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GENERAL INTRODUCTION TO QEP PEER REVIEWER REPORTS 

Four focus areas were selected for Phase 1 of the Quality Enhancement Project (QEP) with 

which all institutions were asked to engage, namely: (1) enhancing academics as teachers, (2) 

enhancing student support and development, (3) enhancing the learning environment, and (4) 

enhancing course and programme enrolment management. In September 2014 each university 

produced a baseline submission that addressed the following questions for each focus area: 

 Which aspects of your institution’s Strategic Plan relate to this focus area? (Please be specific by quoting 

from the Strategic Plan). 

 What activities do you currently have in place related to this focus area that are successful? What 

evidence do you use to conclude that they are successful? (Do not provide detailed evidence, just a 

description of the type of evidence you collect and a short summary of the results.) 

 What activities related to this focus area have you initiated during the past three or four years that have 

not been as successful as you had hoped? In what ways were they unsuccessful? What do you think might 

be the reasons for the lack of success? 

 What activities have you recently implemented or are you planning to implement in the next 12 to 18 

months related to this focus area? Why have you chosen these particular activities?  What is the need or 

problem they are intended to address? 

 What are the challenges or problems related to this focus area that still need to be addressed in your 

institution?  

The submission also included an introductory section on the contextual features of the 

institution that are salient to student success, a description of how the submission was prepared, 

and a concluding section on other activities the institution was undertaking to promote student 

success and challenges being faced. 

Universities were asked to submit final reports by 11 December 2015 that indicated 

improvements that had been made or were being planned since the baseline reports were 

submitted. The stated aim of the report is shown below. 

The aim of the institutional report is to demonstrate efforts to bring about enhancements 

in each of the four Quality Enhancement Project (QEP) focus areas since the beginning 

of Phase 1 of the QEP in February 2014, reflect on the journey towards enhancement and 

assess the extent to which the efforts have resulted in improvements. 

Because of widespread student protests in the last few months of 2015, some reports were 

submitted early in 2016. In the final report, for each focus area universities responded to the 

following questions: 

 Summarise what the university considers to be the key issues in [this focus area] in one or two paragraphs. 

 During Phase 1 of the QEP, what changes at institutional level (a) have been made, (b) are in progress, 

or (c) are in the planning stages that relate to enhancing academics as teachers? 
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 Provide one or more (but not more than 5) exemplars to illustrate specific aspects of the changes that are 

successful.  Provide evidence for claims of success. Where an activity is in the planning stages, indicate 

what evidence will be collected. 

 Provide one or more (but not more than 5) exemplars of changes that have not been successful and 

suggest reasons. 

 If possible, identify one or more promising practices related to this focus area. Describe the practice and 

provide evidence for success. Suggest what the key features might be. 

 Identify the main challenges the university still faces in relation to this focus area. 

The document also included an introduction that described how the report was prepared and a 

concluding section on reflections on Phase 1 of the QEP. 

During 2016 and early 2017 individual institutional visits were carried out by two peer 

reviewers and the Director: Institutional Audits. The CHE communicated with the DVC 

Teaching and Learning or Academic to find a suitable date for the visit, and then a formal letter 

was sent to the Vice-Chancellor, which included the names of the peer reviewers and a request 

to indicate whether he or she felt there was a serious conflict of interest. In addition to logistical 

matters, the letter described the purpose and format of the visit as follows: 

The purpose of the institutional visit is to provide a structured opportunity for institutional leaders to 

engage with peer reviewers external to the institution about the journey they are taking towards 

improvement in the QEP focus areas, the milestones achieved, the challenges encountered along the way 

and the plans for further improvement. It is also an opportunity for institutions to receive feedback on 

their engagement with the focus areas and suggestions for what else they might consider doing, or doing 

differently, based on what is being learned in and with the sector. Please note that we are interested in 

what is being done at your university that relates to the four Phase 1 focus areas, not just designated QEP 

activities. 

The broad frame for the visit is appreciative inquiry (AI), originally developed by Cooperrider and 

Srivastva (1987)1. AI is a strengths-based approach to change management that uses the “positive core” 

of an organisation as the starting point for growth and improvement. In contrast to problem-solving – 

trying to fix what is – it employs a generative method to envision what does not yet exist. While it is 

impossible for peer reviewers to engage in a full-blown AI process, the institutional visit is intended to 

focus on the positives as a springboard for thinking about what to enhance and how. 

During the visit we would like to meet with the following groups of people over the course of the day: 

1. Senior management (60 minutes) 

2. Key role players involved with Focus Area 1 (80 minutes) 

3. Key role players involved with Focus Area 2 (80 minutes) 

4. Key role players involved with Focus Area 3 (80 minutes) 

                                                 
1 Cooperrider, D.L. & Srivastva, S. (1987). Appreciative inquiry in organizational life. In Woodman, R. W. & 

Pasmore, W.A. (Eds), Research in Organizational Change and Development, Vol. 1, Stamford, CT: JAI Press, 

129-169. 
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5. Key role players involved with Focus Area 4 (80 minutes) 

6. Senior management (30 minutes for feedback) 

The team will have read the university’s QEP baseline report and final report. At the meetings, the team 

may ask for further information beyond what was in the two documents.  The university may also wish 

to bring additional information to the meetings. 

The selection of participants is up to you.  However, we hope that you will be able to be part of the first 

meeting, and if possible, the last. For the meetings with senior management, we would like to speak with 

people who have the authority and responsibility to implement and drive initiatives at institutional level 

that relate to the four focus areas of Phase 1 of the QEP2. For the meetings on the focus areas, we hope 

that students will be included.  

Several weeks before the institutional visit, the two peer reviewers were sent the institutions’ 

two reports, two articles on Appreciative Inquiry and the peer reviewer manual, which contains, 

among other things, a list of possible questions and detailed guidelines for the peer reviewer 

report. Immediately prior to each institutional visit, the peer reviewers and the Director: 

Institutional Audits spent most of a day preparing for the visit by going through the institution’s 

two submissions in detail. During this preparatory meeting, several specific questions for the 

senior management were formulated and areas in which the panel wanted more information 

were identified for each focus area. The meetings that took place during the institutional visit 

were audio-recorded, and the audio files were sent to the peer reviewers after the visit for 

reference.  

Each peer reviewer report is based on three data sources: the institution’s baseline submission, 

the institution’s final report and the content of the meetings during the institutional visit. As 

stated in the letters to the VCs, institutions could provide additional information during the 

visit. Some institutions did provide further documentation to elaborate on specific issues during 

the visit or, by agreement, emailed additional documentation immediately after the visit; in 

these cases such documentation was also taken into account in writing the report. It was 

necessary to limit the scope of the work in this way to ensure that the work could be completed 

within a specified time frame and also to be fair to all institutions. 

Following receipt of the peer reviewers’ reports, the CHE undertook a process of editing and 

harmonisation of the reports (to ensure a reasonable level of consistency among them) before 

sending them to institutions. In the initial letter to each VC it was indicated that the reports 

would be sent to the institutions for corrections, but that institutions were not expected to add 

new information at this stage. After the corrections were received from institutions, the final 

report was produced; new information was not included. It is hoped that the report will be a 

useful resource for an institution in its own journey to improvement. In addition, the reports 

will be among the documents that the CHE will use to produce a document synthesising what 

has been learnt during Phase 1 of the QEP across the sector. The final reports will serve at the 

Institutional Audits Committee and the Higher Education Quality Committee for information. 

                                                 
2 (1) Enhancing academics as teachers, (2) Enhancing student support and development, (3) Enhancing the 

learning environment, (4) Enhancing course and programme enrolment management. 
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1. INTRODUCTION 

The University of Johannesburg (UJ) is a multi-campus comprehensive university.  UJ offers 

academic programmes on four campuses, namely, the Auckland Park Kingsway Campus 

(APK), the Auckland Park Bunting Road Campus (APB), the Doornfontein Campus (DFC) 

and the Soweto Campus (SWC). The institution is led by an executive management team 

comprising the VC, four DVCs, the Registrar, General Counsel and an Advisor to the VC. 

There are nine faculties, each headed by an executive dean. While UJ employs 1069 

permanent instructional/research professionals, they have invested significantly in achieving 

prominence as a teaching-focused institution by appointing 5109 contract academic 

employees and external assessors. During the period 2014 to 2015 when the two institutional 

QEP reports were compiled, 49 244 students were enrolled at UJ. The majority of students 

(42 515) were enrolled for undergraduate qualifications. There is a strong “access for 

success” focus in that UJ indicates in their report that “[w]e have a joint responsibility to 

provide placement for candidates from schools of the lowest quintiles, and to ensure that the 

degrees that they obtain are world class”. 

UJ has an institutional Teaching and Learning Strategy that focuses on the enhancement of 

teaching and learning and the scholarship of teaching and learning (SoTL).  Some of the 

mechanisms used to implement the strategy relate to performance management, rewarding 

teaching excellence and elevated academic development and support throughout the 

university. Various structures and governing processes are in place to support the teaching 

and learning strategy. The Executive Director heading the Academic Development and 

Support Division (ADS) plays a vital role in this regard and is supported by the vice-deans 

teaching and learning in the different faculties. 

