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1. INTRODUCTION AND GENERAL BACKGROUND 

 

1.1      Historical context 

The University of Limpopo (UL) was established in 2005 as result of 

the merger between the University of the North (founded in 1959) and 

the Medical University of South Africa (MEDUNSA) (founded in 

1978). UL was unbundled in 2015 where the former campus of 

MEDUNSA morphed into a new medical university named Sefako 

Makgatho Health Sciences University. At the time of writing this 

report, UL had approximately 20 000 students enrolled for various 

programmes. The student population comes largely from rural 

communities in Limpopo and Mpumalanga provinces, and the rest 

from other parts of the country (North-West, Gauteng, KwaZulu-

Natal, Free State, Northern Cape) and neighbouring countries 

(Zimbabwe, Swaziland, Zambia, Mozambique, Namibia and Nigeria). 

The University comprises a number of campuses of which the more 

prominent ones are the main campus called the Turfloop Campus 

situated in Mankweng and a sub-campus known as Edupark Campus 

located in the southern part of the City of Polokwane.  

 

1.2  Vision, mission, motto and strategic plan 

The University of Limpopo operates in terms of its vision, mission, motto                      

and its strategic plan (UL2020) as portrayed below: 

Vision 

To be a leading African University, focused on the developmental needs 

of its communities and epitomising academic excellence and 

innovativeness 

Mission 

A University which responds actively: 
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 To the development needs of its students, its staff members and 

its communities; 

 Through relevant and high quality higher education and training, 

research and engagement; and 

 In partnership and in collaboration with its different stakeholders. 

Motto 

Finding solutions for Africa 

UL2020 strategic goals as specified in the Annual Performance 

Plan 2017 

  Goal 1: Improving the quality of teaching and learning in the University  

  Goal 2: Improving academic support services for all students 

Goal 3: Improving the quality of academic staff and their teaching and 

learning delivery and the overall functioning of all staff 

Goal 4: Achieving a better integration between the three core functions 

of the University  

  Goal 5: Improving the University’s research standing and status  

Goal 6: Improving the strategic focus and impact of UL’s community 

engagement  

             activities  

Goal 7: Enhanced levels of governance and administration within the 

University 

Goal 8: Ensure financial viability and sustainability through sound 

financial     

             governance.  

 

1.3  Management and academic structure 

As one of the ways to realise the abovementioned vision, mission, motto, 

and UL2020 strategic objectives, the management of the University is 

chiefly centralised with the Vice-Chancellor supported by two Deputy 

Vice-Chancellors (i.e. Deputy Vice- Chancellor for Teaching and 

Learning, and Deputy Vice-Chancellor for Research, Innovation and 

Partnerships), four Executive Deans, Executive Directors, Directors and 

the Registrar. The University comprises four faculties: Health Sciences, 

Humanities, Science and Agriculture, and Management and Law. In 
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addition, the faculties consists of schools wherein academic 

departments are located. In spite of the UL structure largely based on 

centralisation, it simultaneously affords each faculty and its respective 

schools and departments the latitude to implement management 

decisions within their own setting.  

1.4  Academic programmes 

It is heartening to note that currently UL has one of the most 

comprehensive Programmes Qualification Mix in the country. All its 

programmes are duly accredited and comprise relevant and up to date 

curricula as this is seen as another crucial strategy of fulfilling UL’s 

vision, mission, motto and its strategic plan. The programmes are as 

follows:  

1.4.1. Academic programmes in the Faculty of Health Sciences 

            Bachelor of Medicine and Bachelor of Surgery 

             Bachelor of Nursing 

             Bachelor of Nursing science and Art 

             Bachelor of Nutrition 

             Bachelor of Optometry 

             Bachelor of Pharmacy 

             Bachelor of Science in Dietetics 

             Bachelor of Science in Medical Sciences 

             Doctor of Optometry 

             Doctor of Philosophy 

             Master of Medicine 

             Master of Medicine in Family Medicine 

             Master of Medicine in Surgery 

             Master of Nursing 

             Master of Optometry 

             Master of Pharmacy 

             Master of Public Health 

             Master of Science in Dietetics 

             Master of Science in Medical Sciences 

             Postgraduate Diploma in Primary Health Care 

 

1.4.2. Academic Programmes in the Faculty of Humanities                   

         Bachelor of Arts 

         Bachelor of Arts Honours 
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         Bachelor of Arts in Communication Studies 

