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GENERAL INTRODUCTION TO QEP PEER REVIEWER REPORTS 

Four focus areas were selected for Phase 1 of the Quality Enhancement Project (QEP) with 

which all institutions were asked to engage, namely: (1) enhancing academics as teachers, (2) 

enhancing student support and development, (3) enhancing the learning environment, and (4) 

enhancing course and programme enrolment management. In September 2014 each university 

produced a baseline submission that addressed the following questions for each focus area: 

 Which aspects of your institution’s Strategic Plan relate to this focus area? (Please be specific by quoting 

from the Strategic Plan). 

 What activities do you currently have in place related to this focus area that are successful? What 

evidence do you use to conclude that they are successful? (Do not provide detailed evidence, just a 

description of the type of evidence you collect and a short summary of the results.) 

 What activities related to this focus area have you initiated during the past three or four years that have 

not been as successful as you had hoped? In what ways were they unsuccessful? What do you think might 

be the reasons for the lack of success? 

 What activities have you recently implemented or are you planning to implement in the next 12 to 18 

months related to this focus area? Why have you chosen these particular activities?  What is the need or 

problem they are intended to address? 

 What are the challenges or problems related to this focus area that still need to be addressed in your 

institution?  

The submission also included an introductory section on the contextual features of the 

institution that are salient to student success, a description of how the submission was prepared, 

and a concluding section on other activities the institution was undertaking to promote student 

success and challenges being faced. 

Universities were asked to submit final reports by 11 December 2015 that indicated 

improvements that had been made or were being planned since the baseline reports were 

submitted. The stated aim of the report is shown below. 

The aim of the institutional report is to demonstrate efforts to bring about enhancements in 

each of the four Quality Enhancement Project (QEP) focus areas since the beginning of Phase 

1 of the QEP in February 2014, reflect on the journey towards enhancement and assess the 

extent to which the efforts have resulted in improvements. 

Because of widespread student protests in the last few months of 2015, some reports were 

submitted early in 2016. In the final report, for each focus area universities responded to the 

following questions: 

 Summarise what the university considers to be the key issues in [this focus area] in one or two paragraphs. 

 During Phase 1 of the QEP, what changes at institutional level (a) have been made, (b) are in progress, 

or (c) are in the planning stages that relate to enhancing academics as teachers? 
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 Provide one or more (but not more than 5) exemplars to illustrate specific aspects of the changes that are 

successful.  Provide evidence for claims of success. Where an activity is in the planning stages, indicate 

what evidence will be collected. 

 Provide one or more (but not more than 5) exemplars of changes that have not been successful and 

suggest reasons. 

 If possible, identify one or more promising practices related to this focus area. Describe the practice and 

provide evidence for success. Suggest what the key features might be. 

 Identify the main challenges the university still faces in relation to this focus area. 

The document also included an introduction that described how the report was prepared and a 

concluding section on reflections on Phase 1 of the QEP. 

During 2016 and early 2017 individual institutional visits were carried out by two peer 

reviewers and the Director: Institutional Audits. The CHE communicated with the DVC 

Teaching and Learning or Academic to find a suitable date for the visit, and then a formal letter 

was sent to the Vice-Chancellor, which included the names of the peer reviewers and a request 

to indicate whether he or she felt there was a serious conflict of interest. In addition to logistical 

matters, the letter described the purpose and format of the visit as follows: 

The purpose of the institutional visit is to provide a structured opportunity for institutional leaders to 

engage with peer reviewers external to the institution about the journey they are taking towards 

improvement in the QEP focus areas, the milestones achieved, the challenges encountered along the way 

and the plans for further improvement. It is also an opportunity for institutions to receive feedback on 

their engagement with the focus areas and suggestions for what else they might consider doing, or doing 

differently, based on what is being learned in and with the sector. Please note that we are interested in 

what is being done at your university that relates to the four Phase 1 focus areas, not just designated QEP 

activities. 

The broad frame for the visit is appreciative inquiry (AI), originally developed by Cooperrider and 

Srivastva (1987)1. AI is a strengths-based approach to change management that uses the “positive core” 

of an organisation as the starting point for growth and improvement. In contrast to problem-solving – 

trying to fix what is – it employs a generative method to envision what does not yet exist. While it is 

impossible for peer reviewers to engage in a full-blown AI process, the institutional visit is intended to 

focus on the positives as a springboard for thinking about what to enhance and how. 

During the visit we would like to meet with the following groups of people over the course of the day: 

1. Senior management (60 minutes) 

2. Key role players involved with Focus Area 1 (80 minutes) 

3. Key role players involved with Focus Area 2 (80 minutes) 

4. Key role players involved with Focus Area 3 (80 minutes) 

                                                 
1 Cooperrider, D.L. & Srivastva, S. (1987). Appreciative inquiry in organizational life. In Woodman, R. W. & 

Pasmore, W.A. (Eds), Research in Organizational Change and Development, Vol. 1, Stamford, CT: JAI Press, 

129-169. 
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5. Key role players involved with Focus Area 4 (80 minutes) 

6. Senior management (30 minutes for feedback) 

The team will have read the university’s QEP baseline report and final report. At the meetings, the team 

may ask for further information beyond what was in the two documents.  The university may also wish 

to bring additional information to the meetings. 

The selection of participants is up to you.  However, we hope that you will be able to be part of the first 

meeting, and if possible, the last. For the meetings with senior management, we would like to speak with 

people who have the authority and responsibility to implement and drive initiatives at institutional level 

that relate to the four focus areas of Phase 1 of the QEP2. For the meetings on the focus areas, we hope 

that students will be included.  

Several weeks before the institutional visit, the two peer reviewers were sent the institutions’ 

two reports, two articles on Appreciative Inquiry and the peer reviewer manual, which contains, 

among other things, a list of possible questions and detailed guidelines for the peer reviewer 

report. Immediately prior to each institutional visit, the peer reviewers and the Director: 

Institutional Audits spent most of a day preparing for the visit by going through the institution’s 

two submissions in detail. During this preparatory meeting, several specific questions for the 

senior management were formulated and areas in which the panel wanted more information 

were identified for each focus area. The meetings that took place during the institutional visit 

were audio-recorded, and the audio files were sent to the peer reviewers after the visit for 

reference.  

Each peer reviewer report is based on three data sources: the institution’s baseline submission, 

the institution’s final report and the content of the meetings during the institutional visit. As 

stated in the letters to the VCs, institutions could provide additional information during the 

visit. Some institutions did provide further documentation to elaborate on specific issues during 

the visit or, by agreement, emailed additional documentation immediately after the visit; in 

these cases such documentation was also taken into account in writing the report. It was 

necessary to limit the scope of the work in this way to ensure that the work could be completed 

within a specified time frame and also to be fair to all institutions. 

Following receipt of the peer reviewers’ reports, the CHE undertook a process of editing and 

harmonisation of the reports (to ensure a reasonable level of consistency among them) before 

sending them to institutions. In the initial letter to each VC it was indicated that the reports 

would be sent to the institutions for corrections, but that institutions were not expected to add 

new information at this stage. After the corrections were received from institutions, the final 

report was produced; new information was not included. It is hoped that the report will be a 

useful resource for an institution in its own journey to improvement. In addition, the reports 

will be among the documents that the CHE will use to produce a document synthesising what 

has been learnt during Phase 1 of the QEP across the sector. The final reports will serve at the 

Institutional Audits Committee and the Higher Education Quality Committee for information. 

                                                 
2 (1) Enhancing academics as teachers, (2) Enhancing student support and development, (3) Enhancing the 

learning environment, (4) Enhancing course and programme enrolment management. 
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1. INTRODUCTION 

The Cape Peninsula University of Technology (CPUT) was established in 2005, as a merger 

between Cape Technikon and Peninsula Technikon. A number of teacher training colleges 

were included in the merger, culminating in nine campuses and six faculties, offering 80 

undergraduate and postgraduate courses. The campuses are widely spread throughout the 

Western Cape. The two large campuses are in Bellville and Cape Town, with smaller ones 

in Mowbray, Wellington, Granger Bay, Central Cape Town, and Groote Schuur and 

Tygerberg Hospitals. CPUT is also absorbing four campuses that were nursing colleges that 

are also spread out, with one of the campuses being as far away as George, adding further 

complications to what was already a dispersed institution. 