UJ’s commitment to enhancing teaching and academics as teachers, student development 

and support, the learning environment, and course and programme enrolment management 

was clearly demonstrated to the panel by the information and reflections included in their 

two QEP submissions and the interviews held on 3 June 2016. The panel was impressed by 

the level of engagement and honest reflections during the interviews as well as the fact that 

mechanisms are in place for UJ to continuously reflect on, gather evidence about, and 

systematically improve student success, the learning experience and environment, and the 

career development and success of academic staff. Important mechanisms that UJ employs 

in this regard are to: conduct surveys with students, collect learning analytics data (e.g., on 

how Blackboard is used) and to undertake research related to understanding its students and 

their learning needs. Furthermore, UJ has specific structures (e.g., units such as the 

Academic Development and Support division and the Quality Promotion Unit, and 

committees such as the institutional and faculty teaching and learning committees and 

forums), consultation avenues, and policies to guide the development of strategies and 

initiatives to continue to enhance student success. 

UJ established a QEP Task Team (QEPTT) to steer, facilitate and coordinate their QEP-

related activities. The QEPTT, chaired by the DVC Academic, reports to the Senate 

Teaching and Learning Committee (STLC) and Senate, and consults with the Management 
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Executive Committee: Academic (MECA) and the Management Executive Committee 

(MEC). By adopting this approach, the QEP process was embedded in institutional structures 

and processes and involved a wide range of academics and professional support staff. There 

was also student participation. The panel appreciated the involvement of students in the 

interviews and the ensuing engagement between management and students was fruitful and 

constructive as all parties were focused on enhancing student success. 

Among UJ’s reflections about their involvement in QEP is that it “has allowed us to deepen 

and broaden the comprehensive student support and development work already in progress”, 

it “further sensitised the institution to the importance of the total institutional environment 

and all its parts”, and it provided a national focus on student success that enhanced inter-

institutional conversations and interactions (December 2015 report). This was affirmed by 

members of the UJ management team who participated in the interviews in June 2016 in that 

they indicated that they experienced the CHE’s QEP process and the appreciative inquiry 

approach followed in the interviews positively as it offered the institution an opportunity to 

purposefully reflect on their own initiatives, practices, challenges and opportunities.   

Through this reflective approach, a number of successes, challenges and opportunities were 

shared in the institutional report and during the interviews. Specific examples of these will 

be covered in the ensuing sections of this report. 

 

2. FOCUS AREA 1: ENHANCING ACADEMICS AS TEACHERS 

(Including professional development, rewards and recognition, workload, conditions of 

service and performance appraisal)  

THE INSTITUTION’S STRENGTHS 

UJ’s commitment to teaching and learning is evidenced in its organisational structure in that 

the core academic project falls under the DVC Academic with the support of the Executive 

Director of ADS, the Senior Director of Institutional Planning, Monitoring and Evaluation, 

the executive deans of faculties and the vice-deans for teaching and learning in the faculties.   

UJ has a strong and well-resourced Academic Development and Support (ADS) division, 

which is headed up by an Executive Director who reports to the DVC Academic. ADS is 

comprised of three centres, namely, the Academic Development Centre (ADC) which inter 

alia includes a Professional Academic Staff Development (PASD) section, the Centre for 

Academic Technologies (CAT), and the Centre for Psychological Services and Career 

Development (PsyCaD).  

To augment the professional development of academics undertaken by ADS and other 

centralised structures, there are teaching and learning forums, workshops and mentor 

programmes in faculties that provide discipline-based teaching and learning development 
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opportunities. There is also a successful initiative aimed at supporting academics to develop 

disciplinary depth by obtaining Master’s and Doctoral qualifications. 

In addition to the above, UJ has an intentional focus on: 

 developing and refining curricula that respond to the challenges of the 21st century 

through faculty teaching and learning workshops facilitated as part of a collaborative 

initiative of ADS, the Unit for Quality Promotion and the Division for Institutional 

Planning;  

 promoting and developing teaching as a scholarly activity. One way in which effect 

is given to this is that UJ is the first university to have a Chair in Teaching and 

Learning with a strong focus on growing the scholarship of teaching and learning 

across the faculties and in ADS; and 

 the dynamic use of teaching and learning with technology. CAT offers staff 

development workshops related to contemporary pedagogical approaches that 

include the use of technology in teaching and learning. This will be discussed further 

in Focus Area 3. 

THE APPROACH TAKEN TO IMPROVEMENT 

The UJ Strategic Plan 2020/2025 includes “Excellence in teaching and learning” as one of 

its six strategic objectives. Specific objectives have been set for this broad objective. These 

specific objectives are implemented through teaching and learning discussions about UJ’s 

teaching and learning philosophy and project-driven pedagogical interventions, which can 

be university-wide, faculty- or department-based, or in the form of individual consultations. 

Specific objectives have also been set to guide professional staff academic development. 

These include developing teaching as a scholarly activity, acknowledging teaching 

commitment and expertise at faculty and university levels, enhancing staff capacity, and 

regular evaluation of teaching by students and peers.  

At an institutional level, UJ has a Senate Teaching and Learning Committee that provides 

strategic direction for teaching and learning and oversight for the implementation of UJ’s 

teaching and learning strategy. Furthermore, faculties have teaching and learning committees 

that focus on quality and operational matters related to teaching and learning. ADS, which 

has a close relationship with faculties, is responsible for implementing a range of 

programmes and initiatives to build the capacity of new and existing academic staff. 

The panel noted during the interviews that academic staff spoke highly of the enabling and 

supportive environment that UJ has created to enhance the career development of academics, 

and teaching and learning development in particular.  

IMPROVEMENTS UNDERTAKEN AND PROGRESS MADE 
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The Accelerated Academic Mentoring Programme (AAMP), introduced in 2015, strives to 

create a new generation of academic leaders and managers and to address imbalances in 

terms of race and gender at the professoriate level.  The AAMP has three levels linked to the 

career path of academics. Level 1 includes academics who need to complete their doctorates; 

Level 2 includes those who have a doctorate but have not yet been promoted to associate 

professor; and Level 3 are associate professors who seek promotion to full professor. 

Academic staff members are identified by the deans and recommended for participation in 

the AAMP.  About 245 staff have been nominated for the programme, with the majority 

being at levels 1 and 2. Mentoring plays an integral part in this programme and mentors are 

selected by the deans in consultation with the mentees. While the mentoring programme is 

not formalised yet, it is envisioned that this will be done with a view to balancing consistency 

across mentoring relationships with flexibility to address individual needs. 

A total of 75 three-year contract positions were made available for assistant lecturers.  

Potential students for such positions are identified in undergraduate programmes and 

recruited for postgraduate studies. The purpose is then to gradually migrate these senior 

students, with an emphasis on designated candidates, into permanent positions related to 

teaching and scholarship/research. This initiative is similar to the nGAP initiative of the 

DHET. The assistant lecturers carry a half-load of teaching, are provided with opportunities 

to develop their teaching and are mentored continuously. Since the start of this initiative two 

years ago, 14 assistant lecturers were successfully appointed as permanent staff members.  

During the institutional visit, one of the staff members who was appointed following this 

initiative indicated that over time a more enabling environment has been created through 

financial and other interventions to capacitate staff, particularly young staff members.   

Through this initiative, UJ manages to ‘grow its own timber’. 

The unit for Professional Academic Staff Development (PASD) in the Academic 

Development Centre in ADS offers a variety of workshops and seminars to empower staff 

members in terms of topics relevant to teaching and learning. PASD’s programmes focus on 

the capacity development needs of both existing and new academics. The work of PASD is 

augmented in faculties where there is a strong focus on the ongoing development of 

pedagogical competence at the level of the discipline. Such development takes the form of 

workshops (e.g., on teaching, learning, assessment and constructive feedback; developing a 

teaching philosophy and portfolio; and module development). An example of this that was 

cited in the 2015 report was the work done in the Scholarly Teaching in Art and Design 

(STAND) community of practice in the Faculty of Art, Design, and Architecture (FADA). 

Through regular seminar series, the aim of STAND is to “build and maintain critical teaching 

practices through sharing of critical scholarship related to learning and teaching”. 

An academic preparation programme is offered by PASD to new academic staff members 

and this is augmented in some faculties (e.g., Science) with a seminar series focused on 

teaching in a disciplinary context. At this stage, the uptake of the academic preparation 

programme is less than desired, as only about 40% of the new cohort participates in the 
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programme. In one faculty, attendance of this programme was made compulsory six years 

ago, resulting in a perceived enhancement of teaching practices in this faculty.   

The Postgraduate Diploma in Higher Education was implemented this year through the 

PASD and the Faculty of Education, and entails a contact programme consisting of 120 

credits.  It is not compulsory for academic staff. It is envisioned that some of the modules 

will be presented as continuing education programmes/short courses (CEP), which are in the 

process of being developed and implemented (e.g., the CEP on Assessment was offered in 

2016).  Furthermore, developing the Postgraduate Diploma in Higher Education as a fully 

online programme is currently in process.  