         Bachelor of Arts in Contemporary English and Multilingual  
         Studies                  

         Bachelor of Arts in Media Studies 

         Bachelor of Education Honours 

         Bachelor of Education Honours in Curriculum Studies 

         Bachelor of Education Honours in Learners with Special Needs 

         Bachelor of Education Honours in Management 

         Bachelor of Education Honours in Maths Science and          
         Technology 

         Bachelor of Education in Senior Phase and FET 

         Bachelor of Education Senior Phase & Further Education &  
         Training 

         Bachelor of Information Studies 

         Bachelor of Psychology 

         Bachelor of Social Work 

         Doctor of Philosophy 

         Master of Arts 

         Master of Arts in African Languages 

         Master of Arts in Clinical Psychology 

         Master of Arts in English Studies 

         Master of Arts in Folklore Studies 

         Master of Arts in Translation Studies and Linguistics 

         Master of Education 

         Master of Education in Adult Education 

         Master of Information Studies 

         Master of Social Work 

         Postgraduate Certificate in Education 

         Postgraduate Diploma in Information Studies 

 

1.4.3 Academic Programmes in the Faculty of Management and Law  

        Baccalaureus Computationis 

        Bachelor of Accountancy 

        Bachelor of Administration 

        Bachelor of Administration Honours In Public Administration 

        Bachelor of Administration In Local Government 

        Bachelor of Commerce 

        Bachelor of Commerce Honours 

        Bachelor of Development 

        Bachelor of Development Studies Honours In Planning &      
        Management 

        Bachelor of Laws 

        Doctor of Administration 

        Doctor of Commerce 
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        Master of Administration In Public Administration 

        Master of Business Administration 

        Master of Commerce 

        Master of Development Studies 

        Master of Development Studies In Planning And Management 

        Master of Laws in Development And Management Law 

        Master of Laws in Labour Law 

        Master of Public Administration 

 
1.4.4 Academic Programmes in the Faculty of Science and Agriculture  

          Bachelor of Agricultural Management 

          Bachelor of Agricultural Management Honours 

          Bachelor of Science 

          Bachelor of Science Environmental & Resource Studies 

          Bachelor of Science Honours 

          Bachelor of Science Honours In Geology 

          Bachelor of Science Honours In Mining Geology 

          Bachelor of Science In Agriculture 

          Bachelor of Science In Agriculture In Agricultural Economics 

          Bachelor of Science In Agriculture In Animal Production 

          Bachelor of Science In Agriculture In Plant Production 

          Bachelor of Science In Agriculture In Soil Science 

          Bachelor of Science In Community Water Services And  
          Sanitation 

          Bachelor of Science In Environmental And Resource Studies 

          Bachelor of Science In Geology 

          Doctor of Philosophy 

          Master of Agricultural Management 

          Master of Agricultural Management in Agricultural Extension 

          Master of Science 

          Master of Science In Agriculture Economics 

          Master of Science In Agronomy 

          Master of Science In Animal Production 

          Master of Science In Horticulture 

          Master of Science In Pasture Science 

          Master of Science In Soil Science 
 

1. 5  Current Curriculum Context 

Given the current context in which Higher Education operates in South Africa, 

matters pertaining to curricula can neither be taken for granted nor go 

unheeded. In fact, curricula matters if handled in an appropriate manner can 

fortify or if jettisoned destroy a university. Local and external stakeholders 
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demand quality education; and it is thus a truism that quality education is a 

contemporaneous outcome of quality curricula. Furthermore, students these 

days in line with #FeesMustFall demand provision of free quality higher 

education through decolonised curricula (despite the lack of concurrence as to 

its proper meaning). Whatever the merits or demerits of this exigency, it is 

evident that curricula cannot succeed if they are not a product of all 

stakeholders. In the light of this, it is imperative that the University of Limpopo 

designs curricula that are deemed appropriate for the times and thus worth 

implementing.  

The narrative below is an endeavour to provide answers on various questions 

posed by the Council on Higher Education about curriculum at Public 

Universities in general and University of Limpopo in particular. 

 

2.  CURRICULUM RENEWAL AND TRANSFORMATION 

2.1. At the institutional level 

 

a)  What is the institution’s approach to addressing curriculum 

renewal and transformation? 

Fortunately, the University of Limpopo consistently reviews its curricula 

in order to make sure that they are up to date and pertinent to the 

country’s needs. In this regard, it takes into account its own vision (to be 

a leading African University focused on the developmental needs of its 

communities and epitomising academic excellence and innovativeness) 

and mission (a University which responds actively: a) to the development 

needs of its students, its staff members and its communities, b) through 

relevant and high quality higher education and training, research and 

engagement, and c)  in partnership and in collaboration with its different 

stakeholders), the purposes of higher education as spelt out in policy 

documents, provincial and national transformation imperatives and 

thereby ensured local, national and international relevance. 