There are approximately 33000 students registered in the six Faculties. The faculties are 

Applied Sciences, Business, Education and Social Sciences, Engineering, Health and 

Wellness Science, and Informatics and Design, each managed by a dean. The student 

community is diverse, with all 11 official languages being spoken. In addition, a number of 

students have Portuguese or French as their second language rather than English. The 

students are drawn from diverse socio-economic backgrounds with varying degrees of 

quality secondary schooling. The University committed to the principle of widening access, 

but this comes with challenges, such as efficiency, effectiveness and first year success.  

The geographical spread of the campuses makes it challenging to provide equitable delivery 

of teaching and learning, as well as support services across all the campuses. A large-scale 

consolidation project is underway in which the plan is to largely locate faculties on specific 

campuses supported by new buildings where needed. When selecting which programmes 

within a faculty will be offered on a particular campus, location is being considered. For 

example, Agriculture is offered on the Wellington campus, which is in the heart of a farming 

area. 

Faculties have quite a high level of autonomy, although there are institutional policies in key 

areas that faculties are expected to implement, as well as structures that bring groups of 

people together in a number of forums that cut across faculty and central instiutional 

boundaries.  

A new vice-chancellor was appointed in 2013, who introduced a number of short-term goals, 

underpinned by teaching and learning (T&L) interventions. These are:  

1. To increase pass rates and throughput rates and to reduce drop-out rates via a focus 

on the first year experience. 

2. To improve the qualifications of academic staff. 

3. To increase research publication units. 

4. To increase the number of rated researchers. 
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5. To give attention to environmental sustainability. 

6. To increase the number of community-based or innovative projects.  

The University-wide commitment of the staff to achieve these goals was evident in the 

reports as well as during the interviews.  

Considerable scholarly input, support, guidance and coordination in promoting teaching and 

learning and student success are provided by the Fundani Centre for Higher Education 

Development. Staff at the Centre also contribute regularly to national and international 

discussions, workshops, conferences and research publications, both individually and in 

collaboration with faculty-based academics and colleagues from other institutions, especially 

in the Western Cape Region.  

An evidence-based culture is evident at the University, supported by the Quality 

Management Directorate.  

Social transformation is a principle underpinning the strategies in the CPUT Vision 2020, 

which includes increasing access and the development of women and African students.  

The commitment of management to bringing about improvements in the focus areas was 

evident in the discussions during the visit, as was the commitment to evidence-based 

decision-making. The QEP provided an opportunity for what one exceutive management 

member called a “moment of reflection”, a rarity in the busy lives of university staff,  and 

helped to place teaching and learning “firmly on the agenda of the institution,” as another 

one said, along with the associated need for staff development. It is interesting to note the 

level of institutional ownership of the process of engaging with these areas indicated in the 

following quote from the final QEP Institutional Submission: 

“As the QEP has been integrated and embedded into daily practice, many staff at 

CPUT have not realised they were involved with the QEP project. It is likely that this 

unobtrusive engagement will create more meaningful change and yield long term 

results.” 

The student protests in 2015 were regarded by a number of staff as an opportunity to take a 

critical look at what they were doing and how, and what could be done better or differently 

to be more effective, such as increasing the use of technology and making relevant data 

available timeously. 

The process of developing the QEP reports was led by the DVC: Teaching and Learning and 

coordinated by the Directors of Fundani and the Quality Management Directorate. A QEP 

steering committee was established to guide the process and a comprehensive Planning 

Framework for the CHE Quality Enhancement Project was developed, along with an 

Intervention evaluation and impact matrix. The latter was shared as a poster presentation at 

a QEP workshop for the sector in 2015. To develop the institution’s baseline submission, 

four focus groups were formed comprising a wide range of stakeholders, including 
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academics, administrators, support staff and management, which met several times in the 

first semester of 2014. Institution-wide activities and focus groups were also organised, and 

on-line surveys produced. Unfortunately, three different workshops that were organised to 

hear the student voice had to be cancelled. The same focus area coordinators were 

responsible for contributing to the final report. Once again, there was no student participation 

as CPUT was very seriously affected by student protests in the second half of 2015, to the 

extent that it had to close the campuses during certain periods. Students were not present 

during the institutional visit either, so the panel was not able to get students’ views. 

 

2. FOCUS AREA 1: ENHANCING ACADEMICS AS TEACHERS  

(Including professional development, rewards and recognition, workload, conditions of 

service and performance appraisal) 

THE INSTITUTION’S STRENGTHS 

Under the leadership of the DVC: Teaching and Learning, the Senate Teaching and Learning 

Committee facilitated the implementation of an institutional Teaching and Learning Strategy 

to promote good practice across the institution. In addition, the University has played an 

active and leading role in South Africa in teaching development and the Scholarship of 

Teaching and Learning (SoTL) for a number of years, spearheaded by the Fundani Centre 

for Higher Education Development (CHED). Fundani staff are involved in regional, national 

and international professional activities, and both produce and promote extensive practice-

based research into teaching and learning, including through participation in collaborative 

Teaching Development Grants and National Research Foundation Grants.  

The DVC: Teaching and Learning provides approximately R1 million a year for the Research 

and Innovation Fund for Teaching and Learning. Research findings produced by grant 

recipients are showcased at an annual Research in Teaching and Learning conference. 

Research specifically related to work-integrated learning is conducted by the Work-

Integrated Learning Research Unit, which was formed in 2002, and participates in 

international collaborations. 

Fundani staff teach on short courses on Quality Teaching in Higher Education, offered 

through the Cape Higher Education Consortium (CHEC). They also collaborated with two 

other Western Cape universities, Stellenbosch University and the University of the Western 

Cape, to develop and now teach the Post Graduate Diploma in Higher Education, which is 

offered regionally; students may enrol at any of the three participating universities.  

New academic staff are required to enrol for the non-formal Teaching Development 

Programme (TDP), although the programme is also open to more experienced staff. The 

programme has been offered since 2009 and comprises two modules, one on teaching and 

learning and one on assessment, as well as the development of a teaching portfolio, and is 

spread out over a year. Workshops on particular topics, including the use of educational 

technology, are offered by Fundani CHED throughout the year. Other staff development 
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workshops are offered by the Center for e-Learning, Training and Development Unit, 

Disability Unit and the Library. 

CPUT introduced Curriculum Officers (COs) in 2003. Currently there are approximately 80, 

departmentally-based COs (or sometimes shared by departments), representing 90% of 

programmes offered by the University. COs are relieved of some of their teaching duties in 

order to spend time on curriculum development and review, with funding provided by the 

DVC: Teaching and Learning. They meet once  a month in the CO Forum. The COs play a 

dual role in their departments, as they are both subject lecturers and teaching and learning 

specialists. This model has worked well in enhancing curriculum and pedagogy, as 

information and good practice are cascaded into the departments. The COs played an 

important role when the adoption of the HEQSF meant that all diploma programmes had to 

be recurriculated. 

THE APPROACH TAKEN TO IMPROVEMENT 

The University’s approach to improvement has been based on review of processes and 

policies, through consultation, to ensure proper alignment and enhanced teaching and 

learning. Numerous opportunities for staff to learn from one another (and from neighbours 

in the region) are provided through “practice sharing hubs”, such as the CO Forum 

mentioned above, as well as forums for new staff and foundation programme staff. 

There is a focus on improving support to academics and the academic project, including 

through the increased use of e-learning and technology in the classroom. There is a greater 

focus on evidence-based decision-making and the keeping of records. Staff now need to 

reflect on their effectiveness but data must be readily available and reports generated to 

support reflections.  