In terms of higher degrees, the Postgraduate School has programmes to extend the 

supervision capacity and equip academic staff members to assist masters and doctoral 

students to complete their studies.  Initiatives to support staff doing their own PhDs include 

writing retreats and utilisation of DHET grants. UJ has set a target that 60% of academic 

staff should have PhDs by 2020.  The institution indicated that there was a move away from 

a teaching model to a teaching/research model over the years, but acknowledged the 

challenge or disconnect faced by academic staff in finding a balance between teaching and 

research.  Consequently, an initiative has been implemented in 2016 in which the academic 

calendar was changed to include a 6-week break between first and second semesters to allow 

more time for academic staff to focus on their research outputs. 

UJ also undertook a revision of its promotion criteria, which now make it possible for 

academics to weight teaching and learning more heavily than research and also for 

attendance of academic staff development activities to be recognised as counting towards 

promotion. When applying for promotion, all academics must now submit a teaching 

portfolio. Support to develop teaching portfolios, and, more generally, to develop academics 

for promotion is provided by departmental or faculty mentors, the vice-deans of teaching 

and learning in the faculties, and PASD staff. There is a Teaching Portfolio Assessment 

Committee (TPAC) that evaluates the portfolios and provides reports to the Executive 

Committee of Senate that considers applications for promotions and to candidates to aid their 

development.  

In terms of the Scholarship of Teaching and Learning (SoTL) a number of initiatives were 

mentioned. It seems as if there is some resistance among academic staff to engage in this 

type of research as disciplinary research is still favoured.  However, there has been a gradual 

increase, and about 5% of the total research output of the institution over the past 5 years 

had a teaching focus. During the interviews staff from some faculties indicated that teaching 

and learning research could be integrated with disciplinary research, although it is a fairly 

new idea for academics.   

Formal module evaluations are done either in person or online by students on a continuous 

basis, with an average of 700 such evaluations per annum. While mandatory module 

evaluations are required every three years, only an estimated 40% of academic staff comply 

with this requirement on an annual basis. Some unevenness was noted across faculties in 
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terms of implementing teaching evaluations. Students raised some concerns about not getting 

feedback after their evaluation of a module. In response, it was noted that the evaluations 

normally took place towards the end of a module and reports took a while to generate, 

making it difficult to give students feedback regarding their input. Instead, students in the 

ensuing year were more likely to benefit from the feedback as academics could have 

addressed troublesome matters in their curricula or in facilitating teaching and learning based 

on things noted in the evaluation. FADA undertakes module evaluations after at least one 

test has been written, so earlier feedback can be provided. In addition to module evaluations, 

each module and year level in FADA has module and year coordinators with whom class 

representatives can raise any module-related issues for individuals or groups. 

Information from student evaluations is triangulated with moderators’ reports and student 

success rates to build a holistic picture of a module and areas that can be enhanced. 

With reference to performance management, it was evident that teaching forms a substantial 

part of performance agreements and appraisals, but from the interviews it appears that there 

is no consistency across faculties in terms of how performance management is implemented 

for teaching and learning. Both performance management and teaching evaluations are 

important in terms of promotion and monitoring of staff’s personal development and include 

various sources of evaluation, such as student feedback, peer evaluations and evaluations by 

heads of departments (HODs). The institution envisages that the introduction of an online 

teaching evaluation system will further enhance annual teaching evaluations in the future.   

There is currently no institutional workload model and the division of work is the 

responsibility of each HOD.  Traditional problems in higher education – senior academics 

who favour research above teaching and young academics being allocated heavy teaching 

loads – also exist at UJ. The institution indicated a preference to use younger and vibrant 

lecturers for first year modules, but admitted that such lecturers have enormous workloads 

since first year modules usually entail very large student cohorts. 

Mechanisms are in place to recognise teaching excellence. At an institutional level, there are 

three Vice-Chancellor’s awards for excellence in teaching and learning, with the award 

amount being substantial (R150,000). Since 2014, a further category, “Promising Young 

Teachers” was added. Faculties also have mechanisms in place to recognise and reward 

teaching excellence.   

Noteworthy improvements that could be shared with other institutions 

From the various initiatives and improvements covered in the previous section, the panel 

were of the view that the following showed great potential to be shared with other 

universities as good practices: 

 Accelerated Academic Mentorship Programme (AAMP); 

 The development of assistant lecturers that can grow into becoming lecturers; 
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 Promotions criteria that allow teaching and learning to be weighted more than 

research and that attendance of teaching and learning seminars, workshops, forums, 

etc. can be considered; 

 Appointing Vice-Deans of Teaching and Learning; 

 The conceptualisation of Continuous Education Programmes (CEP), where short 

courses offered can form part of the PG Diploma in Higher Education;  

 The approach to module evaluations followed by the Faculty of Art, Design and 

Architecture (FADA). 

SUGGESTIONS FOR FURTHER IMPROVEMENT  

At the moment, most activities related to this focus area rely heavily on the Academic 

Development and Support (ADS) division, particularly the PASD centre, and the 

Postgraduate School (PGS). PASD staff are very overstretched as there are too few 

discipline-based academics who can help lead teaching and learning activities in faculties or 

even help develop teaching portfolios. While there is a welcome emphasis on developing 

discipline-specific pedagogical competence, some of the embedded improvements and good 

initiatives in some faculties (e.g., STAND in FADA and the seminar programme and First 

Year Academy in the Faculty of Science) could be shared and more systematically 

introduced in all the faculties. Given the range of role players involved in providing 

professional academic staff development opportunities, more effort and commitment will be 

needed to create synergy between initiatives offered by ADS (e.g., the PASD) and the PGS 

(e.g., the Higher Diploma) and all faculties. 

It is strongly recommended that the institution looks into introducing mandatory attendance 

of the academic preparation (induction) programme and research supervision development. 

These can be included in the employment contracts / conditions of employment of all new 

academic staff members.  It could be valuable to explore some of the induction practices at 

other institutions, such as Stellenbosch University, where the programme has some generic 

and some discipline-based components. Generic aspects are dealt with in the primary 

induction programme, which occurs twice a year, while discipline-based components are 

addressed through induction activities at faculty and departmental levels.  

The relationship between faculties and the unit for PASD needs to be further developed and 

enriched as it holds potential to be a very supportive environment for enhancing academics 

as teachers.  It is recommended that each faculty could appoint a staff member to liaise with 

the PASD so that initiatives and problems can be identified speedily and relevant action 

could be taken to support initiatives or resolve such problems. 

The institution will benefit from more consistency in terms of the inclusion of teaching and 

learning activities in performance management practices across faculties. 



Report: University of Johannesburg  12 

 

Exploring workload models of other institutions, such as UKZN and UP may be beneficial 

for this institution towards developing a consistent workload model across faculties. The 

practice of overloading young, vibrant lecturers with first-year classes should be 

reconsidered as it is not necessarily wise to ask an inexperienced lecturer to teach such a 

vulnerable group of students.  

While mentoring is available for some academics (e.g., those on the accelerated academic 

mentorship programme), how this could be expanded to other groups could be considered. 

For example, the possibility of providing a mentor for every new academic could be 

explored.  

 

3. FOCUS AREA 2: ENHANCING STUDENT SUPPORT AND 

DEVELOPMENT 

(Including career and curriculum advising, life and academic skills development, 

counselling, student performance monitoring and referral) 

THE INSTITUTION’S STRENGTHS 

As mentioned in Focus Area 1, UJ has a Division for Academic Development and Support 

(ADS), which provides support and development for students and staff. ADS consists of 

three centres, namely: 

 The Academic Development Centre (ADC) which focuses on undergraduate 

student success and includes: 

o four Writing Centres,  

o a Literacies Development unit,  

o a Learning Development unit and a Tutor Development unit. 

The ADC works well with faculties (e.g., the integrated Language for Science 

module is serving as a model for other literacies development in faculties).  The 

student support and development opportunities are offered via individual 

consultations, group interventions, and online. 

 The Centre for Academic Technologies (CAT) (which is covered in Focus Area 3).   

 The Centre for Psychological Services and Career Development (PsyCaD), 

which provides psycho-social support using a blended approach, including: 

o Face-to-face and online counselling, crisis support and mental health and 

wellness promotion; 

o Psycho-diagnostic assessment and therapeutic interventions; 

o Career services, which have been optimised through the use of technology. 

The YourCareer portal provides one-stop comprehensive online career 

services to students and employers; 

o Services for students with disabilities, including decisions about concessions 

for tests and exams; 

o Peer-support programmes (e.g., the Peer Buddy Programme), which provide 

an avenue to support day students as well as students in residence; 

o Preventative and developmental awareness programmes (e.g., anti-rape, anti-

violence, responsible sexual behaviour). 
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Both the ADC and PsyCaD are represented on all four campuses, and the ADS division as a 

whole employs 112 full-time and more than 100 part-time staff members. Many of the 

activities described in the rest of this feedback report are managed and/or supported by ADS 

staff. 