The University of Limpopo is acutely aware that it cannot exist as an 

island. This is why its vision and mission as outlined in its Strategic Plan 
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(UL2020), is in consonant with the National Development Plan (NDP) 

of the country.  UL2020 presents the following as the priorities of the 

University of Limpopo aligned to the NDP: 

Priority 1: Improved health and well-being 

Priority 2: Improved and expanded provision of educational services 

and opportunities 

Priority 3: Rural development, improved food security 

and land reform  

Priority 4: Creation of jobs and sustainable livelihoods 

 
Thus, when UL designs its curricula, it ensures that they meet the 

abovementioned priorities.  

In addition, UL ensures that all its curricula comply with statutory 

requirements of approval and accreditation. In other words, all 

programmes need to be of high quality, offered using relevant and 

modern technologies to allow students to exit with knowledge, skill, 

competencies, values and attributes that afford them a competitive edge 

in the employment sector and to enable further development of 

themselves and the communities around them. 

In order to achieve all this, UL considers both the internal and external 

contexts. 

i) Internal context 

As per the Higher Education Act of 1997 and the University of Limpopo 

Statute (2017), the University Council governs the University, and the 

University Senate is accountable to Council for the academic and research 

function of the University.  Thus the studies, instruction, examinations and 

research of students, may not be made, amended or repealed except with 

the concurrence of the University Senate.  All new programmes, or 

alterations of programmes, must be approved by Senate before going to 

Council for ratification. 
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The Senate Academic Planning Committee (SAPC) is a committee of Senate 

that is responsible to ensure that new programmes, or alterations to 

programmes, meets institutional, as well as external stakeholder criteria and 

requirements.  SAPC evaluates new programme and amendment proposals to 

ensure that they meet the strategic goals of the institution, the province and the 

Country; that the University is able to offer quality programmes meeting the 

expectations of all stakeholders; and that the necessary resources (human, 

physical and financial) are available to offer programmes of excellence.  SAPC 

thus refers programmes and amendments to Senate for approval. 

 

Faculty Boards are responsible for the planning and quality assurance of all 

academic programmes within the Faculty.  Faculty should consider 

programmes for viability; relevance to the institutional academic plan, 

community, province and national plan; and for curriculum development (well 

planned; contemporary; appropriate admission requirements; aligned in terms 

of learning outcomes, facilitation and assessment; offered at the correct 

cognitive demand or NQF level; articulation).  Faculty Boards submit 

programmes to SAPC for approval. 

 

Schools and Departments are responsible for the conceptualisation, motivation 

and curriculum development of a new programme or for changes to an existing 

programme.  As the specialists in the subject area, and experts in the field, 

academics are in a principal position to ensure that the programmes, and the 

curricula, offered by UL are relevant to provincial and national needs, are of a 

quality that will equip students to be competitive in the job market, are up-to-

date with the knowledge, competencies and skills available within the particular 

sector.   

 

Quality Assurance Unit (QAU) and the Institutional Planning Unit (IPU) should 

be continuously consulted during the programme development stage, and 

throughout the entire approval, accreditation and registration process in order 

to ensure that all external and internal statutory requirements, policies and 

procedures are met.  The Quality Assurance Unit is responsible for all 

correspondence regarding programmes with external stakeholders. 
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ii) External context 

 

The external context for UL’s institutional quality assurance system is 

informed by the developing policy environment within the South African 

higher education sector.  All qualifications offered by institutions in South 

Africa (Public and Private) must be registered on the National Qualifications 

Framework (NQF).  The NQF is a single integrated system which comprises  

three co-ordinated qualifications Sub-frameworks:   

* General and Further Education and Training Framework, 

contemplated in the GENFETQA Act administered by Umalusi;   

* Higher Education Qualifications Sub-Framework (HEQSF), 

contemplated in the Higher Education Act administered by the 

Council on Higher Education (CHE);  

* Occupational Qualifications Sub-Framework (OQSF), 

contemplated in the Skills Development Act administered by the 

Quality Council for Trades and Occupations (QCTO).  

 

The South African Qualifications Authority (SAQA) is charged with 

overseeing the further development and implementation of the NQF and all 

of the University’s qualifications will be evaluated and registered through 

SAQA onto the HEQSF of the NQF.  All our qualifications must meet the 

criteria as proposed by SAQA’s mandate in terms of Sections 5(3), 13(1)(h)(i) 

and 27(h)(i) and (iv) of the NQF Act (2008), SAQA and the Quality Councils 

must: 

  * Develop, foster and maintain an integrated and transparent      

                                 national framework for the recognition of learning achievements 

  * Ensure that South African qualifications are internationally       

                            comparable and meet appropriate criteria as determined by the    

                            Minister of Higher Education and Training 

   * Ensure that South African qualifications are of an acceptable 

    quality 

   * Develop and implement policy and criteria for the registration of       

                                 qualifications and part qualifications on the NQF 

   * The Quality Councils must recommend qualifications for          

                        registration on the NQF to SAQA.  