IMPROVEMENTS UNDERTAKEN AND PROGRESS MADE 

An important initiative over the past few years has been the development of an institutional 

“work-sharing” model, a term which has been adopted instead of workload, which can have 

a negative connotation. In 2014, at the request of the VC, DVCs were mandated by the 

Executive Management to oversee the review of the workload model to ensure alignment 

with institutional goals, including enhancing teaching and learning. The resulting work-

sharing model design was based on 12 principles: fairness, openness, transparency, financial 

viability, effectiveness, viability, consistency, consistent measurement, flexibility, 

appropriate use of expertise, departmental responsibilities should take preference over 

individual requests, the full spectrum of academic work should be included in the model and 

different requirements across academic levels. The intention is to take into account all of an 

academic’s activities, such as time spent on WIL, curriculum development, post-graduate 

supervision and professional development, rather than only considering the number of FTEs 

in their classes. 
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Two faculties are experimenting with the model, Engineering and Informatics and Design. 

It should be introduced throughout the Institution in 2017. One of the findings emanating 

from the process of developing the model is that there is a lot of “over-teaching”, with the 

result that some students (and lecturers) have too many contact hours and therefore are not 

as involved in independent learning as they should be at university. Reducing contact time 

will afford academics more time to focus on their research, community engagement and their 

own professional development. Consultation on implementation is currently underway in 

various forums. However, addressing labour issues is slowing down implementation. 

The policy on Teaching Excellence Awards, implemented in 2014, provides guidelines for 

preparing a portfolio of evidence, as well as for selecting award recipients. There are three 

levels of award: departmental, faculty and institutional. The institutional award uses the 

CHE/HELTASA National Excellence in Teaching and Learning Award criteria. The uptake 

of the awards has been good, and is helping to promote a culture of teaching excellence in 

the University. 

Teaching portfolios are also required for ad hominem promotions. However, in the 

interviews during the site visit the problem was raised that staff applying for promotions do 

not necessarily know how to create a good portfolio and so some applications are 

unsuccessful. While short courses and workshops are available to provide guidance, greater 

awareness is needed of their importance on the part of staff who want to be promoted. All 

newly appointed academics are required to develop a portfolio as part of their induction. 

CPUT leads CHEC regional training on how to develop electronic teaching portfolios.  

An important new staff development programme has been launched for selected academics 

and senior support staff to create a pipeline for succession planning for senior positions in 

future, such as dean, assistant dean and HOD (for academics). The programme aims to 

develop both teaching competencies and behavioural leadership skills. Participants receive 

internal mentoring from experienced staff within the University, as well as mentoring from 

external coaches. As part of the programme, participants have to make a presentation on a 

case study based on real events in the University. In 2016 there are 17 people on the 

programme, which is SETA funded. There is also a monthly development programme for 

female academics, which started in 2016.  

The institution has enhanced collaboration among Human Resources (HR), Fundani and 

Quality Management regarding staff development. Each unit has a different focus and 

expertise, and a Professional Development Committee draws from expertise both locally and 

internationally. A monthly training calendar is published and provides ample staff 

development opportunities. Staff have used the opportunity to advance their own careers, 

including registering for the Post Graduate Diploma in Higher Education offered on a part-

time basis in collaboration with Stellenbosch University and the University of the Western 

Cape. The opportunities for interaction and collaboration with staff from other universities 

in the region are seen as beneficial for both academics in faculties and academic development 

staff. 
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During the interviews, the important role played by the Curriculum Officers (COs) was 

raised, particularly given CPUT’s history as former technikons, where staff used to be 

expected to teach a curriculum that was developed by other people. Through the CO system 

and the CO forum, in which COs from all campuses meet twice a month, a large number of 

academics in departments are developing an understanding of how to participate in sound 

curriculum development that is appropriate and relevant for CPUT’s context and students. 

Every department has a CO, who, in addition to helping with curriculum development, helps 

facilitate a community of practice around the teaching and learning of the discipline. In 

addition, each faculty has a Teaching and Learning Coordinator. 

The Scholarship of Teaching and Learning (SoTL) has been enhanced by means of structured 

workshops for those who wish to explore issues related to their teaching, and by reflective 

writing retreats. An unintended consequence of this work is that a number of academics are 

advancing their careers through pursuing post-graduate qualifications related to SoTL. 

The Faculty of Informatics and Design has faculty staff training days for all staff that helps 

staff understand university policies and procedures, engage in scholarly discourse about the 

curriculum and interact with people from industry on how the faculty can be responsive to 

industry needs. These activities typically take half a day and are combined with faculty board 

meetings four times a year. The Faculties of Business and Engineering have teaching and 

learning days, where staff present their innovations. 

The graduate attributes project provides a framework that staff can use for curriculum design 

and for developing an awareness of desirable attributes for their graduates. The Senate has 

adopted a position paper and departmental meetings are being conducted to identify what 

attributes students need when entering the world of work. A collaborative Teaching 

Development Grant was awarded for this project, which aims to identify salient features of 

flagship University of Technology programmes that enable student success. The 

development of graduate attributes provides the University with a clear focus in terms of 

quality outcomes around which its various activities can be organised.  

The percentage of foundation programme staff who are permanent has increased from 10% 

in 2014 to 65% in 2015, which has increased morale and reduced staff turnover within the 

foundation programme. 

A new committee has been formed, the Academic Development Committee, consisting of 

academics from all faculties, senior management and representatives from the Unions and 

various units including Fundani, Human Resources, Centre for Professional Development 

and Quality Management.  

The Library has developed a formal programme for postgraduate students and academics on 

accessing databases and advanced information literacy. It was piloted in 2015 and will be 

implemented in 2016. A cooperation agreement with HOiA from Norway in offering the 

LATINA programme has resulted in lecturers acquiring knowledge on how to use education 

technology to enhance teaching and learning, in collaboration with the libraries. The Library 
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also provides assistance to academics in the form of research support, which includes 

training on research methods and data handling, and provision of information and resources. 

An annual student survey is conducted, which informs institutional strategic interventions. 

Student feedback for the purposes of staff professional development was piloted online in 

2016, in collaboration with Rhodes University. Feedback is interpreted by teaching and 

learning specialists before it is given to the lecturer concerned. A policy has been approved 

for formative evaluation, in which the use of Blackboard will be compulsory for student 

feedback and evaluation at least every two years.  

CPUT is in the process of implementing ‘extreme makeover’ interventions. This initiative is 

informed by the outcomes of subject reviews, which sometimes identify challenges related 

to teaching and learning in certain departments. The purpose is to have experts on teaching 

and learning engage with staff and students to identify the underlying issues and work 

collaboratively to address them. This approach has the potential of allowing the University 

to tailor interventions to the needs of individual departments or schools, while maintaining 

certain institutional standards. 

Performance management and appraisal has been implemented for staff at levels 1 to 4 in 

the past two years. Training for levels 5 to 8 is in progress. The focus is developmental rather 

than punitive and no rewards are associated with performance.  

SUGGESTIONS FOR FURTHER IMPROVEMENTS 

CPUT clearly has great strength in the area of academic professional development. The panel 

suggests that this strength could be capitalised on further by promoting greater collaboration 

between HR and Fundani in mobilising and coordinating financial and human resources. In 

addition, the panel suggests that consideration is given to awarding credits towards a PGDip 

for the teaching induction programme, as is done, for example, at Rhodes University and 

UKZN. 

The CO system is a great strength at CPUT in that curriculum development expertise is 

widely disttibuted in the institution. However, the panel heard during the interviews that the 

COs have no authority, and may not be senior staff who can, for example, call meetings or 

secure participation from their colleagues. It is suggested that the University consider 

appointing Deputy Deans for Teaching and Learning in each faculty, who would have the 

academic stature and authority to provide faculty-specific leadership in teaching and 

learning. One of their roles might be to coordinate and support the work of the COs at faculty 

level. 

Currently performance management is not compulsory for staff below level 4; it is done in 

an ad-hoc manner. The unions and management do not necessarily agree and staff are caught 

in the middle. This needs to be resolved. It is suggested that it should not be portrayed as a 
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punitive tool but rather for staff development. The term “performance development” rather 

than “performance management” may help achieve greater buy-in.  

 

3. FOCUS AREA 2: ENHANCING STUDENT SUPPORT AND 

DEVELOPMENT 

(Including career and curriculum advising, life and academic skills development, 

counselling, student performance monitoring and referral) 

 THE INSTITUTION’S STRENGTHS 

The University’s activities in this focus area are informed by CPUT’s policy framework, 

specifically the Teaching and Learning Plan, CPUT’s Short-term Plan 2014– 2017, and 

CPUT’s TDG Priority Programme. These plans seek to address various aspects of student 

development and support across different levels of study. Flowing from these, CPUT has a 

comprehensive array of academic and extra-curricular support and development initiatives 

for students. 