UJ recognises that as it enrols a diverse student body from both well-resourced and the lower 

quintile schools, a welcoming, caring environment with a strong orientation to student 

support needs to be provided for all students. Consequently, it has developed a diverse set of 

strategies and academic development programmes in services that: 

 Support students throughout the student lifecycle (e.g, the UJ First-Year Experience 

initiative, the Senior-Student Experience, Work-integrated and Service Learning to 

enhance work readiness and community engagement). 

 Are linked to the curriculum where possible, and are an integral part of the learning 

and living experience of students (e.g., an extensive tutor programme, residence 

academic advisors, the Peer Buddy programme; recognition of high-achieving 

students by inviting them to become part of the UJenius Club; undergraduate research 

conference).  

UJ more broadly, and ADS in particular, encourages and enables the development of a 

scholarly approach to teaching and learning. This includes various research projects as well 

as various activities spearheaded by the Professional Academic Staff Development (PASD) 

Unit located in ADC. This was discussed in more detail in the focus area on developing 

academics as teachers (focus area 1). It is highlighted again here as staff in ADS that focus 

more on student development and learning support are also encouraged to adopt a scholarly 

approach to developing, researching and refining the programmes and services they offer. 

The panel noted during the interviews that students, academic and ADS staff spoke highly 

of the range of student learning and development initiatives in place at UJ.  

THE APPROACH TAKEN TO IMPROVEMENT 

The UJ Teaching and Learning philosophy (“learning to be”) and the UJ Strategic Plan 

2020/2025 includes three strategic objectives related to enhancing student support and 

development, namely: 

 Excellence in teaching and learning enrolment profile - where the aim is to promote 

excellent student success and retention rates across the full range of the diverse 

student body.  

 Enriching student-friendly learning and living experiences where support and 

development are provided throughout the student lifecycle. 
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 Fitness for global excellence and stature – where the aim is to shape the institutional 

culture so that there is a strong welcoming, caring and service-oriented ethos. 

These specific objectives are conceptualised within a social justice framework and are 

theoretically grounded (e.g., in Tinto’s interactionist approach, Reason’s Comprehensive 

Model of Influences on Student Persistence, and Invitational Education). The objectives are 

implemented through programmes and services offered through ADS, as well as initiatives 

in faculties. A tiered approach is followed to optimise interventions: at the first tier all 

students have access to online support and development, at the second tier larger group 

interventions predominate (e.g., tutor programmes), at the third tier individual and small 

group interventions are provided. 

At an institutional level, UJ has a Senate Teaching and Learning Committee that inter alia 

provides strategic direction for learning support and development. There is also a central UJ 

FYE Committee and an SSE (Senior Student Experience) Committee chaired by the 

Executive Director Academic Development and Support. Furthermore, faculties have 

teaching and learning committees that focus on quality and operational matters related to 

teaching, learning support and development and FYE. 

To aid in continuous improvement and refining planning for student development and 

support interventions, UJ gathers and uses data and information such as: 

 National Benchmark Test and NSC results to profile incoming students, identify 

early warning indicators and place students; 

 Tracking student success rates to identify blockages to student progress in specific 

modules and to then plan targeted interventions (e.g., the recent introduction of an 

intensive revision programme to prepare students to write supplementary 

assessments); 

 Using student success rates to develop a mathematical model to create a Priority 

Index (PI) for undergraduate modules to identify modules in which the majority of 

students are failing and then introducing targeted interventions; 

 Student success rates and qualitative and quantitative feedback to research the impact 

of targeted programmes and initiatives (e.g., increase in success rates for students 

accessing two hot meals a day; a significant increase in first-year success rates since 

the introduction of FYE; a participatory learning and action research approach was 

used to get feedback that first-years appreciate the FYE and most student support 

initiatives; the Initial Student Experience Survey completed by first-years in the first 

10 weeks has shown that increasingly more students view the UJ learning and support 

culture to be positive; the Student Profile Questionnaire and SASSE also provide 

useful information for planning and impact analysis purposes). 
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 Data analytics from Blackboard provide useful student performance and engagement 

data (this will be discussed further in Focus area 3). 

IMPROVEMENTS UNDERTAKEN AND PROGRESS MADE 

UJ has two initiatives to support students at key transition moments in the student lifecycle, 

namely, the First-Year Experience (FYE) initiative and the Senior Student Experience (SSE). 

In addition to offering a range of initiatives for students, advice is also provided to academics 

in terms of designing curricula which are aligned to student transition needs (from one year 

to next). 

First-Year Experience (FYE) initiative 

UJ is the flagship university for FYE in South Africa and manages a DHET Collaborative 

Teaching Development Grant, which was used to establish and now run a South African 

National Resource Centre (SANRC) for FYE. UJ also hosts an annual national FYE 

conference which draws participants from across the country. 

In terms of the FYE initiative at UJ:   

 There is strong institutional buy-in for FYE. 

 There is a central FYE coordinator in ADS and a UJ FYE committee, which has high 

level representation from faculties (e.g., a Vice Dean or an experienced first- year 

lecturer). Some faculties also have FYE committees. 

 FYE has evolved since 2010 and now consists of 15 discrete initiatives, some of 

which are described below. 

 The First-Year Seminar (FYS) is an orientation programme that aims to help 

students make the transition from school to university from both an academic and a 

social perspective. The aim is not to overload students with information; emphasis is 

placed on peer mentoring to help to integrate new students into the institution. FYS 

is a critical part of FYE. It is compulsory, faculty-specific, and is normally a week 

long, although the length varies across faculties. For example, the Faculty of 

Education holds three compulsory FYE weekend retreats with all first-years. As the 

class is around 400, students are divided into groups. The Faculty of Science 

introduces first-years to laboratory skills, English and problem-solving skills. 

 A peer mentoring/buddy system was recently started and aims to assist students to 

adapt to the university environment, balancing social and academic life, assisting 

them with every-day challenges and referring them to appropriate support services 

where necessary. 

 An extended orientation approach is followed in that key preparation and 

transitioning themes are introduced at strategic points during the first-year (e.g., 
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learning skills and literacies development, Library orientation, ULink orientation for 

online learning purposes). These themes are often integrated into first-year curricula. 

 Co-curricula activities (e.g., sport clubs, student societies, cultural activities) 

provide learning and friendship opportunities across UJ’s diverse student groups. 

 Focus on residences as centres of excellence to create optimal learning experiences 

for students. For example, there are guided learning communities for residence and 

day students. These learning communities have had a positive impact on student 

learning 

Senior Student Experience (SSE) 

The SSE was launched in 2015 and is linked to the FYE. The aims of the SSE are to improve 

student success rates, develop graduate attributes and the work readiness of senior students, 

and to assist students to transition to postgraduate studies. It is a voluntary programme with 

some tailoring to student needs and year level. SSE is a collaborative effort across ADS and 

faculties. Some aspects of the programme are offered by ADS, and especially PsyCAD for 

the career advising, while others are offered mainly in faculties (e.g., WIL and SL). 

Peer-assisted learning opportunities 

UJ has a comprehensive range of peer assisted learning opportunities for students. Senior 

students are encouraged to lead such learning opportunities so that they are involved in more 

than their studies and become active and responsible students and citizens as a result. 

Examples of peer-assisted learning opportunities are:  

 UJ’s extensive Tutor system, especially for first-year modules, in which students 

are expected to attend 80% of the tutorials. Tutors are trained in basic tutoring skills. 

There is a dedicated tutor development unit in ADS to train tutors and to assist 

academics to work better with tutors.  UJ also appoints senior tutors from the ranks 

of postgraduate students. They are required to take on a more senior role (e.g., assist 

with coordination and supervise tutors; run revisions sessions close to tests and 

exams) as well as some of the lecturer’s responsibilities. Senior tutors are mentored 

and trained for their roles and are developed with a view to some of them becoming 

academics in the future. UJ invests about R35 million in appointing tutors and senior 

tutors. The budget for this comes from three sources of funding – faculty budgets, 

the strategic tutor fund, and from the DVC Academic’s discretionary fund. 

 Peer buddies assist PsyCAD to extend its reach. Peer buddies are trained in basic 

coping and crisis management mechanisms to enable them to identify and assist 

students in need and to then refer them to the appropriate support service.    

 Residence academic advisors (RAAs) are trained in basic psychological                                                                                                                                  

and academic development competencies. About 10 students are assigned to each 
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RAA with the intention that the students are guided and assisted by the RAAs. Day 

houses can also appoint and utilise RAAs. 

Language and literacies development 

While English is the main medium of instruction at UJ, about two-thirds of UJ’s students are 

second language English speakers. Academic literacies development and support are thus 

key areas in which provision is needed. A tiered approach to literacies development is used 

at UJ, namely: 

 Level 1 – consists of two sets of digital resources that can be accessed by all students. 

UJELP is an online, self-study short learning programme with a few contact sessions 

aimed at improving English proficiency, while the Programmed English Reading 

Language System (PERLS) is a reading development programme. 