 

The Quality Council for university higher education is the CHE which has a 

permanent sub-committee, the Higher Education Quality Committee (HEQC) 

which is mandated through the Higher Education Act (2007 as amended) to 
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ensure the quality of South African Qualifications on the NQF from levels 5 to 

10.  In other words, the CHE has executive responsibility for quality assurance 

and promotion and discharges this responsibility through a permanent 

committee (as required by the Higher Education Act 1997), the Higher 

Education Quality Committee (HEQC). 

All qualifications are required to be accredited by the HEQC before they may 

be registered on the NQF and offered by institutions.  All UL qualifications must 

therefore meet the 19 criteria as set out by the HEQC.  A variety of professional 

bodies and Sector Education and Training Authorities (SETAs) also enjoy 

recognition as ETQAs for specific education and training areas at various higher 

education levels on the NQF. Some of UL’s programmes have traditionally been 

subject to the accreditation requirements of a variety of professional and 

statutory bodies, and will continue to address such criteria.  

 

As a public University, UL is responsible for submitting all new academic 

qualifications and programmes to the DHET for formal approval in terms of the 

University’s PQM.  The qualifications are approved based on the national plan, 

a need for such a programme, alignment and articulation with programmes, the 

institution’s readiness in terms of resources, and viability of the programme.  All 

programmes must therefore meet the requirements for programme approval for 

placement on our approved PQM. 

 

b)  What initiatives have you undertaken in the past few years to address 

curriculum renewal and transformation that have been successful and 

how do you know? What thinking/theorisation about the value, purposes, 

and assumptions about knowledge and higher education have informed 

the process? 

 

In 2013, UL introduced new curricula in all programmes in order to bring about 

uniformity in the design and organisation of the programmes; and also address 

the issue of relevance to the needs of the country. For instance, all programmes 

must align with the University delivery mode, the structure of the learning 

programmes, for example, semesterisation, and the credit distribution as 
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determined by Senate (modular credits in multiples of 4, with a maximum of 32 

credits, and a year limit of 128 credits for undergraduate programmes.  

 

More importantly, curriculum renewal and transformation at UL considers the 

relevance of the programme to the local and national needs. For example, UL 

has introduced a curriculum in medicine which addresses Priority 1 (Improved 

health and well-being). The introduction of this curriculum is an attempt to 

address the shortage of medical practitioners in the local community, Limpopo 

Province as well as the country. The same curriculum will give access to 

students who otherwise, in spite of their unquestionable academic ability, may 

not gain access elsewhere due to shortage of medical schools in the country. 

Significantly, the medicine curriculum has been introduced to produce medical 

practitioners who will assist the country to deal with a variety of illnesses such 

as TB, HIV/AIDS, diabetes, and so on. 

 

Moreover, currently, to provide a concrete example regarding the preceding 

elucidation, the School of Education at UL has designed a variety of Education 

curricula to fulfil Priority 2 (Improved and expanded provision of educational 

services and opportunities). These curricula were identified in conjunction with 

the priority areas identified by the Limpopo Department of Education and the 

National Department of Basic Education. Some of these curricula may be listed 

as follows: 

a. Bachelor of Education in Foundation Phase Teaching 

b. Bachelor of Education in Senior Phase and Further Education and 

Training Teaching 

c. Postgraduate Certificate in Education in Further Education and 

Training Teaching 

d. Bachelor of Education Honours in Curriculum Studies 

e. Bachelor of Education Honours in Educational Management 

f. Bachelor of Education Honours in Educational Studies 

g. Bachelor of Education Honours in Language Education 

h. Bachelor of Education Honours in Mathematics Education 

i. Bachelor of Education Honours in Science Education 

j. Bachelor of Education Honours in Technology Education 

The curriculum in Bachelor of Science in Water and Sanitation Technology is 

also worth mentioning in this regard. The curriculum is a result of co-operation 



13 
 

and consultations among prospective employers, water boards, municipalities, 

sister and foreign universities, statutory councils and UL. Ultimately, the 

curriculum emerges as a product that is closely aligned with the National Water 

Resource Strategy-2 from the National Department of Water and Sanitation, 

which in turn is predicated on the goals and vision of the National Development 

Plan (NDP). 

All the foregoing examples illustrate the fact that at UL, curricula are both 

consistent in terms of structure and are apt to the needs of the country.  

c)  In response to the student protests in 2015 and 2016, what further 

changes have been made related to curriculum renewal and 

transformation? Why were they made and how? Who participated in 

deciding to make and then making the changes? How are the changes 

being received by various stakeholders? What effects are the changes 

having and how do you know? 

Fortunately, UL was not adversely affected by the student protests in 2015 and 

2016 as regards curricula. The reason for this is that UL curricula have always 

been reviewed consistently and most of the aspects such as decolonisation of 

the curricula which students have raised have and are been addressed on a 

regular basis. A good example in this regard would be teaching and learning in 

African language programmes (Northern Sotho, Tshivenda and Xitsonga). 