The two-week long Extended Orientation Programme is a collaborative initiative between 

Fundani’s Student Learning Unit, Student Counselling Services, the Disability Unit, the 

Library and Student Affairs. The integrated approach, support from University leadership 

and availability of resources contribute to the programme’s success. 

There are numerous faculty and department-based initiatives aimed at supporting and 

developing students. These include tutorial programmes that are aimed predominantly at 

providing support for students in ‘at-risk’ modules. The tutors are selected using strict 

criteria and are trained on a continuous basis. Multilingual mathematics tutorials are run in 

several languages, with the support of the Fundani CHED mathematics specialist. Tetra-

lingual dictionaries in mathematics and science provide additional support to students, and 

have been shown to positively affect student performance. The Physics Project includes a 

variety of teaching approaches and resources. The Education Faculty offers a range of 

support and development activities; support for “at-risk” first year students is formally 

timetabled. Biomedical Technology makes use of cell-phone compatible podcasting and 

screencasting. The Faculty of Informatics and Design has interdisciplinary tutorials across 

design “clusters”.  

There are autumn and summer schools in Applied Sciences, Engineering and Business for 

students who are close to passing, comprising intensive teaching and support, with 

assessments equivalent to the courses offered during the term. 

Academic literacy is developed through a programme-based approach, which includes co-

teaching between Fundani CHED academic literacy lecturers and academic staff. There are 

Writing Centres on all campuses. Information literacy is integrated into all first-year courses 

by the Library staff. 
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Mentors, trained by Fundani, support first-year students during their first term, 

predominantly through social media and cellphones, but also in face-to-face sessions. 

Student counselling offers needs-based skills training and counselling. It administers an 

annual student survey to identify areas in which students are likely to need support. The 

Disability Unit has excellent facilities for disabled students. 

Extended Curriculum Programmes (ECPs) have been offered for many years, and ECP staff 

have developed innovative curricula and pedagogical approaches. 

THE APPROACH TAKEN TO IMPROVEMENT 

The university’s approach is informed by the primary objective of the Short-term Plan 

(2014-2017), which is to increase pass and throughput rates and reduce dropout rates, as well 

as the view that student support needs to be provided early on at first year level. Student 

tracking and monitoring has been introduced, using the retention centre of the University’s 

Learning Management System, Blackboard, and short-term, departmentally-based posts 

supported by the Teaching Development Grant (TDG). A First-Year Experience (FYE) 

initiative has been introduced that provides an overarching framework for support and 

development activities for first year students.  

In addition, there has been a greater integration of the activities of different student learning, 

development and support units, particularly to do with teaching and learning. Support units 

have also become more involved with Faculty committees. 

IMPROVEMENTS UNDERTAKEN AND PROGRESS MADE 

In 2015 the University implemented an institution-wide FYE programme, led by the 

Institutional FYE Committee, which includes representatives from the Library, Student 

Counselling Services, the Disability Unit, Fundani’s Student Learning Unit and the six 

faculties. The committee reports to the Senate Teaching and Learning Committee. The FYE 

is coordinated at institutional level by the HOD of Fundani’s Student Learning Unit. In 

addition, each faculty has a FYE committee, comprising a first-year coordinator, who is an 

academic, retention officers (ROs), mentors, tutors and class representatives. The 

institutional FYE Coordinator works closely with faculties. According to CPUT’s final QEP 

report (2016), “the FYE is inspiring students to become fully inducted into their academic 

disciplines and programmes, providing them with psycho-social and academic support that 

will inspire them to achieve academic excellence.”    

First year Orientation is now included under the umbrella of the FYE. One week is generic, 

and one week is faculty-based. The generic orientation week provides small chunks of 

information on topics such as goal setting, time management and budgeting (since many 

students have never had to manage their finances before). The STARS survey, developed by 

the University of Pretoria for students to self-identify attitudes, behaviours and 

circumstances which may contribute to academic risk, is administered during this period. 
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Although orientation is compulsory, unfortunately, some students register late, usually 

because they have problems accessing funding, and so miss orientation. Videos were thus 

developed for late-comers and are available on-line.  The generic orientation is followed by 

a week of faculty-based orientation, to which the Student Learning Unit contributes at the 

request of individual faculties. 

A major new initiative is the at-risk monitoring and support project that has been set up in 

all faculties, also under the umbrella of the FYE. TDG funds have been used to appoint post-

graduate students as Retention Officers (ROs) in departments (or sometimes one for two 

departments), who report to the faculty first-year coordinators. ROs sign confidentiality 

agreements and are trained to use Blackboard to identify students at-risk early on in the 

semester, not just on the basis of test marks uploaded to the system but also using other 

information in the system (or available from tutors), such as class attendance and submission 

of assignments. ROs call these students in to discuss the challenges they are experiencing 

and refer them for support, which may be academic or non-academic. ROs are also 

responsible for a group of peer mentors, who provide psycho-social support to identified 

students. Blackboard has the functionality to create flags and send out alerts based on rules 

programmed into it, but departmental staff are in the process of learning how to use this 

feature, so it is not yet widely used.  

Another component of the FYE is the CPUT 101 module, which is being piloted in 2016. It 

is intended to orientate first year students to the University and equip them with basic 

academic skills to help them succeed in their studies, as well as support personal 

development, such as goal-setting. The module will be offered mainly online, with support 

from FYE mentors, seminars and workshops. An interesting innovation is the development 

underway of a “Teacher-bot”, an electronic virtual facilitator that will be programmed with 

a “personality” and will provide reminders, feedback and answers to commonly asked 

questions.  

Fundani CHED is responsible for training ROs, mentors and tutors. The eLearning unit trains 

ROs on the use of Blackboard, including the retention centre. Mentors and tutors are paid 

through the University’s work-study fund. Fundani spent three years evaluating the tutor 

system and as a result, improvements to tutor training have been made, which include 

discipline-specific training to tutors and also to the academics who supervise them, an 

interesting innovation. A regional CHEC course on Transforming Tutorials was developed 

and is available to lecturers of the four Western Cape universities and UNISA. 

Mentors are trained to support first-year students with psycho-social issues and refer them, 

as needed, for academic or non-academic support. There were 30 trained mentors in 2015 

and 95 in 2016. The intention is to increase this number so that all first-year students can be 

allocated a mentor. They work under the joint guidance of Fundani’s Student Learning Unit 

and CPUT’s Student Counselling Service. Training includes the appropriate use of social 

media. Most of the training is done on the main campus at Bellville. 
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The introduction of Teaching Assistants (TAs) to assist lecturers during class and facilitate 

tutorials is another recent innovation. These senior students (BTech and postgraduate) are 

role models to undergraduate students. A lecturer who would like a TA makes the request to 

the faculty Teaching and Learning Coordinator and undergoes training with the TA by 

Fundani. 

The institution has 15 counsellors, which is deemed inadequate for the size of the institution, 

although there are students who are trained as peer helpers and who are also involved in 

wellness awareness. There are some support services staff on five campuses, although it is 

not possible to offer the full range of services on every campus. Student Counselling is 

involved in a poverty alleviation project, which, among other things, helps students who 

cannot afford food and refers them for work-study opportunities. Student Counselling staff 

are also involved in employability development, such as career workshops, training in CV 

writing, interviewing skills and how to market yourself to prospective employers.  

There are numerous Extended Curriculum Programmes (ECPs). It seems that in most 

faculties, there are several different ECPs, which are different for different diploma 

programmes. The dominant model used seems to be to spread the first year out over two 

years, and offer additional support in the extra time that is created. During the interviews it 

was mentioned that the dropout rate in ECPs is high. 

Writing support is available to students through the Writing Centres. Mathematics support 

is also available, where one-on-one appointments are available as well as group 

consultations. However, support is not available after hours to part-time students. 