 Level 2 – consists of structured language and literacies development modules offered 

in academic programmes, some of which are stand-alone (e.g., English C and D 

offered in the Faculty of Humanities) while in other cases literacies development is 

integrated into discipline-based modules (e.g., the Language for Science, Law, and 

Economic and Financial Sciences). 

 Level 3 – consists of group interventions arranged by academics (e.g., literacies 

development workshops) and the Writing Centres, which are located on all four UJ 

campuses.  

Extended degree (access) programmes 

UJ offers a range of extended diploma and degree programmes. These programmes are either 

managed in faculties or by the Access wing of the Academic Development Centre (ADCA). 

Attention is also given to ensuring that academic development provision is integrated into 

the teaching strategies and learning materials of mainstream modules. This assists in 

scaffolding and supporting student learning throughout their studies and not just in the first 

two foundational years. In many instances the success rates of students in extended 

programmes are better than those in the mainstream programmes (e.g., in FEBE the success 

rate of extended programme students is 93.4%, compared to the student success rate of 

82.9% in regular programmes). 

Work-integrated Learning (WIL) and Service Learning (SL) 

The UJ WIL and SL Forum, chaired by the Executive Director of ADS, oversees WIL and 

SL at the institution.  

UJ has 45 or more programmes with a formal WIL component across a growing number of 

faculties. Faculty and departmental WIL coordinators secure and approve relevant industry 

placement opportunities, monitor the students in industry, and assess the WIL component. 

The Career Services unit in PsyCAD offers workplace readiness workshops that focus on 
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job search skills, CV writing and interview skills. UJ is formalising partnerships with Sector 

Educations and Training Authorities (SETAs) and has ongoing meetings with industry. WIL 

components in programmes need to be aligned to the HEQSF, which will result in a change 

in how WIL is offered other than through only 6-month industry placements.  

UJ views SL as an academic activity that has grown out of community engagement 

initiatives, in particular the internationally-linked UJ Enactus programme. UJ intends to 

include a SL component in 10% of its programmes by 2020. Currently, 27 programmes 

include a SL component. SL is managed and coordinated effectively by faculties. 

Other initiatives 

Among more recent initiatives are: 

 Changes made to the 2016 UJ timetable – as the academic year started a week later 

there was more time for orientation-related activities and to allow students to settle 

in and obtain the required finances to register. There was also more time between the 

end of the first and start of the second semesters which allowed time for the intensive 

revision programmes before the supplementary assessments started. 

 Consultation times for academics are increased closer to tests and exams periods. 

 The introduction of the Intensive Revision Programme (IRP) in selected (priority) 

modules (ADS and faculties reach agreement on which ones). About 100-120 

modules will pilot IRP. In these modules, the mark to qualify for supplementary 

assessment will be lowered to 40%. 

During the interviews with the panel, students also mentioned that academic partnerships 

with other universities and organisations are enriching and offer opportunities to travel and 

interact with other students and academics nationally and internationally. 

Noteworthy initiatives/improvements that could be shared with other institutions 

From the various initiatives and improvements covered in the previous section, the panel 

were of the view that the following showed great potential to be shared with other 

universities as good practices: 

 The structure and functions of the division for Academic Development and Support 

(ADS); 

 Following a tiered approach to make student development and support initiatives 

accessible to as many students as possible; 

 UJ’s approach to FYE and the SA National Resource Centre for FYE; 



Report: University of Johannesburg  19 

 

 The Senior Student Experience (SSE); 

 Peer-assisted learning opportunities offered by senior students, including tutors and 

senior tutors; 

 Blended approach adopted by PsyCAD, and its career unit in particular, as well as in 

UJ’s approach to language and academic literacies development. 

SUGGESTIONS FOR FURTHER IMPROVEMENT 

While the monitoring of students was mentioned in both of UJ’s QEP reports, and was 

explored during the panel’s engagement with UJ staff and students, it became clear that UJ 

is still working towards a comprehensive, university-wide monitoring system to identify at-

risk students at an early stage so that they can be put in touch with appropriate support and 

development opportunities. UJ is encouraged to pursue the development of a student 

monitoring system in parallel with giving attention to referral options when a student is 

identified as being at risk (e.g., is it only PsyCAD and ADC that should work with these 

students or must academics be sensitised to the development needs of students, some of 

which could be addressed through curriculum and learning design, for example). Some of 

the Kresge-funded Siyaphumelela projects are focusing on developing student monitoring 

systems (e.g., NMMU) in conjunction with linking students to specific interventions and 

then monitoring if they actually take up these opportunities. UJ might want to connect with 

some of the universities linked to the Siyaphumelela project. 

UJ has well thought out and comprehensive programmes related to writing and reading 

literacies development, with online resources as well as Writing Centres on each campus. 

However, during the panel’s visit, it appeared that some of the more discipline-specific 

customising of academic literacies and language development and their integration into 

modules is largely done in extended programmes and less so in mainstream programmes. 

Furthermore, while academic literacies and writing development workshops are offered via 

ADS and the Writing Centres, they are voluntary, which might militate against students 

attending these workshops in greater numbers. Efforts to not only focus on enhancing 

English proficiency but to also adopt a multilingual approach to enhance student learning 

and success were largely absent in UJ’s QEP reports as well as during the discussions with 

the panel. Given the need for a more inclusive approach in terms of the language of learning 

and teaching, UJ might want to highlight what it is doing to include more languages than 

English in the learning process and how students are empowered to do this. 

The Intensive Revision Programme appears to be a very promising initiative to prepare 

students better for supplementary assessments. However, the review panel was left with two 

questions. How will IRP be implemented for modules that involve continuous assessment 

with no formal exams? Why only offer IRP after the exams and not before the exams as well, 

especially in majors? 
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4. FOCUS AREA 3: ENHANCING THE LEARNING ENVIRONMENT 

(Including teaching and learning spaces, ICT infrastructure and access, technology-

enabled tools and resources, library facilities) 

THE INSTITUTION’S STRENGTHS 

UJ’s strategic plan has clear objectives to enhance the learning environment. A particularly 

impressive aspect is the digital drive or technological push that UJ has instituted over the 

past two years in response to the challenges of higher education in the 21st century where 

advanced technology-assisted learning environments are becoming the norm. The physical 

environment to support teaching and learning is not neglected in this digital drive, as pointed 

out in the institution’s baseline report, where the physical infrastructure is described as 

including “...well-resourced classrooms to support large classes, modern laboratories and 

other contemporary learning spaces, including a dynamic library, are of primary importance 

to a residential university”. 

The UJ Strategic Plan 2020/2025 and institutional policies make clear provision to promote 

and maintain the overall learning environment. In UJ’s Senate Report (SEN252/2008, p.5) 

the complexities and rapidly changing nature of 21st century tertiary education is recognised 

and the institutional teaching and learning philosophy and associated policies reflect a 

commitment towards the support and development of both staff and students in terms of 

technology-assisted learning. 

In terms of enabling support structures, the Centre for Academic Technologies (CAT) in the 

Division of Academic Development and Support (ADS) has in-house programming 

capacity. CAT provides an integrated service within a rapidly changing technological 

environment at the institution with frequent and continual requests for new developments 

related to using technology to assist and enhance teaching and learning. 

THE APPROACH TAKEN TO IMPROVEMENT 

From the institution’s final report, as well as discussions during the interviews, it was clear 

that focusing on technology-assisted learning environments was a key priority in UJ’s plans 

to enhance its learning environment.  Such prioritisation is in line with 21st century teaching 

and learning practices and was supported by a formal study in 2008 on teaching and learning 

at UJ.  The results of this study were presented as a position paper and were referred to in 

the institutional report. Following the position paper, four factors significantly advanced the 

use of technology to support teaching and learning: 

 CAT was established. 

 A consultant was appointed to support the use of Information and Communication 

Technologies (ICT). 

 An Information Technology (IT) advisory committee was established. 
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 An institutional position on learning with technology was adopted and the CAT 

Framework was developed from 2012 onwards.   

This resulted in an integrated approach to develop, support and maintain technology-assisted 

teaching and learning at UJ involving initiatives such as improving student access to 

technology so that first year students can acquire tablets; extensive use of e-books and open-

source learning materials; extensive use of Blackboard as the institution-wide learning 

management system (LMS); library collections in e-format with a single portal access to e-

books; and planning that has been undertaken to ensure well-equipped teaching and learning 

spaces. It was clear to the panel that UJ has succeeded in adopting a coherent approach to 

embedding technology in teaching and learning.   

IMPROVEMENTS UNDERTAKEN AND PROGRESS MADE 

The Centre for Academic Technologies (CAT) provides a wide range of integrated services, 

such as in-house programming in response to ongoing requests from academics to enhance 

technology-assisted teaching and learning, online applications and online module 

evaluations to support teaching and learning. CAT also provides continuous orientation and 

training sessions for staff and students to ensure they have the necessary ICT skills to 

optimally benefit from technology-assisted learning.   

