
qualifications and school leaving subjects and submit all supporting documents on-line to speed up 
the admission process. This will address the current over-reliance on temporary staff, as applications 
will no longer be manually captured.  

The ICR system will also assist regarding electronic storage of hardcopy applications for ease of 
access by all relevant stakeholders. 

Selection: The e-selection program will be enhanced so that academic departments can cancel 
applicants who fail to report at the start of the academic year; and can accept applicants from the 
waiting list. This will assist the university to achieve its enrolment targets and ensure that only 
applicants who meet the criteria are selected, as the process will be automated [E-selection 



 

 

 

Tshwane University of Technology:  QEP submission:   11 September 2014   page 26 of 29 

  

 

 

 

manual]. 

Placement: Centralisation of face to face placement enquiries for all campuses based in the Tshwane 
Metro is one of the improvement initiatives that the university is considering. This will assist to 
ensure that placement enquiries are dealt with in a consistent manner. 

Readmission refusal: The university is in the process of approving a new Academic Exclusions policy. 
In terms of this policy, students will be excluded from a qualification, a faculty or the University as a 
whole. Students will now have an opportunity to choose other qualifications provided that they 
comply with the admission requirements of those qualifications. Academic intervention initiatives 
such as the appointment of tutors also assist to increase student success rates. The academic 
exclusion programme will be further developed (to accommodate, for example the three exclusion 
types), will be tested and staff will be trained to ensure a smooth academic exclusion process. The 
aim is to limit human intervention as far as possible [Policy on Academic Exclusions and Student 
Development Support (SDS) Strategy]. 

Pass rate In Gateway courses: The following interventions have been put in place to improve pass 
rates in Gateway courses: additional teaching aids for academics to assist large classes; innovative 
teaching methods for these courses/large classes; provision of adequate classrooms to allow division 
of large classes into manageable groups; and appointment of additional tutors and mentors to 
enable smaller groups. 

Improved admission processes will reduce the number of students who are not academically 
prepared for mainstream programmes. Some of these students may be channelled to extended 
programmes.  

A Success Rate Sub-committee has been established to gather institutional data on success rates and 
to ensure that interventions are provided equitably; and to conduct a qualitative analysis of why 
certain subjects are not performing, and to carry out a summative calculation and trend analysis of 
the results.  

Students under exclusion conditions should be tracked by allocating student mentors and staff. 

Attendance at tutorial classes must be made compulsory and should carry credits to motivate 
students to attend these classes and enhance their success in the Gateway courses.   

Throughput rate: All faculties have to conduct cohort analysis to measure their student success and 
throughput rates so that interventions can be put in place to assist in improving success and 
throughput rates. Students’-at-risk need to be identified early and supported adequately so that the 
system does not lose them. 

Conducting academic preparation workshops for students re-admitted after academic exclusion may 
prevent further exclusions.  

A tutor and mentor system should be implemented in more subjects in future, and attendance be 
made compulsory. Technology to monitor class attendance needs attention.  

Awareness talks about exclusions should be conducted for first year students during orientation to 
make them aware of the exclusion process. 

Management Information System: Modules and reports have been recently implemented to 
improve reporting on student throughput and success rates. Recently, the “Academic Performance 
Evaluation Report” was developed to assist academics to identify subjects at risk of achieving a 
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success rate of less than 50% based on assessment marks. 

The Directorate of Strategic Management and Support (SMS) plans to develop dashboards to 
provide operational and middle management with more information for decision making purposes. 
Dashboards currently in place provide information for top management only. 

Improved success rate reports on the system provide success rates per subject, qualification, 
department, faculty, campus as well as the institution, with parameters used to calculate the success 
rates. 

Training on HEDA will be rolled out and made compulsory for all staff. SMS will roll out staff capacity 
building on how to use HEDA effectively to inform interventions and conduct cohort studies. 

 

5.5 Challenges or problems related to this focus area that still need to be addressed in 
your institution? 

Admissions: One of the admissions-related challenges is over-reliance on temporary staff, because 
of insufficient allocation of Senior Lecturer Equivalents (SLE) who are appointed to assist with the 
capturing of application information. The practice compromises the integrity of the data the 
university uses to admit prospective students. Furthermore, the volumes of applications received do 
not match the human resources available to process and monitor the material [Admissions audit 
report; Copies of falsified admission source documents; and ICT Business Case by the Registrar’s 
environment and Student Satisfaction Survey Draft Report]. 

Selection: Late approval of admission rules by the University’s Senate, for implementation with 
immediate effect, is a challenge. Some approvals are done after the start of the selection process 
and this creates difficulties regarding changing the selection status of applicants selected before the 
approval of the new selection criteria.  

Selecting applicants on the basis of Grade 11 or mid-year Grade 12 results is also a challenge as 
some applicants do not comply with the selection requirements when final results are published.  

Delays in giving applicants feedback regarding selection status also remains a challenge [Student 
Satisfaction Survey Draft Report; and General admission rules as published in TUT Prospectus]. 

Placement: Late publication of final Grade 12 results is always a challenge. This renders the 
university’s placement processes inefficient as it impacts on timely communication of placement 
outcomes to students. These delays also impact on timeous placement of students [Student 
Satisfaction Survey Draft Report].  

Readmission refusal: The approved appeal process for readmitting academically excluded students 
after the expiry of the two year academic exclusion period is not adhered to. The majority of 
students originally academically excluded are therefore re-admitted after they have appealed, which 
creates problems.  

Regular changing of, and late approval of changes to, the academic exclusion policy for 
implementation with immediate effect also poses implementation challenges. These regular changes 
lead to incorrect academic exclusion of students (including omissions) as some changes require 
system development.  

The closing dates for submission of assessment marks are not adhered to, resulting in the exclusion 
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of students before finalisation of assessment results.  

The credit weights of the same subjects differ between qualifications.  Excluded students are also 
not linked to the Student Development Support systems for progress monitoring. The process of 
registering students who were originally excluded only takes place after the appeal process has been 
concluded [Policy on Academic Exclusions]. 

Pass rate in Gateway courses: A shortage of Instructional Designers to support lecturers and slow 
uptake of technology-enhanced teaching in some departments hampers success in dealing with 
large classes. 

The stigma associated with extended programmes, and attendance at tutorials to enhance success in 
Gateway courses, results in students not attending tutorial classes. Funding for the appointment of 
faculty at-risk coordinators is dependent on DHET grants (e.g. TDG). 

Other challenges with regard to the pass rate in Gateway courses include: the absence of 
institutional strategies for large classes, and pedagogical competencies for managing large classes; 
and pedagogical strategies which are not compatible with students’ learning styles. 

Throughput rate: Non-attendance of classes and late coming; non-completion of intervention 
programmes offered by SDS students’ socio-economic challenges (substance abuse, financial 
constraints); and a lack of venues for tutorial and other interventions are some of the challenges 
that impact negatively on throughput rates.  

There is a slow roll-out of infrastructure to match the growth in student numbers as per Faculty 
development plans. 

Management Information System: There is a lack of integration of all peripheral data into a central 
database for effective reporting. Currently, the student enrolment plan operates at the programme 
level and not at course/subject level. This needs to be addressed.  

The ITS and MIS are not fully utilized by the TUT community for information retrieval; there is a need 
for an effective staff training strategy. 
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Prof N Ogude      Dr MS Mukhola 

Vice Chancellor and Principal    DVC: Teaching, Learning and  
Technology (Acting)  
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