The Library implemented a structured training programme for students consisting of five 

short modules, which is skills-based and coordinated with the FYE. It is currently not 

compulsory. Since 2014 a certificate on Information Literacy Skills has been piloted. This 

will be compulsory as from 2017 and should be available on-line.  The programme is adapted 

to suit the needs of individual faculties. 

SUGGESTIONS FOR FURTHER IMPROVEMENTS 

The panel suggests that the University consider whether there are opportunities for 

rationalisation of courses. For example, it may be possible for the number of ECPs to be 

reduced and to have more broad-based ECPs that cater for a range of different but related 

diploma programmes, as is done in some other universities. In addition to rationalising 

resource requirements, an advantage to this approach is that it gives students who may be 

unsure about which qualification they wish to pursue more time to learn about different 

career options and clarify what they are interested in. 

The system of ROs and first-year coordinators is very promising. However, the panel got the 

impression that ROs were working at the level of individual departments. It is important that 
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the data also be aggregated from individual departments in order to get a sense of how 

individual students are doing across all of their subjects. 

The support being offered to first-year students is commendable. However, there does not 

appear to be structured support for senior students. The transition from high school to first 

year university is difficult for many students, but so too is the transition from university to 

the workplace. While Student Counselling offers employment-related training on a voluntary 

basis, the panel suggests that the University develop a more structured approach to helping 

students navigate this transition. MUT offers a compulsory pre-WIL module called P0. UJ 

has a Senior Students Experience programme that complements its FYE.  

The University is encouraged to increase the number of trained mentors so that all first-year 

students can be allocated to a mentor, preferably someone from the same faculty. A long-

standing and very effective peer mentorship programme is run at the University of Limpopo.  

Student mentors, tutors and ROs are involved in activities that not only help other students 

but also develop their own skills, which contribute to their employability. The panel suggests 

that the University consider issuing a co-curricular transcript to students who participate in 

such activities, as is done, for example, at NMU. 

The panel was informed that a closer relationship is needed between Student Affairs, Student 

Counselling and Fundani, and that the Disability Unit needs to be foregrounded more 

strongly to support disabled students.  

 

4. FOCUS AREA 3: ENHANCING THE LEARNING ENVIRONMENT 

(Including teaching and learning spaces, ICT infrastructure and access, technology-

enabled tools and resources, library facilities) 

THE INSTITUTION’S STRENGTHS 

Goal 1 of the CPUT Teaching and Learning Plan focuses on the creation of an environment 

that enables empowering teaching and learning, whilst the CPUT’s Vision 2020 also focuses 

on creating “a vibrant and well-resourced living and learning environment for all students.” 

These documents provide a framework within which the enhancement of the learning 

environment occurs. 

A strong work-integrated learning (WIL) programme is in place, with WIL coordinators 

appointed in all faculties. A staff member in each department coordinates work-placements. 

These staff members have strong links to industry and help ensure that the University’s 

teaching and learning is aligned to industry-standard technology, while also ensuring that the 

work-placements are academically challenging. Advisory committees not only support WIL 

but also better connect the programme content to the evolving needs of work. CPUT also has 

a WIL Research Unit (WILRU), which promotes post-graduate qualifications and research 

that relates workplace-based learning and university-based learning. WILRU and Fundani 
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were responsible for the CHE’s Work-Integrated Learning: Good Practice Guide (August 

2011). 

The University makes use of technology-enhanced learning in various ways. The 

multilingual online glossaries, designed in collaboration with Fundani’s Educational 

Technology Unit, the Language Unit and faculty-based experts, provide students with 

support on threshold concepts in their disciplines. By capitalising on the ready availability 

and ease of use of social media, the University has developed an e-mentoring programme 

for students. This makes it possible for mentors and mentees to communicate more 

frequently, as time for face-to-face meetings is limited. The majority of programmes in the 

Faculty of Informatics and Design have an online presence through Blackboard and 

sometimes social media, which improves communication among students and between 

students and staff. The Department of Information Systems has developed a project, with 

funding from several sources, in which it makes extensive use of mobile technologies. This 

makes it possible for students to design, develop and electronically submit programming 

assignments and learn anywhere and anytime. 

The CPUT library services are extensive. The library, which has a presence on all campuses, 

successfully integrates information literacy into curricula in all faculties. This was enabled 

by the development of an Information Literacy policy and awareness campaigns by the 

Information Literacy Committee. Dedicated librarians facilitate resource-based teaching by 

having a presence on Blackboard during specific courses and identifying and providing on-

line resources to students. 

There are a number of purpose-built or equipped teaching and learning spaces designed to 

provide high quality, hands-on learning experiences for students in specific programmes. For 

example, the Department of Emergency Medical Care has cutting edge equipment in a newly 

renovated building, with dedicated laboratory technicians. The Faculty of Engineering has a 

multimedia recording studio, which can be used by staff to record teaching resources. The 

Clothing and Textile Station provides state of the art facilities for students and staff, and is 

also used for training by companies in the Western Cape. The product testing and analysis 

laboratory is used by the retail sector. The Adaptronics Advanced Manufacturing 

Technology Laboratory is a facility used by students, staff and interns and also for 

consulting, training and technical support to the engineering sector. Similarly, the Agrifood 

Technology Station is used by students and staff and offers services to the food industry to 

assist with food production and processing. The Department of Sport Management’s Human 

Performance Laboratory provides excellent equipment, cutting edge technology and physical 

spaces, indoors and outdoors, to provide high quality education and technical training in 

sport and related activities. 

THE APPROACH TAKEN TO IMPROVEMENT 
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The institution has developed a Campus Master Plan, which has so far has gone through two 

iterations. The first phase in developing the Master Plan was to determine actual space 

utilisation across campuses, though the current status of this study is not clear.  

The University recently appointed an Executive Director: Infrastructure, Development and 

Facilities Management. The incumbent will be responsible for, among other things, 

implementing the institutional master plan and CPUT’s Teaching and Learning Policy as it 

relates to the creation of an enabling and flexible learning environment, with teaching venues 

that meet certain minimum standards.  

An important structural change has been the creation of the Knowledge, Information 

Technology and Systems (KITS) group, under the leadership of a DVC. It incorporates the 

Computer and Telecommunications Services (CTS), Centre for Education and Innovative 

Technology, Library, Management Information System group and web development group. 

IMPROVEMENTS UNDERTAKEN AND PROGRESS MADE  

A centralised project office has been established for technology projects, infrastructure 

development and maintenance. The many campuses that the University has to manage 

present a number of challenges, some of which date back to the merger in 2005 and 

consolidation, which is still not completed. In some cases, departments were moved off 

campus to allow buildings to be refurbished as part of the consolidation, but because of lack 

of funds, the departments have remained in “temporary” accommodation for years. The 

recent acquisition of four more widely dispersed campuses as part of absorbing the Western 

Cape College of Nursing has added further challenges. Facilities are centrally managed but 

due to a shortage of finances there is a backlog in maintenance. The University is fully aware 

that the infrastructure is in need of upgrading. One problem identified is that new buildings 

and teaching facilities are sometimes added when there is insufficient budget provision for 

maintaining current infrastructure. Some campuses have unique challenges, such as the Cape 

Town campus, which is accessible from the street and has no perimeter fence, making 

security an issue. Poor ventilation and lack of air conditioning equipment in some of the 

teaching venues, as well as insufficient seating, have been identified as factors that hamper 

effective teaching and learning. Securing infrastructure and equipment against vandalism 

and theft is an ongoing challenge across the University. Student fees at CPUT are very low 

relative to most other universities, and the #FeesMustFall movement is exacerbating the 

financial situation as student fee increases are not able to support the ever growing 

maintenance costs. Despite all of this, staff commitment to overcoming challenges is 

commendable.  

The timetable is currently centralised but widespread concerns about its effectiveness have 

been expressed as the institution awaits the completion of the Space Audit Report and Master 

Plan. Some spaces are seen as faculty “owned”, which potentially adds to lower venue 

utilisation. A space audit report was completed about four years ago, but there are concerns 

about its accuracy. Nonetheless, the space utilisation audit made staff aware of spaces that 

might be developed for informal learning, which can be used to enhance out-of-class learning 
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experiences. However, an integrated approach to development of these spaces is hampered 

by the fact that the space audit report has not yet served at any formal institutional forum 

that can incorporate it into planning.  