To improve student access to technology, first year students must have a tablet.  Ideally all 

10 500 incoming first-year students should be provided with a tablet from 2017, which will 

cost about R35 million.  The institution is looking into ways to fund this. In the interim, UJ 

encourages a “bring-your-own device” approach, but has managed to fund the tablets of 

approximately 2500 students for three years. The choice to use tablets was initially based on 

affordability, but the institution is aware that tablets are not suitable to use in programmes 

such as architecture, graphic design and aspects of engineering, where other technology 

options (e.g., laptops) would be a better option. 

The digital orientation programme for first year students familiarises them with tablet use, 

the systems used as the access points, some aspects related to digital maintenance and cyber 

security.  This basic orientation is supplemented by a number of tutorials related to digital 

literacy and basic computer and tablet skills.  To date about 5000 students registered for and 

completed a self-training programme for Microsoft Word, Excel and PowerPoint, which can 

be accessed off-campus as well. Workshops are also provided by the library to further 

support students in the transition into using technology to assist learning by teaching them 

how to use the internet and how to access e-books and journals. 

Training for staff focuses on supporting contemporary pedagogical approaches that are 

aligned with the institutional teaching and learning philosophy. It includes topics such as the 

use of tablets and mobile devices in the classroom, Blackboard and the ‘flipped classroom’ 

approach associated with blended-learning.   
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A single help-desk is available to support students and staff in terms of mobile phone use; 

there is a comprehensive website to support Blackboard use.   

A number of innovative technological resources have been developed, especially “finger-

ready” tools to use with mobile devices. For example, uGo is a phone application that 

supports transitions into and out of the UJ community, while uLink is a single sign-on portal 

that staff can use as a management tool for workshop bookings, consultation bookings and 

recording of class attendance.  It is envisioned that uLink will be developed further to have 

a single interface design for all devices (laptops, tablets and smartphones).   

Adapting to using mobile devices for pedagogical and learning purposes in the classroom 

was initially disruptive and not fully understood by students and staff. Among academic staff 

there were varying degrees of adoption, with initiatives and buy-in from some faculties at 

the beginning.  Increased uptake of e- and digital learning was observed in 2016 and the use 

of Blackboard has increased substantially (75% of first year modules now follow a blended 

approach). Since the beginning of 2016, all module learning guides have been placed on 

Blackboard. 

Students who participated in the interviews during the institutional visit (from 2nd year to 

Masters level) were impressed with the learning environment. In this regard, they 

specifically mentioned the peer mentoring programme and the use of technology as positive 

contributors towards their learning environment. Students further provided fairly detailed 

feedback to the panel about their experiences of how technology supports their learning. 

Although they acknowledged that on-screen reading decreased their reading speed, they 

were of the opinion that it is just a matter of finding the right balance in the use of technology, 

given the requirements of a specific course or module. Students are aware of relevant 

applications (Apps) that they could download to support their learning; they become aware 

of such Apps through tutorials or via their peers. The students indicated that librarians 

assisted them to find e-books and online journals and particularly liked the fact that their 

marks are available online.   

In terms of the buy-in and skills of lecturers to adopt technology to support teaching, the 

institution has a three-year implementation plan to speed-up the integration of technology to 

assist and enhance teaching and learning. As with any innovation, using technology for 

teaching and learning purposes is a learning curve for everyone and currently some staff 

members are still lagging behind. Limited evidence has been gathered about the 

implementation of blended-learning at the institution. However, current surveys among 

students and staff on the use of Blackboard indicate that the LMS is increasingly used for 

interaction between students and lecturers and not only to make resources and study material 

available to students.  Integration between Blackboard and the university’s marks system is 

currently in process and a migration to Blackboard Grade Center will allow students to have 

rapid access to their marks. 

Online Teaching Evaluations: PASD in ADS has developed a revised teaching evaluation 

system that CAT converted into an online format. It is being piloted at present and could be 
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a way to both get feedback back to lecturers more quickly and also research and get a 

snapshot of student feedback across faculties.  

Connectivity: Internet access is crucial in technology-assisted learning.  In the baseline report 

it was stated that “...one of the key pillars of the IT strategy is the provisioning of ubiquitous 

connectivity for all of UJ communities through an integrated Wi-Fi infrastructure”. A three-

phased rollout plan linked to equitable distribution led to a well-functioning Wi-Fi 

infrastructure with only a limited number of lecture halls currently in the process of 

upgrading.  Issues related to off-campus access and data costs have been discussed and viable 

solutions for these challenges have been found. For example, students can access Blackboard 

and e-textbooks offline, and there are currently negotiations between the City of 

Johannesburg and service providers to provide free Wi-Fi in large areas of Johannesburg, in 

particular the Braamfontein area, where many non-residential UJ students reside.  Existing 

facilities with internet access on campus are insufficient. The institution admitted during the 

interview that increased access to the internet for students on campus is something that still 

needs to be addressed, as most computer labs have intranet access only, where students can 

access Blackboard and e-books, but no external websites. The institution may need to 

balance the provision of laptops and computer laboratories in their future planning.  

Less attention was devoted to the physical infrastructure at the institution in the written 

reports in comparison to space devoted to describing the electronic environment. There is a 

campus master plan that is used to guide infrastructure development. The equipping of 

lecture venues and teaching and learning equipment is handled broadly by faculties, 

Institutional Operations and ADS.  It appears that better integration may be needed; it was 

not clear whether there is a university-wide view of the type of facilities needed to support 

the teaching and learning strategy. 

In terms of the overall physical learning environment, it was clear from the baseline report 

that substantial capital investment was made over the past few years to upgrade and improve 

physical learning environments on all four campuses.  Improvements to student residences, 

libraries, simulation labs and alternative learning spaces were described.  For example: 

 Upgrading of libraries on all the campuses was quite extensive, although some 

inequalities regarding the availability of learning spaces in all libraries remained a 

challenge.  All libraries follow an E First Strategy in terms of electronic versions of 

information sources, textbooks and open-source textbooks to support the overall 

digital drive to support learning at UJ. As part of the integrated uLink system 

currently under development by CAT, subject librarians will also be linked to the 

different modules on Blackboard to ensure a direct library presence. Dedicated 

learning, study and social commons spaces and training venues have been made 

available in all libraries. Library hours have been extended and after-hours study 

possibilities are available. 
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 The Soweto Campus Renewal project focused on the development of state-of-the-art 

academic, residences and sport facilities as well as other spaces for community 

engagement. 

 Workshops and entrepreneurial spaces have been built close to the Auckland Park 

Kingsway (APK) Campus in support of developing technological solutions. 

 One new student residence has been built and other residences have been upgraded 

to include Wi-Fi and study centres. 

 Spaces have been specifically developed linked to WIL that forms part of preparing 

teachers (Funda UJabule School), a simulation laboratory for Nursing students, and 

Resolution Circle, which is a university-owned company where engineering students 

do some of their WIL.  

 According to the Master Plan, it is envisioned that all parts of the campuses should 

be considered learning spaces. The ‘nooks and crannies’ project is a great initiative 

where the aim is to optimally use open spaces on campuses (literally in foyers, 

passages, etc.) to provide 500 additional seats with Wi-Fi and electricity as individual 

and small group study and social spaces.   

The institution can be commended for their focus on equity of provision across campuses.  

Noteworthy initiatives/improvements that could be shared with other institutions 

From the various initiatives and improvements covered in the previous section, the panel 

were of the view that the following showed great potential to be shared with other 

universities as good practices: 

 The structure and functions of the Centre for Academic Technologies (CAT); 

 CAT Framework, which guides the use of technology in teaching and learning; 

 The digital orientation programme for first year students; 

 UGo and ULink; 

 E First Strategy in the library; 

 Alternative out-of-class learning spaces linked to WIL and entrepreneurship; 

 The “Nooks & Crannies” Project. 

SUGGESTIONS FOR FURTHER IMPROVEMENT 

It is recommended that the campus master plan should be well integrated with, and 

supportive of, the institutional teaching and learning strategy. There was some evidence that 
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the master plan is aligned with the strategy, but, for example, there are plans afoot to build a 

lecture hall that can take 750 students. The panel wondered if the need for such a venue was 

purely based on growing student numbers or on the type of teaching approach adopted at UJ 

that focused on teaching in large classes. 

More research related to blended learning practices and technology-assisted learning are 

encouraged. Agreements on what software and electronic platform should be used should 

also be developed. 

The nooks and crannies project is strongly supported by the panel, given the financial 

constraints tertiary institutions are facing and the changing expectations of students in terms 

of online and social learning spaces. In addition, students who have to commute long 

distances and do not have suitable places to study at home need learning spaces at the 

institution. Providing learning spaces with Wi-Fi and electricity will meet some of the 

expectations of students.  The institution could consider not just indoor spaces, but outdoor 

spaces as well, given South Africa’s good climate. CUT, for example, has explicitly 

conceptualised the whole university as a learning space. The university grounds have been 

repurposed to include paving, greenery and benches to socialise and use for study purposes.  

They have also installed solar charging stations.  If the campus master plan is revised, the 

institution can look into conceptualising how to use the green areas of the university as 

learning spaces as well. 