These languages in the past were taught in English but currently are offered in 

African languages themselves.  

In the past, it was fashionable to use theoretical frameworks and paradigms 

developed by scholars from the Western world as the only measurement of 

quality in academia. Academic works which were devoid of underpinning 

literature from the West were regarded as unworthy of consideration as quality 

works. This notion is slowly but surely losing traction in South African 

universities as it has clearly dawned to both academics and students that 

‘knowledge is knowledge’ irrespective of its origin. As a result, one observes 

that there has been a paradigm shift as far as the term decolonisation is 

concerned. The norm is to recognize that decolonisation means embracing 
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various types of knowledge regardless of their origin, as long as they are 

relevant and useful in equipping students with skills that would be applicable 

locally and internationally. In a nutshell, decolonisation should entail embracing 

diverse types of knowledge from various parts of the Earth (Africa, Europe, Asia 

and the Americas).  

d)  What plans are in place for further efforts related to curriculum renewal 

and transformation in the next year or two? 

As already indicated, curriculum renewal and transformation at UL is an 

ongoing matter. Annually UL introduces new curricula based on both its and the 

country’s needs. One of the current topics which may affect curricula, is the 

debate on decolonisation. There is no universal convergence as to the meaning 

of this concept. This notwithstanding, UL is keenly aware that it has to come up 

with its own explanation of the concept which in turn will guide UL to design 

curricula that unambiguously incorporate this concept.  

Moreover, as of 2017, UL will introduce the academic programme and module 

reviews. The primary purpose of this process is developmental in a sense that 

the reviews afford the Institution an opportunity to assess the quality of the 

programmes/modules, facilitate due improvements and disseminate best 

practices where necessary.  During reviews, faculties, schools and 

departments get an opportunity to reflect and critically evaluate their provision 

in an effort to enhance the quality of their modules, programmes, research and 

community engagement initiatives. The reviews are thus for support purposes, 

enhancing quality through appropriate intervention and enhancement. 

2.2.  DIVERSITY AND INCLUSIVITY 

a)  In the past few years, what reform of the curriculum has your 

institution undertaken to cater for students with diverse academic 

needs, abilities, preferences and life circumstances? Which 

approaches have been successful and unsuccessful and what 

evidence is there for this? What role has the student voice played 

in developing, modifying or abandoning particular approaches?   
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The University of Limpopo (UL) caters for students who exhibit diverse 

family backgrounds, settings (urban or rural), abilities, gender, religions, 

ethnicities and so forth. As a result, it behooves UL to adopt a rights-

based approach when it relates to designing of curricula which in turn as 

a necessity must accord every student the respect and dignity that 

he/she deserves. Of course this approach which UL applies is premised 

on the Constitution of the Republic of South Africa (1996:7) which 

unambiguously proclaims that “the state may not unfairly discriminate 

directly or indirectly against anyone on one or more grounds, including 

race, gender, sex, pregnancy, marital status, ethnic or social origin, 

colour, sexual orientation, age, disability, religion, conscience, belief, 

culture, language and birth”.  

Using the foregoing exposition as a foundational imperative, all UL 

curricula are designed in a manner that they promote equality among 

both staff and students. In the same vein, all curricula at UL exhort both 

staff and students to acquire cultural competence where the emphasis 

is for one to appreciate and respect other people’s cultures and beliefs 

while simultaneously discouraging extolment of tribalism and ethnicity. 

In other words the curricula are designed in a way that they are able to 

address important issues within the South African context, e.g. human 

rights and multicultural issues (e.g. language, culture, attitude, etc). The 

curricula are thus taught with a focus on the sensitivity of cultural issues.  

It is with this in mind that all Faculties at UL have at least one module 

that handles vexing societal issues such as HIV/AIDS seeing that 

sufferers thereof are often treated with disgrace and discriminated 

against as the scum of the Earth. In such curricula, emphasis is put on 

topics such as Ubuntu, politeness, tolerance, acceptance and 

magnanimity that students must espouse in their daily lives (on and off 

campus). 

It is heartening to realise that UL these days also has a large number of 

international students registered for various programmes that it offers. 

This also promotes inclusivity of diverse students because such students 
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are in some cases required to provide examples from their own countries 

for comparison purposes. On account of this, such students also feel 

highly welcome at UL and as part and parcel of the learning process. 