Where possible, the physical environment is being upgraded with a focus on a student-

centred approach on the various campuses. On the larger campuses there has been increased 

provision of Wi-Fi access to students. There are currently 850 Wi-Fi access points, which 

will accommodate about 10,000 users with the CISCO ICE system. But two ongoing 

challenges are security and money – theft and vandalism of equipment and insufficient 

budget to buy more or expand Wi-Fi infrastructure. Students living off-campus in housing 

rented by the University can access Wi-Fi, which must be provided by the landlord. The roll-

out of the Bring Your Own Device (BYOD) informal space development project is in process 

but presently there is insufficient budget for supporting this.  

During the interviews the panel was told about the Architecture and Design Department, 

which is housed in rented space in a high rise building in downtown Cape Town, where 

students did a project in which they used recycled materials to create “chill spaces”. It was 

suggested that it would be worthwhile to engage students more in developing innovative 

solutions to some of the problems being experienced. 

The CPUT mobile application, launched in 2015, is a virtual environment for staff, students 

and alumni to access a variety of resources and information, including examination results, 

application status, documents for paperless meetings and course announcements. The 

University plans to add several other features to the mobile app to allow for some interactive 

learning in the classroom. 

The University has live streaming capability, which is used, among other things to live 

stream graduation ceremonies. Other institutions can and do make use of the service.  

CPUT has embarked on a process to improve and expand the use of technology in the areas 

of the Learning Management System (LMS), support and advisory services, video recording 

of lectures and workshops for a digital storytelling project. Many of these activities are 

funded by the Teaching Development Grant (TDG). Although use of the LMS is not 

required, about 98% of modules have a presence on it, albeit mostly for content management. 

Steps are being taken to integrate Blackboard Gradebook with the University’s Management 

Information System, ITS, so all marks will be available in a single place. This will support 

the work of ROs and the FYE (see focus area 2). 

The University is increasingly utilising Cloud services, notably for Blackboard and Office 

365, to relieve pressure on aging infrastructure and to improve unstable network 

connectivity. This has overcome the problem of the LMS being inaccesssible at times. 
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CPUT considers its blended learning programmes for non-traditional students who are 

working or based outside of the city as an institutional strength. This approach is well 

supported by training offered by the Centre for e-Learning to staff and students.  

The Library has a presence at 11 campuses and learning sites, which vary greatly in the 

number of students who are served, from about 150 in Worcester and George, to 12 000 in 

Cape Town. Staffing constraints mean that it is not possible for the libraries to be open 24/7, 

but the larger ones are open from 8:00-22:00 Monday to Friday and on Saturdays, with 

qualified librarians available at all times. Some learning sites are locked up at the end of the 

day, particularly where there are no student residences, so there is no possibiliy of keeping 

the library open. There are 55 student assistants across the various sites; CTS provides 

student helpers in the Cape Town learning commons. There has been a big improvement to 

the interface that enables staff and students to access library resources online. 

The library has about 31 000 e-books and 36 000 e-journals. The institution follows a strategy 

of moving towards electronic resources in order to widen access to students across all 

campuses. A concern that was raised is that staff and students, especially at remote sites (not 

primary campuses), need training to access these resources.  

The Knowledge, Information Technology and Systems (KITS) group has facilitated 

collaboration and integration in providing support to faculties, and provided a positive 

environment within which to take a holistic approach. Facilities also works with the KITS 

group. While most facilities-related projects are run from the Bellville campus, there are 

facilities divisions on four campuses and maintenance staff on each campus. Current CTS 

staffing levels are inadequate, with an unlikely short-term increase in staff levels due to 

overall institutional constraints and demands. There are, however, 20 student interns and 60 

work-study students who provide additional support, including making it possible to keep 

some of the computer labs open 24/7, and thereby gain useful work experience. 

A strong work-integrated learning (WIL) programme is in place. Technology has assisted in 

communicating with students while off-site by means of mobile apps, and electronic 

resources being available, such as access to library books. An NRF SARChI chair in WIL 

has been appointed, which will strengthen research in the area. 

SUGGESTIONS FOR FURTHER IMPROVEMENT 

It is clear that managing the many disparate spaces across many campuses is challenging. 

While a space audit was undertaken a few years ago, it does not seem to be current. The 

panel suggests that the University consider implementing a new space audit and use it as the 

basis for updating or changing the Campus Masterplan as a matter of priority. A change in 

mindset may need to be cultivated where individual faculties or departments no longer see 

certain spaces as “theirs”. The Campus Masterplan also needs to have a consolidated, 

University-wide maintenance plan and associated resource allocation. Centralised 

timetabling needs to be able to accurately match teaching requirements to spaces needed 
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only for the times when they are actually needed (avoiding, for example, the situation where 

a venue is booked for a whole semester when it is only needed on certain dates). 

There is clearly interest in the University in creating informal learning spaces, but planning 

is needed to make it happen. Resource provisioning for extending Wi-Fi will help in 

increasing the number of spaces that can be used for individual and group learning, as well 

as making increased use of blended learning logistically possible. Some universities, UCT, 

for example, have established projects to identify “nooks and crannies”, unused spaces such 

as wide corridors and foyers, that can be turned into learning spaces by installing a few chairs 

and possibly tables. CUT has conceptualised its entire campus as a learning space, including 

removing unnecessary internal paved roads, greening the areas and installing benches and 

solar charging stations. The suggestion made during the interviews that students themselves 

could contribute innovative designs for space utilisation, perhaps as part of their assessments, 

makes sense. 

 

5. FOCUS AREA 4: ENHANCING COURSE AND PROGRAMME 

ENROLMENT MANAGEMENT  

(Including admissions, selection, placement, readmission refusal, pass rates in gateway 

courses3, throughput rates, management information systems) 

THE INSTITUTION’S STRENGTHS  

There is an institutional enrolment planning process, which is developed in consultation with 

departments and is aligned to the DHET enrolment targets. The plan is informed by data 

generated by an Enrolment Planning Monitoring tool, developed by the University, and the 

end of year marks administration process (MAS). The University also uses the MIS Portal 

of the Higher Education Data Analyser to generate data that is needed for planning purposes.  

Online registration was introduced in 2014, and is used by the great majority of students. 

The University developed the Registration Incidence Reporting tool, which identifies areas 

that need attention during registration and improves turnaround time. 

The University has a well-conceptualised and well-run process for admitting students via 

recognition of prior learning. 

There is an institution-level Academic Planning Committee that oversees all areas of 

programme development and revision and ensures compliance with external requirements 

and internal quality management processes. 

                                                 
3 “Gateway courses” are those courses that have a large impact on students’ ability to progress.  Typically they 

are prerequisites for other courses, and often they have large enrolments.  At many universities, examples of 

gateway courses are first year Mathematics and Economics.  In some cases, if students fail a gateway course they 

automatically have to extend their studies by one or two semesters. 



Report Cape Peninsula University of Technology 22 

 

As mentioned under focus area 1, there is an extensive system of departmentally-based 

Curriculum Officers, who have been involved in HEQSF alignment of qualifications and 

continue to be involved in curriculum development. 

THE APPROACH TAKEN TO IMPROVEMENT 

An analysis of reviews undertaken at various levels as part of the Quality Management 

System, including subject, qualification, programme and faculty, revealed areas in which 

greater consistency and effectiveness was needed within and across faculties in the area of 

enrolment management. As a result, the roles of some structures have been reconceptualised, 

new structures have been created, greater coordination has been facilitated and capacity-

building activities have been undertaken. 

IMPROVEMENTS UNDERTAKEN AND PROGRESS MADE 

The role and lines of accountability of Faculty Offices are being reconsidered in order to 

ensure greater consistency across faculties and between faculties and the Registrar. Critical 

reflections sessions were held with faculty administrators to begin to develop a common 

understanding of their work. 

The University has developed, and increasingly utilises, electronic systems to assist 

prospective students to track their admission status in real-time after applying on-line. The 

aim is to reduce response times. All applications are routed to the Registrar’s Division.  

Provisional admission is granted to qualifying students, who are informed by means of 

SMSes.  