 

5. FOCUS AREA 4: ENHANCING COURSE AND PROGRAMME 

ENROLMENT MANAGEMENT 

(Including admissions, selection, placement, readmission refusal, pass rates in gateway 

courses, throughput rates, management information systems) 

THE INSTITUTION’S STRENGTHS 

UJ’s 2025 Strategic Plan includes goals related to its enrolment profile. It aims to increase 

growth in the SET fields while still maintaining enrolments in a broad spectrum of other 

fields. UJ enrols talented students from diverse backgrounds, including international 

students, as well as a significant number drawn from quintile 1 and 2 schools. 

Structures, processes and electronic systems are in place to manage enrolments, admit and 

place students, identify bottleneck modules and track student progress and dropout rates. 

In terms of structures and capacity, UJ has a: 

 Division of Institutional Planning, Evaluation, and Monitoring (DIPEM), which inter 

alia assists the senior management and faculties with enrolment planning, 

monitoring, tracking and providing data analytics. 

 Academic Planning Unit (APU) within the DIPEM that undertakes planning to 

establish high level institutional targets and manages the process to disaggregate the 
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targets to the faculty level per qualification type, from which faculties develop 

meaningful targets per programme. A dedicated Academic Planner has been 

appointed in the APU to focus on enrolment planning and monitoring. 

 Student Enrolment Centre (SEC), which manages UJ’s application system. 

 Career Services Unit in PsyCAD, which provides career advice with a strong online 

focus (e.g., online resources such as PACE careers link, CourseChooser and 

SelfAssess digital interest questionnaire) to enable prospective applicants to make 

informed career and programme choices. 

 Call Centre that plays a key role in handling queries during the application to 

registration process. 

UJ has an effective Management Information System which inter alia produces data 

analytics in a dashboard format that can be used to plan, conduct research and identify areas 

where intervention is needed. For example, the enrolment management indicators on the 

dashboard can be used to track and monitor enrolment numbers and trends to see that there 

is alignment with the enrolment plan. 

THE APPROACH TAKEN TO IMPROVEMENT 

To aid in continuous improvement and refinement of enrolment planning and management, 

the admissions and placement of students, and identifying barriers to student progression, 

UJ gathers and uses data and information such as: 

 National Benchmark Test and NSC results to profile incoming students. 

 Cohort studies per programme, which can be filtered on other variables, such as first-

time entering students or students in extended programmes. This assists faculties to, 

for example, identify programmes and modules with high dropout rates and then to 

plan interventions. 

 Tracking student success rates to identify blockages to student progress in specific 

modules and to then plan targeted interventions.  

 Using student success rates to develop a mathematical model to create a Priority 

Index (PI) for undergraduate modules to identify modules in which the majority of 

students are failing and then introducing targeted interventions.  

 Information from questionnaires such as the Initial Student Experience Survey, the 

Student Profile Questionnaire and SASSE also provide useful information for 

planning purposes), as do the data analytics from Blackboard. 
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IMPROVEMENTS UNDERTAKEN AND PROGRESS MADE 

Enrolment planning 

UJ has a comprehensive enrolment planning process that is both top-down and bottom up. 

An institutional workshop comprised of members of the executive leadership, Deans and 

faculty planners, review enrolment trends against enrolment agreements reached with the 

DHET and then propose enrolment figures for the institution as a whole, each faculty, and 

at a broad programme level. Faculties then respond to the targets proposed. Training is 

undertaken in faculties to raise awareness of how the information provided could assist to 

shape the enrolment plan and to consider the dynamic interplay between data, such as 

graduation and drop-out rates, and the setting of enrolment targets. In consultation with each 

faculty, the enrolment plan is finalised and submitted to Senate. 

There is a high-level process map which sets timelines and delineates roles and 

responsibilities for the institutional and faculty aspects of the process, along with a dashboard 

that contains a resource guide to streamline the process and ensure access to relevant 

documents. A planning model has been developed to predict the likely number of returning 

students. From this it can be determined, for example, how many places can be offered to 

first-time entering applicants to meet the target for the intake. This model is complemented 

by an Electronic Monitoring Dashboard, which shows actual enrolments against planned 

enrolments and can be used to manage enrolment as the information is updated every 10 

minutes during registration. 

Enrolments into modules  

One of the challenges that UJ faces, which is true of most universities, is that enrolment 

planning stops at the programme level and not at the level of individual modules. It is at the 

module level that over-crowding would be experienced. However, it is no easy matter to 

undertake enrolment planning at a module level. One way that UJ has been trying to do this 

is to look at the footprint of modules (and especially ones where bottlenecks are found given 

high failure rates) and to reduce electives and pre-requisites in programmes. This has gone 

some way to reducing pressure on the timetable and venues. 

Application Process 

UJ has a smooth online application process and has a “no walk-ins” policy. As the process 

is highly automated, the turnaround time for applications is two to three days. Key to the 

efficiency of the application process is a Call Centre that handles a large number of 

telephonic queries. An extended Call Centre was instituted in 2016, with faculty 

administrators being either available for online “chats” or manning a telephone at certain 

times to respond to queries and provide programme advice. This has been well-received by 

applicants and parents.    
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Admissions and Placement Process  

While applications are centralised through the Student Enrolment Centre (SEC), admissions 

is more decentralised in faculties on the basis of published admission requirements. APS 

scores computed from NSC results are the main admissions criteria, but in some programmes 

these are supplemented by, for example, portfolios (e.g., in architecture), while in others 

NBT results are used in conjunction with APS scores. Applicants with the highest APS 

scores are provisionally admitted first, while those with lower APS scores but who 

nonetheless meet the admission criteria are place on a waiting list. In the Faculty of Science, 

NSC and NBT scores are used to place students who are at risk in four-year (extended) 

programmes. In other instances, students who are potentially at risk are provided with special 

counselling and tutor programmes from the start of the year.   

Readmission Refusal/Academic Exclusion 

Students are provided with warnings and referred for development and support opportunities, 

prior to academic exclusion. In the past, decisions to exclude first-year students who did not 

pass four out of ten modules were taken after the first semester. As of 2016, it was decided 

to stop excluding students after the first semester as it was observed that students often 

manage to improve in the second semester. 

There is an appeals process for readmission refusal, which some faculties now administer 

online. Some students are re-admitted after appeal but could be referred for additional 

intervention and compulsory attendance of tutorials. Faculties follow their own processes to 

readmit excluded students, sometimes to another qualification. When readmitting excluded 

students, they could be referred to PsyCaD and/or the Academic Development Centre for 

psychosocial and academic support. Academic exclusions occur mainly at the end of the first 

year of study. 

While some academic advising is available in the Faculty Office, and probably in mentoring 

programmes, UJ does not have a comprehensive academic advising strategy/system. 

Monitoring and tracking student progress 

It is important to monitor student progress so that those who are struggling academically can 

be identified early on and be put in touch with personal and academic support and 

development to avoid the risk of being excluded. Tracking of students during the whole 

degree is also important to bolster student retention and progression. While tracking of 

student takes place at UJ and test marks are captured on the MaMs system, it was evident to 

the panel that faculties all have their own approaches and differ in the extent to which 

tracking occurs. There is a need for an institution-wide student tracking system.  CAT is in 

the process of developing a system for the entire institution.   

Gateway/Bottleneck modules and dropout rates 
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Faculties reconsidered the pre- and co-requisites of modules in programmes to ensure that 

these did not unintentionally result in bottlenecks developing. In addition, consideration is 

being given to channelling more mainstream students into extended programmes. 

To further assist in addressing bottlenecks to progression, priority modules (with success 

rates below 60%) are identified by DIPEM. Lecturers propose interventions and report these 

to the Vice-Dean Teaching and Learning. An example of an intervention is that service 

modules have been tailored to the disciplines in which they are offered. This has reduced 

failure rates. Another intervention is to apply to the strategic tutor allocation funding for 

priority modules.  

Pass rates are included as a variable in UJ’s performance management system. While this is 

useful, the unintended negative consequence could be that this could impact on quality. 

There are ongoing discussions about this in departments, faculties and at an institutional level 

and there also seems to be some variability in the application of the performance 

management system.  

Noteworthy improvements that could be shared with other institutions 

From the various initiatives and improvements covered in the previous section, the panel 

was of the view that the following showed great potential to be shared with other universities 

as good practices: 

 UJ’s comprehensive enrolment planning process that is both top-down and bottom 

up, together with the data analytics generated and the training that academics receive 

to effectively use this data for enrolment planning at a programme, and sometimes, a 

module level. 

 The Electronic Monitoring Dashboard, which displays planned versus actual 

enrolments on an ongoing basis. 

 The extended Call Centre where students get real-time online (chat) assistance and 

some programme advice. 

 Approach to bottlenecks (Priority modules and Priority index). 