Furthermore, all curricula at UL require that students (diverse as they 

may be) work effectively with others as members of a team or syndicate 

groups, and ultimately contribute to the group output in tasks growing 

out of the fields related to their respective curricula (as part of learning 

activities). This is why most curricula at UL promote group work as 

regards submission and presentation of assignments (as part of 

assessment methods). In this way, students learn that diverse as they 

are, they can still achieve more success if they work together as a group, 

rather than as individuals all the time. This buttresses the adage that 

‘united we stand, divided we fall’. Ultimately, in a greater scheme of 

things, this serves as cement that leads to social cohesion in the country 

as a whole.  

Additionally, taking into account that UL does not discriminate against 

any student because of their disabilities (such as hard of hearing, poor 

eye sight, speech difficulties, etc), students end up accepting each other 

regardless of the diverse features they manifest. In order to 

accommodate the needs of students with disabilities, UL has established 

a renowned centre called Reakgona Disability Centre. The Centre has 

become a flagship in the country when it comes to offering the said 

students with the assistance that they may require to achieve success in 

their studies. 

Students play a major role in curriculum renewal and transformation at 

UL. Each School has a student structure called School Student Council 

which is composed of student representatives. Their role, among others, 

is to represent students’ interests which also include curricula. In other 

words, students do voice out their opinions as to the relevancy of the 

envisaged curricula. 
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b)  During the past few years, in what ways has the institution 

endeavoured to promote inclusivity of all students through 

curriculum? How has the student voice influenced these efforts? 

Which efforts have been successful and which have been 

unsuccessful and how do you know? 

All UL curricula must be designed taking into account the Constitution 

which strongly forbids discrimination of any sort. Moreover, as already 

alluded to, all curricula must contribute towards the University of 

Limpopo’s vision and mission (which are underpinned by Ubuntu which 

among others, is reflected through accountability, transparency, integrity 

and academic freedom). Thus, all curricula at UL forbid the promotion of 

any form of discrimination based on race, ethnicity, religion and etc. 

In order to reinforce the foregoing paradigm, there are modules that are 

compulsory in all curricula and this encourages students to interact with 

each other. For instance, in the Faculties of Science and Agriculture, and 

Humanities, students have to register for modules called Health 

Education and Life Competencies (SHEL011/012) and Student Success 

(HSTS011/012) respectively to complete their degrees. Besides treating 

academic reading skills and ITC topics that are deemed essential in 

present-day context, Student Success also handles topics that promote 

inclusivity. In this regard one may mention topics such as: 

 The Constitutional State on Human Rights 

 HIV/AIDS 

 Xenophobia 

 Power and corruption and the impact upon a Democracy 

2.3. CURRICULUM DEVELOPMENT CAPACITY AND QUALITY 

a)   What approaches does your institution take to ensure that those  

responsible for curriculum design, development and 

implementation have the requisite skills, knowledge and attitudes 

and receive the support needed to ensure that the curriculum is 
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educationally sound, fit for purpose and aligned to the institution’s 

values? Are there guidelines or policies at institutional or lower 

levels? 

The University of Limpopo is fortunate in that it has a School of 

Education that has many academics who are professionally trained to 

design curricula. Furthermore, the rest of the Schools have senior 

academics who have been designing curricula of one kind or another for 

the rest of their academic lives. It is thus possible for such academics to 

design and revise their curricula regularly. Crucially in this instance, 

senior academics are urged to collaborate with junior academics so that 

the latter could gain experience in designing quality curricula. 

Apart from the aforesaid picture, UL has a highly capable Quality 

Assurance Unit (QAU)  that advises academics on curriculum design. 

The Unit works closely with academics from conceptualisation up to 

implementation of the curricula. Academics are free to consult the Unit 

on the need and feasibility of designing quality curricula.  

Furthermore, UL organizes for its academics workshops on curriculum 

design on an annual basis. As it is not possible for all academics to 

become experts in this area, Faculties nominate academics who show 

potential and interest to attend such workshops. Thus in the end, many 

academics end up with the requisite skills in curriculum design. However, 

as the need to design curricula is growing annually, UL encourages its 

staff to enroll for formal courses in this area with external higher 

education institutions. 

As time is of the essence in academia, academics who are tasked with 

designing curricula are given a reduced teaching load for a specific 

period. And workshop attendance often takes place during academic 

recess and even on weekends to avoid derailing the teaching and 

learning project. 
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b)  What processes are in place at institutional and other levels within 

the institution (e.g., faculty, departmental) to ensure the quality of 

curriculum design, ongoing developmental and renewal, and 

implementation?  

There are numerous structures at UL that ensure the quality of 

curriculum design, ongoing development and renewal as well as 

implementation. These structures are the Departments, Schools, 

Faculties, Quality Assurance, Senate Committees (such as Senate 

Academic Planning Committee, Teaching and Learning Committee, 

Senate ICT Committee, Senate Research Committee, Senate 

Community Engagement Committee as well as Senate Disability 

Committee), Senate itself and ultimately Council. From the outset, a 

schedule of meetings for all these structures is prepared for the whole 

year. As a minimum, these structures are expected to meet four times in 

a year.  