The University had just begun to implement a benchmarked, on-line admissions system, 

which was approved by Senate in 2016, aiming to ensure that students are fairly admitted to 

either mainstream or extended programmes. In the past, late applicants, particularly “walk-

ins”, tended to be referred to the ECPs, even though they were often academically strong 

enough to qualify for mainstream programmes. This year University-wide criteria related to 

APS scores have been implemented, which is a new initiative at CPUT as previously 

admission was based on performance in specified subjects, not overall APS. Departments 

may impose additional requirements based on professional requirements or other needs. A 

recent innovation, facilitated by the Applications and Registration Centre, is that only 

applications that meet the minimum APS scores are sent to faculties for consideration (in the 

past faculties received all applications for their programmes). Selection is done at the faculty 

level by the Faculty Admissions Committees (FAC), consisting of administrative staff, 

HoDs, students and academics.  Applications are processed in batches. Within a month of 

the institution receiving the applications, applicants receive a response.  

An on-line application tracking system has been developed that enables student to monitor 

their status from application through to selection, including being able to download a letter 

of acceptance. International students can use this to apply for a visa. Students who have not 

yet completed Grade 12 and meet the selection criteria based on Grade 11 marks receive 
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provisional acceptance, pending the release of the NSC marks. Once the results are released 

the selection decision is updated on the on-line system. There is work in progress to create a 

feature on the on-line system that will show the student’s status for each of the three 

programmes for which they are allowed to apply, and require them to click on a button to 

indicate whether they accept the offer (and which one, if there is more than one). At present, 

the University does not know which students will take up their offers until they register. 

Students are supposed to fill in an acceptance form and send it back, but often they do not. 

This makes enrolment planning difficult.  

Each faculty develops enrolment plans for each programme. Acceptance lists are compiled 

from students who apply on time, and others who meet the requirements are placed on a 

waiting list. However, as mentioned above, unless students who are offered a place notify 

the University whether or not they accept, it is difficult to make offers to those on the waiting 

list. The University is not meeting its enrolment targets, and has recently worked with DHET 

to lower them. A contributing factor is that it had been anticipated that the new nursing 

qualifications would be approved in 2014, but they still have not been approved. 

Registration is now almost all on-line, although on-campus support is offered for students 

who request it. This makes it possible to monitor enrolments continuously during 

registration. Faculties can see reports daily of registration statistics. An important 

consideration in enrolment management is the numbers of repeating and returning students, 

which are not known prior to registration. About 6000 students can be registered per day. 

MIS tracks enrolments and the system updates every 20 minutes to provide real-time data.  

While the University is trying to do away with “walk-ins”, there are still some students who 

only apply in January (after NSC results are released and, in some cases, they have been 

rejected by other universities). These late applicants apply directly to faculties, who need to 

consult the enrolment plans and statistics in order to decide whether or not there are places 

available.   

The curriculum structure is available on-line and kept up to date. Each faculty appoints a 

curriculum advisor to guide students if they require assistance.  It is envisaged that an on-

line system with predictive capabilities to guide students in qualification selection will be 

developed in future. 

Applications for admission, financial aid and accommodation are all handled by separate 

units in the University. Students cannot be granted space in residence until they are 

registered. Residences can access students’ registration status in order to evaluate their 

application status for on-campus accommodation.  

Debriefing sessions with the Registrar, faculty officers, finance and residences are held after 

each registration period and in planning sessions during the year in order to improve business 

processes. 

As a result of the HEQSF alignment, ensuring that the academic structure of all qualifications 

is current is an enormous task. The University is in the process of moving away from paper-
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based faculty books, produced annually, to making all programme information available on-

line. Each department has been asked to identify someone as a curriculum adviser to help 

students who have to transition from an old to a new curriculum. The transition period will 

last for 6 years. 

The institution uses its LMS to identify at-risk students at module level, as indicated under 

focus area 2.  Both staff and students have real-time access to this information.  In addition, 

each semester faculties identify students who are not progressing at the required rate and 

issue warning letters.  The warnings range from exclusion warnings to non-promotion to the 

next academic year.   

Faculties have regular subject and mark review meetings, and also undergo yearly subject 

reviews, qualification reviews and programme reviews every three years. One of the 

outcomes of subject reviews is the identification of gateway modules. Subject reviews can 

identify a number of issues, including those related to the learning environment and teaching. 

Results of reviews are considered by University management, Faculty management and 

university support units, such as Fundani. Interventions and improvement plans are 

developed and monitored by the DVCs and Quality Management.  

Graduation ceremonies are centrally organised by the Registrar’s Office but students who 

qualify to graduate are identified by faculties. 

CPUT has agreements with three local Technical and Vocational Education and Training 

(TVET) colleges to offer the Higher Certificate in IT Management, which is a formal CPUT 

qualification that can serve as an access route to a diploma programme. A memorandum of 

agreement has been signed with each college, and permission has been granted by the DHET 

and CHE.  The programme has been developed by CPUT, which conducts staff development 

for the TVET staff so that they are equipped to teach it. Students who score at least 60% on 

the programme can be admitted to the IT diploma programme at CPUT. Discussions are in 

progress between CHEC and the six TVETs in the region on developing articulation 

pathways. CPUT also offers courses that enable TVET lecturers to improve their 

qualifications. 

SUGGESTIONS FOR FURTHER IMPROVEMENT 

The University is encouraged to implement its proposal to require students to indicate 

whether or not they intend to accept an offer of a place in a particular programme as soon as 

possible. Without this requirement, it is very different to manage enrolment. It would help 

students if they were sent an SMS to notify them of their acceptance, in addition to updating 

their status online. At UJ, a student has a few days to accept an offer, failing which the offer 

becomes invalid and an offer is made to a person on a waiting list.  

The implementation of APS scores as a uniform selection criterion is a good initiative. The 

University is encouraged to undertake a study on the relationship between the new selection 
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criteria, particularly as they affect the placement of students into mainstream and extended 

curriculum programmes, and student performance. 

The identification of students who are not progressing at an acceptable rate and could risk 

exclusion is currently done manually in faculties. Given the University’s intention to make 

greater use of the Blackboard Grade Center and to integrate it with ITS, the panel suggests 

that the University consider implementing a University-wide tracking system that tracks 

students’ progress throughout their entire programme and issues alerts if progress is too slow. 

In this regard, it is worth consulting UKZN, which also uses ITS, and which has developed 

an electronic “robot system” in which the academic status of a student is indicated as green, 

amber or red throughout their studies. 

The processes for applying for admission, financial aid and residences are handled by 

different units in the University, and students are required to communicate separately with 

the different units. The panel suggests the University consider setting up a “one-stop shop”, 

with a single point of contact for students. Stellenbosch University has recently reconfigured 

their processes in this area, and would be worth consulting. 

The panel heard that the University underenrols relative to its enrolment target. Very little 

information was presented in the reports and interviews about recruitment strategies. The 

panel suggests that the University considers developing targeted recruitment strategies, such 

as engaging with talented learners from selected feeder schools for their last three years of 

schooling, as is done, for example, at the University of Pretoria. 

 

6. SUMMARY 

It was evident to the panel that there is a great deal of commitment on the part of staff to 

CPUT students and to the institution, and a willingness to try to make things work, even 

given significant challenges. Two of the University’s biggest challenges seem to be severe 

lack of finances and inequitable facilities at the large number of widely spread campuses 

resulting from the merger in 2005 (and subsequent addition of 4 nursing college campuses). 

Despite these challenges, the University is committed to promoting social justice through its 

student access and success endeavours.  

CPUT has a strong applied research focus, including in teaching and learning, and has 

attracted research and development funding from a number of sources, including several 

collaborative TDG grants, an NRF SARChI chair, and numerous national and international 

collaborations. It also endeavours to collect a wide range of evidence on the effectiveness of 

interventions in order to guide decision-making. 

Comments on specific focus areas are given below. 

Focus area 1: Enhancing academics as teachers 
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There is a clear commitment to enhancing academics as teachers. The Fundani Centre for 

Higher Education Development is an excellent institutional resource for support and 

development for both staff and students. The high calibre and scholarly approach of its staff 

enable Fundani to provide evidence-based support and facilitation across the institution. 