SUGGESTIONS FOR FURTHER IMPROVEMENT 

As UJ itself has identified, and as was evidenced in discussions during the panel visit, it is 

recommended that UJ develops a comprehensive student monitoring (during the semester) 

and tracking (over the whole degree) system. We suggest that the institution looks at some 

of the systems being developed or being used by other universities to identify students who 

are struggling academically. As part of the Siyaphumelela project, NMMU, for example, is 

developing a system called RADAR which is currently being piloted in two faculties. This 

system offers a ‘snapshot’ for HODs and lecturers of all the marks of a student together with 

support and development opportunities that they have taken up. Students can also see all of 
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their marks and so can start learning how to monitor their progress.  The system uses ITS 

software and may offer UJ some ideas in terms of the planned student monitoring / tracking 

system that CAT is developing.  

While UJ offers some academic advising via the Faculty Office and via mentors and the 

work of PsyCaD, it is recommended that UJ crafts a more intentional academic advising 

programme. Nationally and internationally, many universities have come to perceive the 

value of academic advising as a way to reduce dropout rates and enhance the learning 

experience of students. 

 

6. SUMMARY 

The panel was impressed by the serious and committed approach to bringing about 

improvements in the four focus areas of the QEP that was evident in UJ’s reports and during 

the visit. The panel found the institutional visit very stimulating and engaging, with open 

and constructive participation from both UJ staff and students. The structures that UJ has put 

in place, and the process that it followed in developing the QEP reports, will help it continue 

to bring about enhancements in promoting student success.   

The panel commends UJ on its conceptualisation of student learning and success and the 

policies, structures, and programmes put in place to achieve this. UJ should further be 

commended for gathering and analysing information to continuously reflect on how to 

improve teaching, student learning and the learning environment to enhance student success 

and the development of academics as teachers. 

The integration of staff and student support and development into a single structure, the ADS 

division, is unique in South Africa and exemplary in that it prevents the silo effect that often 

results from separated structures. As a result, unnecessary duplication is avoided and 

coherence in activities and interventions are achieved. While ADS as UJ’s main support 

structure leads many of the programmes and developments to enhance teaching and student 

success, there are also a great number of interventions taking place at faculty level and in 

other support environments. UJ’s structure of having Vice Deans of Teaching and Learning 

seems to be useful in achieving a level of consistency across faculties in terms of enhancing 

student success and developing career pathways for academics, especially as teachers. The 

drive to stimulate SoTL more is also assisting to raise the profile of teaching and to open up 

career pathways for academics who want to focus on teaching. 

While embarking on its QEP journey, UJ became aware of constraints and areas requiring 

improvement. The panel also made recommendations for further development in each of the 

four focus areas, which have been included in this report for consideration. 

The panel wishes UJ continued success in enhancing student success and teaching 

development. 
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APPENDIX: Programme 

 

Program: CHE visit for QEP 

3 June 2016 

Madibeng 

 

 

TIME ACTIVITY VENUE ATTENDANCE 

08:30 – 08:45 Welcome and Introductions 
Council 

Chambers 

Prof A Parekh (DVC: Academic) 
Prof K Burger (Registrar) 
Prof  R Ryan (Executive Director: Academic Development and Support) 
Prof S Gravett (Executive Dean: Faculty of Education) 
Prof F Freschi (Executive Dean: FADA) 
Prof S Sinha (Executive Dean: FEBE) 
Prof S Chetty (Vice-dean: FEFS) 
Prof A Swart(Executive Dean: Health Sciences) 
Prof A Broadbent (Executive Dean: Faculty of Humanities) 
Prof K van der Linde (Faculty of Law) 
Prof J Spowart (Vice-dean: Faculty of Management) 
Ms T  Gibbon (Senior Director: Division for Planning, Enrolment and 
Monitoring)  
Prof Geyser (Head: Unit for Quality Promotion) 

08:45 – 09:45 
Discussion: senior 
management 

Council 
Chambers 

Prof A Parekh (DVC: Academic) 
Prof K Burger (Registrar)  
Prof R Ryan (Executive Director: Academic Development and Support) 
Prof S Gravett (Executive Dean: Faculty of Education) 
Prof F Freschi (Executive Dean: FADA) 
Prof S Sinha (Executive Dean: FEBE) 
Prof S Chetty (Vice-dean: FEFS) 
Prof A Swart (Executive Dean: Health Sciences) 
Prof A Broadbent (Executive Dean: Faculty of Humanities) 
Prof J Spowart (Vice-dean: Faculty of Management) 
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Ms  T Gibbon (Senior Director: Division for Planning, Enrolment and 
Monitoring) 
Prof H Geyser (Head: Unit for Quality Promotion) 

09:45 – 10:00 Reflection and refreshments   

10:00 – 11:20 
Focus Area 1: Enhancing 
academics as teachers 

Council 
Chambers 

Dr A van Zyl (Director: Academic Development Centre) 
Ms K Naidoo (Academic Development Centre)  
Prof S Motala (Postgraduate School) 
Prof B Leibowitz (Education) 
Ms A Breytenbach (Vice-dean: FADA), Ms N Harvey (FADA) 
Prof G Els (FEFS) 
Dr S Nalla (Vice-dean: Health Sciences) 
Ms E Fourie (Law), Dr M Nyenti (Law) 
Prof J Spowart (Vice-dean: Faculty of Management) 

11:20 – 11:30 Reflection and refreshments   

11:30 – 12:50 
Focus Area 2: Enhancing 
student support and 
development 

Council 
Chambers 

Dr A van Zyl (Director: Academic Development Centre)  
Prof A Burke (Director: Psychological Services and Career Development)  
Ms S Motsabi (Academic Development Centre)  
Ms P Makibelo (Academic Development Centre)  
Dr N Frade ( Academic Development Centre)  
Dr G Mihindou (Academic Development Centre)  
Ms L Viljoen (Education) 
Ms A Breytenbach (Vice-dean: FADA), Mr B Gray (FADA) 
Prof S Chetty (Vice-dean: FEFS) 
Dr S Nalla (Vice-dean: Health Sciences) 
Prof J Spowart (Vice-dean: Faculty of Management) 
Mr L Basholo (3rd year BCom) 
Ms P Risimati (3rd ND Logistics) 
Ms J Sikwe (3rd year BCom) 
Ms R Zwane (2nd year Homeopathy) 

12:50 – 13:30 Lunch 
Madibeng 

Dining Room 

CHE delegates and Prof R Ryan, Prof F Freschi, Prof J Spowart, Prof S 
Chetty, Prof M Dundu, Prof A Broadbent 
 
 

13:30 – 14:50 
Focus Area 3: Enhancing the 
learning environment 

Council 
Chambers 

Prof T de Wet (Director: Centre for Academic Technologies)   
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Mr A Swartbooi (Executive Director: Information and Communication 
Systems) 
Mr R Loots (Centre for Academic Technologies) 
Ms P Motshoane (Centre for Academic Technologies)  
Dr W Elston (Centre for Academic Technologies) 
Dr J Batchelor (Education) 
Ms A Breytenbach (Vice-dean: FADA), Mr D Paton (FADA) 
Prof S Chetty (Vice-dean: FEFS) 
Dr S Nalla (Vice-dean: Health Sciences) 
Prof J Spowart (Vice-dean: Faculty of Management) 
Mr R Khan (4th year BEd) 
Ms S Molwantwa (3rd year BCom) 
Ms J Sikwe (3rd year BCom) 
Ms R Zwane (2nd year Homeopathy) 

14:50 – 15:00 Reflection and refreshments   

15:00 – 16:20 
Focus Area 4: Enhancing 
course and programme 
enrolment management 

Council 
Chambers 

Ms T Gibbon (Senior Director: Division for Planning, Enrolment and 
Monitoring),  
Dr K Menon (Division for Planning, Enrolment and Monitoring),  
Ms N Maistry (Division for Planning, Enrolment and Monitoring),  
Ms A Meyer (Division for Planning, Enrolment and Monitoring),  
Ms S Taylor (Academic Development and Support),  
Prof C Loock (Vice-dean:Education), 
Ms A Breytenbach (Vice-dean: FADA) 
Ms D Govender (FEBE) 
Ms E Vermeulen ( Faculty Coordinator: FEFS) 
Dr S Nalla (Vice-dean: Health Sciences) 
Ms S Rooi (Head of faculty Administration, Health Sciences) 
Mr A Kleynhans (Head of Faculty Administration, Law) 
Ms L Govender (Head of Faculty Administration, Faculty of Management) 

16:20 -- 16:30 Reflection and refreshments   

16.30 – 17:00 
Conclusion: senior 
management 

Council 
Chambers 

Prof I Rensburg (VC) 
Prof A Parekh (DVC: Academic)  
Prof K Burger (Registrar) 
Prof  R Ryan (Executive Director: Academic Development and Support)  
Prof S Gravett (Executive Dean: Faculty of Education) 
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Prof F Freschi (Executive Dean: FADA) 
Prof M Dundu (Vice-dean: FEBE) 
Prof S Chetty (Vice-dean: FEFS) 
Prof A Swart (Executive Dean: Health Sciences) 
Prof A Broadbent (Executive Dean: Faculty of Humanities) 
Prof J Spowart (Vice-dean: Faculty of Management)  
Ms T  Gibbon (Senior Director: Division for Planning, Enrolment and 
Monitoring)  
Prof Geyser (Head: Unit for Quality Promotion) 

 

 
 