The route of processing approval of curriculum starts at the 

Departmental level where academics design and scrutinize the 

proposed curriculum. Once the Department gives the green light, the 

draft curriculum will then proceed to the School level where all 

academics in the School have the opportunity to make their input on the 

curriculum. The debates at this level are rigorous as colleagues will not 

allow a curriculum which is below par to advance to the Faculty level. 

Moreover, at both the Departmental and School level, the draft proposal 

will have to be evaluated by the Teaching and Learning Committee. If 

the draft proposal is deemed satisfactory, it would then be submitted to 

the Quality Assurance Office for more assessment.  

Quality Assurance (QA) will ensure that the draft curriculum meets all 

the requirements and criteria for a quality curriculum before it serves at 

both Senate Academic Planning Committee and Senate.  In fact, QA 

would only give its approval if and only if, among others, the following 

aspects are satisfactory: 
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a. Rationale; 

b. Purpose; 

c. Level, credits and learning components assigned to the 

qualification; 

d. Access to the qualification; 

e. Learning assumed to be in place; 

f. Exit level outcomes and associated assessment criteria; 

g. National and international comparability; 

h. Integrated assessment; 

i. Recognition of Prior Learning; 

j. Articulation; and 

k. Moderation. 

Moreover, it is important to mention that all the structures that deal with 

curriculum issues at UL comprise staff of high calibre. For instance, 

Senate Academic Planning Committee (SAPC) consists of the following 

staff: 

a. Vice-Chancellor and Principal;  

b. Deputy Vice-Chancellor: Teaching and Learning (Chairperson); 

c. Deputy Vice-Chancellor: Research, Innovation and Partnerships; 

d. Executive Deans of Faculty; 

e. Director: Quality Assurance; 

f. Director: University Planning; 

g. Director: Community Engagement; 

h. Director: Research Administration and Development; 

i. Four Faculty Representatives (one from each Faculty); 

j. Executive Director: Library and Information Services; 

k. Executive Director: Information Communications Technology; 

l. Chief Financial Officer; 

m. Chief Human Resources Officer; and 

n. University Registrar. 
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The SAPC’s responsibilities in so far as they relate to curriculum design and 

implementation are as follows: 

a. To consider current academic priorities within budget allocations and 

longer-term budgetary directions and specifically to review new 

programme (i.e. curriculum) proposals; 

b. To advise Senate on the establishment, revision or discontinuation of 

academic programmes and other curricular changes requiring Senate 

approval; 

c. To advise Senate on the priorities for implementation of new 

programmes leading to certificate, diploma and degree qualifications. 

The foregoing illustration shows that UL takes curriculum design and 

implementation seriously as the existence of the University is largely dependent 

on it. All these activities highlighted above can be summarised in a form of a 

diagram as shown below: 
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Figure 1: Overview of the UL Curriculum Approval, Accreditation and 

Registration Process  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

University of Limpopo (UL) Academic Programmes 

Approval Process and Requirements (Quality 

Assurance, 2017:17) 

 

 

 

 

 

 

DHET for approval 

added to PQM and 

funding  

CHE (HEQC) for accreditation Professional 

Bodies 

SAQA for registration 

onto the NQF 

 

 

External Processes 

(New or changes more than 50%) 

 

Internal Processes 

Add to the 

University 

Structure and 

Implement 



23 
 

2.4.   PARTICIPATION IN CURRICULUM DESIGN AND DEVELOPMENT 

a)  In what ways are students involved in the design, development, 

renewal and transformation of curriculum? Are there guidelines or 

policies at institutional or other levels? 

At UL, students play a major role in the design and development of 

curricula. Students are represented at the Departmental level where 

proposals to introduce or review curricula often originate. From the 

Departmental level, proposed curricula are taken to the School for 

consideration. At UL, each School has a School Student Council 

composed by student representatives. This means students have 

another chance to make their input on the proposed curricula. After 

serving at the School, the proposed curricula would be escalated to the 

Faculty Board for attention. It is pleasing to note that students are also 

represented at the Faculty level by the Chairperson and Secretary of the 

Faculty Student Council where they still have the opportunity to comment 

on the proposed curricula. After serving at the Faculty Board, the 

proposed curricula would be sent to Senate Academic Planning 

Committee for scrutiny. After recommendation for approval has been 

granted by Senate Academic Planning Committee, the proposed 

curricula would serve at Senate where students are also represented by 

two members from the SRC (President and Secretary). Ultimately, 

approval for the curricula to be offered at UL would be granted by Council 

of the University. In this case also, students are represented by the 

President and Deputy President of the SRC. All this demonstrates that 

students take part significantly in the process of approval of curricula at 

UL. 