Collaboration with other universities in the Western Cape is promoted in various ways, 

including through development of, and participation in, a regional Post Graduate Diploma 

in Higher Education and short courses offered through the Cape Higher Education 

Consortium. 

A unique initiative at CPUT is the appointment of Curriculum Officers, located in most 

departments across the University, who operate as both discipline and teaching and learning 

specialists. Under the leadership of Fundani, they engage in ongoing, discipline-based 

curriculum and pedagogical development. However, the COs are not necessarily senior staff, 

and they do not have the authority to, for example, secure participation of colleagues in 

meetings. The University might wish to consider appointing Deputy Deans: Teaching and 

Learning in all faculties who could, among other things, coordinate the work of the COs at 

faculty level. 

The work-sharing model developed by CPUT (in preference to a “workload” model) appears 

to have been carefully conceived and based on sound principles. It has the potential to 

improve the balance of activities for individual staff as well as for the staff complement as a 

whole. The panel encourages the University to resolve the labour relations issues and 

implement the model across the institution as soon as possible.  

The requirement that academic staff develop teaching portfolios as part of their induction 

programme or when they apply for awards and promotion is noteworthy. While the panel 

noted that there is wariness about enforcing a performance management system for all 

academics, teaching portfolios, which include student evaluations, could form part of regular 

performance development meetings with line managers.  

Focus area 2: Enhancing student support and development 

In the area of enhancing student support and development, CPUT has several units with 

responsibilities for this area, notably Fundani’s Student Learning Unit, Student Counselling 

Services, the Disability Unit and the Library. The University recently implemented an 

institution-wide First Year Experience (FYE) programme, coordinated by an institutional 

FYE committee and overseen at faculty level by faculty-based FYE committees. The 

orientation programme, which used to be a stand alone activity, is now part of the FYE and 

has both generic and faculty-based components. An important new initiative that falls under 

the FYE umbrella is a university-wide system of Retention Officers (ROs), who are 

postgraduate students appointed in departments to monitor first-year students and identify 

those who may be at risk of failing on the basis of class attendance, submission of 

assignments and assessment marks. They use the Retention Centre of Blackboard, CPUT’s 

Learning Management System, to assist them in this process, although the feature that sends 

out alerts based on user-determined rules is not yet being widely used. While this initiative 
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is commendable, the focus is currently on student performance per course rather than across 

the board. The panel suggests that the University develop a process through which each 

student’s overall performance (in all of their courses) can be monitored.  

Peer mentors, who help first-year students with psycho-social issues and refer them for 

support when needed, work under the joint guidance of Fundani’s Student Learning Unit and 

the Student Counselling Service. Currently, there are far too few peer mentors for every first 

year student to be allocated to a mentor. The panel suggests that CPUT look at successful 

models of how to provide mentoring to all first years, such as the long-established model 

used at the University of Limpopo, in which senior students apply to be peer mentors but are 

not paid; being selected to be a peer mentor is considered to be highly prestigious. 

While the support offered to first year students is commendable, the panel suggests that the 

University also consider offering more structured support to senior students, who need to 

transition out of University and into the workplace. An example of how this can be done is 

the Senior Student Experience Programme at the University of Johannesburg. 

The University has a commendable work-study programme in which students in financial 

need have opportunities to undertake campus-based work, such as tutoring, mentoring, 

assisting with ICT and working in the Library. If it does not already exist, the panel suggests 

that CPUT consider creating an office for the coordination of work-study opportunities 

across the institution. We also suggest that the University consider recognising student 

participation in co-curricular activities through issuing a co-curricular certificate, as is done, 

for example at NMU. This can be a useful addition to a student’s CV.  

The University offers a large number of Extended Curriculum Programmes. The panel got 

the impression that there are different ECPs for different programmes in the same faculty. 

The panel suggests that the University consider the possibility of offering fewer, more 

general ECPs in related fields. In addition to rationalising resources, this would help students 

who have not yet decided on exactly which field they want to enter. 

Focus are 3: Enhancing the learning environment 

This is the area in which the greatest challenges seem to exist. The consolidation of faculties 

and programmes onto specific campuses following the merger in 2005 has still not been 

completed. Maintenance backlogs, exacerbated by lack of funds, are a problem, which, in 

some cases, hamper the quality of teaching and learning that is possible in some venues. The 

ICT division is severely understaffed, and there is insufficient budget allocation to hire more 

staff. A space audit was conducted several years ago, but seems to be out of date. The space 

audit is meant to inform the Campus Master Plan. The panel urges the University to 

undertake a new space audit, including up to date information on how existing space is being 

utilised. Once this is done, it is hoped that the University will move ahead with finalising 

and implementing a campus masterplan, including a plan for addressing the maintenance 

backlog and for creating informal learning spaces for students. The recent appointment of an 

Executive Director: Infrastructure, Development and Facilities Management and the 
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restructuring of several support divisions to create the Knowledge, Information Technology 

and Systems group, under the leadership of a DVC, should help with this. In addition to 

addressing logistical issues related to physical space, the panel recommends that the 

University consider implementing a change management process to change the mindset of 

many staff from one of faculty or departmentally “owned” spaces (including computer 

laboratories) to one in which University facilities are seen as shared. This will assist in 

increasing the number of venues that can centrally timetabled.  

Despite these problems, the University has some exemplary spaces with state of the art 

equipment to cater for the teaching and learning needs of specific programmes. It also has a 

strong emphasis on Work Integrated Learning, some of which is campus-based, and has 

strong links to industry who, in some cases, also use certain University facilities. 

The Library plays an important role in promoting learning and teaching at all campuses in 

multiple ways, including providing information literacy development for staff and students 

and flexible spaces for learning. 

The affordances of online learning, including using social media, are increasingly being 

exploited. Moving the hosting of Blackboard to the Cloud has increased stability, which has, 

in turn, contributed to the large number of courses that now have a presence on Blackboard. 

An interesting innovation at CPUT is the development of online multilingual glossaries. A 

CPUT app has recently been developed that enables staff and students to access many 

resources on their mobile devices. 

Focus area 4: Enhancing course and programme management 

CPUT has created more coherence and greater efficiency in the functioning of faculty offices 

and the Registrar in the past two years. It has also made a number of changes to enrolment 

management processes to make them more efficient. This includes the widespread use of on-

line registration and the introduction of on-line applications, with the facility for students to 

track the status of their applications online. The near real-time statistics being produced by 

the MIS help the University monitor registrations and have placed the University in a better 

position to meet enrolment targets. However, most students, both first-time entering and 

returning students, do not notify the University in advance whether or not they will be 

registering. The University thus only knows how many students it needs to cater for, and in 

which programmes and courses, once registration is complete. This make enrolment 

management and planning very difficult. The panel suggests that the University implement 

a system, preferably using SMSes, in which students must confirm by a certain date whether 

or not they will be registering, as is done, for example, at the University of Johannesburg. 

Currently, applications for admission, residence and financial aid are managed by separate 

units and students must communicate with staff from these different units. The panel 

suggests that the University consider setting up a “one-stop shop”, with a single student 

interface, as is done, for example at Stellenbosch University. 
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While the University has made  great strides in using Blackboard to monitor first year 

students in order to identify students at risk, tracking of students’ progress during the rest of 

their programme seems to be done largely manually by faculty. The panel suggests that 

CPUT consider speaking to UKZN, which also uses ITS as its MIS, about the electronic 

“robot” system it has developed to track students’ progress throughout their programmes and 

issue alerts if they are not progressing at a satisfactory rate.  

The multi-layered system of regular reviews from subject level through to faculty level is 

commendable. One of the outcomes of this process is the identification of gateway courses 

where intervention may be needed to increase student success. Interactions between Fundani 

and departments in such cases seem to be productive.  

Concluding comment 

CPUT plays a very important role in the Western Cape as the only University of Technology. 

The commitment of staff to providing relevant, quality education and helping students 

succeed despite the many challenges facing both students and the University is very 

commendable. The panel wishes to thank the University for the open discussions during the 

institutional visit, and wishes it well in its future endeavours.  
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