Given the context in which Higher Education operates in South Africa, 

UL cannot afford to discard students’ views as regards the design and 

development of curricula. On a regular basis, students themselves 

approach their respective Departments requesting that curricula be 

reviewed, revised and even be designed. The technological world in 

which we live, make students to be well informed about developments in 
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the country and even internationally. As a result, they would know which 

curricula are relevant in present-day South Africa and globally. They thus 

do not hesitate to approach the relevant authorities about the need to 

revise and introduce curricula. Of course students may not have all the 

necessary knowledge about curricula; this is where academics should 

come on board and play their part by providing appropriate guidance. 

The situation outlined above may be reflected in a diagram as follows: 

 

Figure 2:  Student Representation & Involvement in Curriculum Design at UL 
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quality curricula. It is therefore incumbent upon the University to follow 

such guidance as indeed it leads to the design of curricula that can stand 

their ground anywhere in the world. Statutory bodies or councils that the 

University closely work with in this area may be listed as follows (the list 

is by no means exhaustive; it is included here for illustrative purposes): 

a. Council on Higher Education (CHE); 

b. Higher Education Quality Council (HEQC); 

c. South African Qualifications Authority (SAQA) 

d. Medical and Dental Professions Board (MDB); 

e. Health Professions Council of South Africa (HPCSA); 

f. South African Council for Social Service Professions (SACSSP); 

g. Independent Regulatory Board of Auditors (IRBA); 

h. South African Institute for Chartered Accountants (SAICA); and 

etc. 

Apart from statutory bodies or councils as demonstrated above, external 

stakeholders such as graduates and employers also play an important 

role in curriculum design, renewal and ongoing development. All 

Departments keep contact with their graduates through alumni sectors. 

In this way, the University is kept abreast of developments in the 

industry. For instance, Information Studies as a programme has a strong 

linkage with its graduates. Some of these graduates are holding 

executive positions in public and private industries. The said programme 

invites such graduates on an annual basis to address its students on key 

Information Studies issues. From such interactions, academics and 

students learn about what is positive about Information Studies and also 

areas that require improvement.  

In fact there are many other academic programmes at UL that follow a 

similar route as described above. For example, in Law, academics invite 

their former graduates to come to campus and teach some important 

aspects in their modules. Among the graduates that are often invited for 

such lectures are prosecutors and judges. As a result, Law programmes 

are kept up to date with any new developments and demands in the field 
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of law. Ultimately, this makes their programmes viable and highly 

competitive in the country. It is no wonder therefore, that Law 

programmes have produced graduates of high calibre who have served 

and are still serving the country in various capacities, for instance, as 

Judges President (Limpopo, Mpumalanga and North Gauteng), Deputy 

Judge President (North Gauteng), Public Protector of South Africa, to 

mention but a few. 

Furthermore, the University hosts one of the flagship Optometry programmes 

in South Africa. The Optometry Department was the first to offer a degree in 

Optometry in South Africa after it was established in 1976.  The Department 

has consistently produced quality and professional Optometrists for more than 

40 years. The Optometry Clinic has state of the art and modern equipment 

which is used both for teaching and patient care. Our graduates have served 

as academics at the other three Universities offering the B. Optom degree (for 

example, Head of Department at University of the Free State is a UL graduate).  

Some of our graduates have also made a mark at the Profession bodies for 

example, the Professional Board for Optometry and Dispensing Opticians 

(Chairperson of the Education Committee), and the South African Optometric 

Association (Chief Executive Officer). 

 

The diagram that appears below summarises various stakeholders that the 

University regularly interacts with in order to strengthen its curricula. 
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Figure 3:  Stakeholder participation in curriculum design and development 
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 The ability to be innovative 

 The ability to communicate clearly and succinctly  

 Acceptance of individual responsibility and accountability 

 Acquisition and display of positive and professional attitude to work 

 The capacity to adapt and cope with changes. 

 Acquisition of higher academic skills and ethical values which will 

contribute to the development of communities. In other words, these 

are students who will be equipped not only with academic expertise, 

but who will also help in the social and economic emancipation of 

their communities. 

In a nutshell, all curricula at UL aim at producing well-rounded students whose 

expertise in their respective areas will be beneficial to their communities and 

humanity at large. 

3.  CONCLUSION 

From the foregoing presentation, it is evident that any university worth its name 

cannot afford to undermine the role that curricula play in its existence. Almost 

all activities in Higher Education are in one way or another linked to curricula. 

For instance, teaching and learning activities will be in vain if they are based on 

precarious curricula as the students thereof will be deemed unsuitable for 

various careers nationally and internationally. It is thus critical that UL involves 

all stakeholders (internal and external) when it designs its curricula. Ultimately, 

this would result in graduates who have the competitive edge in whatever field 

they choose to specialise in.  
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